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ABSTRACT 

TEACHING CHILDREN ENGLISH AS A FOREIGN LANGUAGE 

THROUGH AUTHENTIC NASREDDIN HODJA ANECDOTES 

    

YALVAÇ USLU, Menekşe 

M.A. Department of English Language Teaching 

Supervisor: Assist: Prof. Dr. Ahmet Ali ARSLAN 

May 2010,  168 Pages 

 This study was conducted in two 7th grade classes in 24 Ağustos Primary 

School in Aksehir in order to determine whether the use of Nasseddin Hodja 

anecdotes in teaching children English as a foreign language is beneficial. The 

experimental group including 21 students was taught English through 

Nasreddin Hodja anecdotes. The language activities were prepared according to 

the Hodja anecdotes. The language activities covered the four language skills: 

reading, writing, listening and speaking. The control group consisted of 19 

students and no specific study for English through Nasreddin Hodja anecdotes 

was done. The students in the control group got the language skills from the 

course book (Spot on 7 Student’s Book). Both groups were given a multiple 

choice test as a pre-test and post-test. It consisted of 30 questions.  

The results showed significant difference in the mean gains of the samples. The 

use of Nasreddin Hodja anecdotes in teaching English as a foreign language 

proved to be effective. 

Keywords: Teaching Children English, Motivating Children to Learn English, 

Literature, Culture, Humor, Humor in EFL, Anecdotes, Nasreddin Hodja 

Anecdotes. 
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ÖZET 

OTANTİK NASREDDİN HOCA FIKRALARIYLA ÇOCUKLARA 

İNGİLİZCENİN YABANCI  DİL OLARAK ÖĞRETİMİ 

YALVAÇ USLU, Menekşe 

M.A. Department of English Language Teaching 

Supervisor: Assist. Prof. Dr. Ahmet Ali ARSLAN 

Mayıs 2010, 168 sayfa 

Bu çalışma, Nasreddin Hoca fıkralarının çocuklara İngilizcenin yabancı dil 

olarak öğretiminde etkili olup olmadığını belirlemek amacıyla Akşehir 24 

Ağustos İlköğretim Okulunda, 7. sınıf öğrencilerine uygulandı. 21 öğrenciden 

oluşan deney grubuna İngilizce Nasreddin Hoca fıkralarıyla öğretildi. Sınıf 

etkinlikleri Nasreddin Hoca fıkralarından yararlanılarak hazırlandı. Bu 

etkinlikler okuma, yazma, dinleme ve konuşma olmak üzere dört dil becerisini 

de kapsayacak şekilde oluşturuldu.19 kişiden oluşan kontrol grubumuzda 

konumuzla ilgili özel bir çalışma yapılmadı. Kontrol grubundaki öğrenciler 7. 

sınıf öğrencisi ders kitabından (Spot on 7 Student’s Book) dil becerilerini 

kazanmaya çalıştı. Her iki gruba da ön test ve son test olacak şekilde 30 sorudan 

oluşan çoktan seçmeli bir test uygulandı. 

Sonuçlar, üzerinde çalışılan öğrenci grupları arasında Nasreddin Hoca 

fıkralarının  çocuklara İngilizcenin yabancı dil olarak öğretiminde etkili 

olduğunu göstermiştir. 

Anahtar Kelimeler: Çocuklara İngilizce Öğretimi, Çocukları İngilizce 

Öğrenmeye Motive Etme, Edebiyat, Kültür, Mizah, Fıkralar, Nasreddin Hoca 

Fıkraları. 
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CHAPTER I    INTRODUCTION 

1.0 PRESENTATION 

 This chapter begins with the background of the study. The following 

parts are the purpose and hypotheses of the study. The next part is the problem 

statement and finally, the significance and the limitations of the study are explained. 

1.1 BACKGROUND OF THE STUDY 

Learning a language is useful at any age, because it provides the possibility 

of communicating with other people; it improves broader perspectives and insights 

into other cultures and enables people to gain a broader insight into their own 

language and culture by providing the opportunity to compare the languages and 

cultures.  

Today, English is an international language which is by for the most widely 

used of the 4000 to 5000 living languages. There is no barrier to the continuing 

spread of the use of English such as race, color or religion. 

Teaching English as a foreign language means teaching English to the 

students who may live in a country where their own language is the primary 

language; they may need to learn English for academic study, in preparation for 

travel to an English-speaking country or for business purposes.  

Language teaching covers the developing skills in listening, speaking, 

reading and writing. The development in these four skills depends on the active 

participation of the learners in the language activities. 

The active participation of the learners is aimed by this study. Most of the 

teachers think humor helps learners to understand better. The use of humor facilitates 

learning by releasing the anxiety and stress. Learners are provided with the chance 

that they can express themselves more confidently. 
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Humor is a very valuable teaching aid because educational content can 

easily be comprehended through humor. Humorous teaching material increases 

divergent thinking and creativity. Humor is also a means of passing on cultural 

values. Nasreddin Hodja is a world-famous humorist. People throughout the world 

are interested in his anecdotes. 

Every culture has rich literary resources and heroes arise from these 

resources: Stories develop as they pass from mouth to mouth, from place to place, 

from language to language, becoming distanced from the original and enriched as 

they turn full circle. One of those heroes is Nasreddin Hodja, a powerful figure in 

Anatolian culture ( Boratov 2006, p.7) 

In our country, people become acquainted with Nasreddin Hodja at very 

early ages. Especially, children like Nasreddin Hodja. Use of Nasreddin Hodja 

anecdotes in teaching children English influences learners positively and 

emotionally. Language learning process gets easier.  

Nasreddin Hodja is against violence. He teaches by talking, convincing and 

sometimes criticizing himself. He does not hurt people. 

Nasreddin Hodja anecdotes attract the children’s attention in learning the 

language. The ordinary classroom rules and atmosphere cause boredom. Language 

learners feel more comfortable in a natural and stress-free learning environment. 

Nasreddin Hodja anecdotes provide the language learners with this stress-free 

learning atmosphere. 

This study is conducted to meet the learners’ need of a natural and stress-

free language learning environment through the use of Nasreddin Hodja anecdotes.  
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1.2 THE PROBLEM 

Children learn the language in a different way from the adults. They need 

visuals, fun and games. Unfortunately, contrary to the different needs of the children, 

most of the foreign language teachers in our country try to teach the language in a 

theoretical way. This attitude of the foreign language teachers results in 

unwillingness of the young language learners who hate the language courses. Foreign 

language teachers often have to listen to the complaints of these unwilling young 

language learnes: “ Mr./Mrs. ... , I am bored! ” , “ Let’s have some fun, shall we? ” , 

“ What time is the bell going to ring? ”... Children lose their attention in a very short 

period of time. Language teachers should find interesting activities for these little 

fun-seekers. 

The problem which necessiated this study is that teaching children as a 

foreign language lacks the humor and fun which are the most required qualifications 

of the teaching process for children. This study aimed to research whether the use of 

Nasreddin Hodja anecdotes  proves to be effective in teaching children English as a 

foreign language. Therefore, this study seeks to answer the following research 

questions: 

Is there an influence of the use of Nasreddin Hodja anecdotes on the 

process of  teaching children English as a foreign language? 

Does the use of native humor increase the children’s success in learning 

English as a foreign language in the long term? 

 

1.3 PURPOSE 

The purpose of this study is to find out whether using native cultural humor 

affect the children’s English learning level. Namely, this study seeks to find out 

whether using Nasreddin Hodja anecdotes in teaching children English as a foreign 

language  increases the students learning level and success in English.  
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1.4 HYPOTHESES 

Regarding to research questions, the following hytpotheses have been 

tested:  

H1: “Using Nasreddin Hodja anecdotes will increase children’s success in 

learning English as a foreign language.”  

H2: “Using Nasreddin Hodja anecdotes will increase children’s  success in 

learning English as a foreign language  in the long term.”  

 

1.5 SIGNIFICANCE  

The above given aim of the study appears to prove the thesis; the study may 

have a contribution toward the teaching children English as a foreign language. The 

instructional goals may be achieved more easily by making use of the authentic 

Nasreddin Hodja anecdotes in the language courses. It is highly significant  that 

native cultural humor  is beneficial  for the children who learn English as a foreign 

language. 

 

1.6 LIMITATIONS OF THE STUDY 

The most coercive factor of the study was the number of the students in the 

experimental  and control groups. The number of the subjects in the experimental 

group was restricted to  21 and the number of the subjects in the control group was 

19. Namely, the total number of the subjects involved in the study was 40. The data 

collected from a larger group of students would have more reliable results. 

The second restriction was the period of the study. The study took three 

hours a week and it lasted three weeks. Namely, the whole application of the 

Nasreddin Hodja anecdotes lasted nine hours. Because the curriculum of the course 

book was intense and the 7th grades took English courses  four hours a week. The 
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results obtained after a longer period of the study would be more reliable in 

reflecting the facts.   

Another limitation was about the testing  and evaluation process after the 

study. Listening and speaking activities were used during the study but the multiple -

choice questions did not cover listening and speaking skills  for the reason that the 

evaluation of the listening and speaking tests would not be objective and reliable. 
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CHAPTER II   LITERATURE REVIEW 

2.0 PRESENTATION  

This chapter starts with the basic principles of teaching children English. 

The following parts try to give a comprehensive summary of the language learning 

literature. Afterwards, the definition and importance of literature for teaching 

children English is explained. The following section is devoted to discuss the 

relations between culture and English Language Teaching (ELT). Lastly, the strength 

of humor in ELT and a specific type of Turkish humor  ‘Nasreddin Hodja’s Style of 

Humor’ is explained.  

 

2.1 TEACHING CHILDREN ENGLISH 

Teaching English to children is both a challenging and enjoyable 

experience. It is challenging because the language teacher is always has to find new 

and interesting methods to attract the children’ attention. It is enjoyable because it 

provides chance of seeing the world through a child’s eyes. 

Children want to use the language in order to communicate rather than to 

practice the language. We can examine an example taken from an EFL group of 

Brazilian children (Chambers, 1999: 90) 

Teacher: Now…Roger, please ask Marina if she can speak 

Japanese…Can you…? 

Roger: But, teacher…(in his mother tongue) Why ask if I know she 

can’t speak Japanese anyway? 

Children seek an aim to speak the language rather than just speaking it for 

the sake of practising it. Children express their feelings explicitly, they do not 

hesitate in informing the teacher on how motivating or boring a particular activity is. 
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They can show their boredom in many ways: lack of interest, chatting among peers, 

or speaking their mother tongue.  

The language teacher should arrange activities which create a meaningful 

language learning environment for children such as game, drama, joke telling, story 

telling and project works. Children can only be successful when they are engaged in 

the language activities. 

(Moon, 2000: 20-21) puts forward a list that explains what a child needs in 

order to learn a language effectively. 

 A real need and desire to use English, so as to allow learners to 

communicate in the target language as well as use it creatively. 

 Room for children to experiment with the target language in a stress-free 

environment. 

 Exposure to meaningful language, with a focus on communication. 

 Opportunities for children to practice and use target language in 

different contexts. 

 Consistent feedback on learning. Children should take risks, and it is the 

teacher’s job to create a friendly learning environment for them to be at 

ease and enjoy their learning. 

 

2.1.1 SOME CHARACTERISTICS OF THE CHILDREN IN 

LANGUAGE LEARNING 

(Piaget,1970:5) holds that children are active learners and thinkers. Children 

need to interact actively with the physical environment in order to construct 

knowledge. According to (Vygotsky,1962:31) children need to interact with other 

people in order to construct knowledge. Children are aware of the fact that the world 

is governed by rules. They obey the rules although they do not understand them. 
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Children focus on the activities more than they try to understand the language. 

Children can use the language before they understand the linguistic terms. The 

physical environment is very important for the children. It should be stress-free and 

motivating. Children have a very short attention and concentration span. The 

language teacher should always try to attract their attention. Children love to play 

and they can learn best when they enjoy doing the activities in the classroom.  

Children are positive and enthusiastic about learning. The language teacher 

should keep their enthusiasm by praising them. The language teacher should arrange 

activities for the children. The activities should include movement and senses. 

Children like playing with the language. They can make up rhymes, songs and 

stories. The teacher should let them make mistakes. Children like variety because 

their concentration and attention span is too short. Repetition is very important for 

the children. They like repeating songs, words and sentences after the teacher 

(Piaget, 1970). 

Children love to share experiences. The teacher should encourage 

cooperation rather than competition. They like working in groups and enjoy the 

feeling of belonging to a group. 

 

2.1.2 MOTIVATING CHILDREN TO LEARN ENGLISH 

LANGUAGE 

Motivation is a desire to achieve a goal, combined with the energy to work 

towards that goal. Many researchers consider motivation as one of the main elements 

that determines success in developing a second and a foreign language; it determines 

the extent of active personal involvement in L2 learning (Oxford & Shearin, 1994: 

211-213). 

Motivation involves four aspects: 

1) A Goal 
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2) An Effort 

3) A Desire to Attain the Goal  

4) Favorable Attitude Toward the Activity in Question. 

Motivation is very important for the language learners especially for the 

children. High motivation improves the language learning. Demotivated children are 

reluctant to involve in the language learning activities.(Chambers,1999:57) presents 

following characteristics of the “demotivated learner”: 

 Non-completion of assignments, 

 Lack of persistence and expectation of failure when attempting new 

tasks, 

 High level of dependency on symphathetic teachers(needing constant 

attention, direction, supervision and reassurance.), 

 Signs of anxiety, frustration and defensive behavior, 

 Disruptive or withdrawn behavior, 

 Apathetic non-participation in the classroom.  

 According to Gardner, a highly motivated language learner will: 

 Enjoy learning the language  

 Want to learn the language  

 Strive to learn the language  

Language learners may regard language learning as irrelevant to their lives 

too difficult, too time-consuming or too boring. There are many strategies to 

motivate children to learn a language. The language teacher should present the new 

language through a technique which children love applying. The language teacher 

can tell a story, narrate a fable, or tell a joke in order to stimulate children to learn a 
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completely new language. Non-attendance and poor-attendance; Frequent expression 

of view that school is boring and irrelevant (Moon, 2000).  

 

2.2 LITERATURE AND ELT 

2.2.1 WHAT IS LITERATURE?  

Literature is a term which is used for written or spoken material. Literature 

includes poetry, drama, fiction, and non-fiction. Literature is important because it 

represents language, people, their culture , and traditions. Literature introduces new 

worlds of experiences.  

Literature is usually associated with written materials such as short stories, 

novels, poetry or dramas. However , oral materials such as folk tales and ballads are 

in the term “literature”. 

(Chapman,1982:18) defines the role of literature as following: 

“Literature , the product of imagination , yet draws on life for its subject. It 

touches life in the real world at all points ; indeed , one of the criteria of 

literary greatness is the author power to enter a wide range of experience 

and extent through language our understanding of the human situation. If it 

is accepted that no aspect of human life can properly be excluded from 

literature , there can be no limitation on what kind of language will be 

used.” 

It is not an easy work to define literature. What is certain is the fact that 

literature even when it is ugly , literature is beautiful. It is universal and it affects 

people with its artistic quality. Literature has its effect on writers , too. Here are some 

quotes from writers about literature (ELT News and Views, 1999) : 

“The decline of literature indicates the decline of a nation.” 

( Johann von Goethe )  
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“While thought exists , words are alive and literature becomes an escape , 

not from , but into living.” 

 ( Cyrill Connolly) 

“Literature is a luxury ; fiction is a necessity.”  

( G. K. Chesterton ) 

 

2.2.2 BENEFITS OF USING LITERATURE in ELT 

There are many advantages of literature in English language teaching. 

Stories motivate learners to read more in English language. Reading a story creates 

positive attitudes towards the target language .(Andrew Wright,1995: 8) suggests that 

“ ...the children want to find meaning, they are rewarded though their ability to 

understand the foreign language. If they do not understand they are motivated to try 

to improve their ability to understand. So often the context of activities in foreign 

language learning has little or no intrinsic interest or value for the child”. 

Literature activates the emotions of language learners. Literature activates 

the emotions of language learners. Literature is interested in human emotions , it 

describes how people’s feelings. We share the emotions of the characters in the 

stories. Stories enhance the imagination of children. “Children can become 

personally involved in a story as they identify with the characters and they try to 

interpret the narrative and illustrations. This helps develop their creative powers” 

(Ellis, Gail and Brewster, 1991: 342-346). 

Stories improve the relationship among the children. Children begin to 

understand each other better by means of personal narratives. Stories build empathy 

with people with different cultural backgrounds. Story listening is very enjoyable for 

the children.They can listen to the same story over and over again. This kind of 

repetition helps to reinforce the acquasition of the language items. 
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Stories give the learners a chance to learn the foreign language in a similar 

way in which they acquire their native language (Elangovan, 2005): 

 

“When people learn their native language they are not taught the rules 

of grammar and the meaning of words, they work out how the language 

works from what they hear... and so internalise or construct mentally 

their knowledge of the language... Native speakers apparently learn the 

meaning of about ninety per cent of the words they know from meeting 

them in context and not from the dictionary. When confronted with an 

unknown word they are more likely to make an informed guess at its 

meaning, based, perhaps, on its linguistic context or what is going on 

round about them, than to look it up” 

 

Literature provides the language learners with authentic material. Learners 

get the chance of seeing the vocabulary and structures in authentic use. The use of 

isolated sentences seem meaningless to the language learners. They enjoy a 

meaningful context more than the isolated structures and vocabulary. It also 

improves the reading and listening skills. Learners enjoy reading stories so they gain 

the habit of reading books and they can learn how to predict what comes next in the 

story. Their listening skill is enhanced because they see the body language and 

gestures of the storyteller and they infer meaning from the stress and tone of voice 

(Elangovan, 2005). 
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Children develop their knowledge of  vocabulary and syntactic structures by 

means of literature (Cullinan, 1992: 12): 

“The language of literature differs from the language of daily 

conversation: literature contains a richer vocabulary and more complex 

sentence structures. Further more, the language used in trade books is 

more varied than that found in traditional reading texts. Literary 

language is often lyrical, poetical, and stylised; the ordinary language 

of conversation pales in comparison. The language of literature calls the 

attention to itself and causes a reader to pause and think about not only 

what is said but how it is said” 

Amusing situations make the vocabulary memorable so that students can 

retrieve the words when  they use the target language. Stories help to develop other 

subjects such as science, history, arts, geography, and drama. Literature gains the 

learners a broader perspective. It increases the general knowledge of the world. 

Language teachers can use literature as a source for communicative 

activities such as drama, role-playing. These kinds of communicative activities 

improve the fluency and occuracy in speaking. Literature stimulates the children to 

speak more in the target language. Narrating a story , sharing jokes and riddles are 

among the most enjoyable speaking activities for children. 

Literature improves writing skills , too. Children who are exposed to varied 

literary materials do not have difficulty in writing. They can write well-formed texts 

with the help of the vocabulary and structure they have learned in in literary 

materials. Literature helps the learners to gain many learning strategies such as 

comparing , classifying , predicting , problem solving , planning , and many other 

useful techniques to learn effectively. Literary materials improve cognitive thinking 

(ELT News and Views, 1999) 
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“When reading a text the mind immediately starts generating fresh 

thoughts and new stories owing to its inherent creativity... A knowledge 

of the cognitive mechanisms that take place in the reader’s mind when 

confronted with a literary text can help teachers engage learners in 

more natural and creative activities.”  

 

2.2.3 CHOOSING THE RIGHT MATERIALS FOR THE YOUNG 

LEARNERS 

We should take many criteria into consideration before bringing the literary 

material into the language classroom. We should decide the appropriate length and 

complexity of the story. Simple and short stories with repetitive language work best 

for young EFL learners. Too small type is intimidating for the young learners. In 

addition, the level of the vocabulary should be approriate for the children’s word 

power. They should know at least more than 30 % of the vocabulary in order not to 

lose their confidence in the ability to understand the story. There should be pictures 

which help the learners to understand the vocabualry and the story (Carter, 1992: 45). 

The story should also be enjoyable for you, otherwise, learners will not be 

eager to read a story which the teacher does not like. It is certain that literature is a 

useful material in the language classroom but its success depends on the materials 

selected. The main problem in using literary materials in the classroom is the 

difficulty of the work. This problem can easily be overcome by using simple text 

especially for the young learners (Carter, 1992). 

 

2.2.4 USING NATIVE LITERARY MATERIALS IN ENGLISH 

TEACHING 

Native literary materials can be used effectively and beneficially in learning 

a foreign language like English. Native literature can be adopted in a foreign 
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language classroom when the foreign literature does not appeal to the language 

learners’ interests. 

Foreign language is already a challenge for the learners, when they are 

confronted with literature which they are totally unfamiliar with , the learners lose 

their enthusiasm for learning the language. Learners feel very much at home with 

their own literature. Native literaure is already familiar to them. Dr. S. Elangovan 

(2005) describes this technique very much  as “ local food served in foreign plates ”. 

S. Elangovan (2005) also thinks that teaching English as a foreign language 

through native literature is something like a “pill” coated with sugar in order to make 

it easier to swallow. Jokes and anecdotes are the best to serve the purpose. What is 

funny for one nation may not be funny for another. Word punning may fail in 

bilingual situations. Students  are already introduced with the material , when they 

work the material in the foreign language they have the chance of guessing the 

meaning of the vocabulary. 

Stories are interesting for the children. The already known and thought 

provoking native stories are told in English and students try to guess the mother 

tongue equivalents of the words. This method only works only when it is used by a 

teacher fluent both in English and the native language.The method is very effective 

for the young children who are used to listen to stories from their mothers and 

grandmothers. The teacher learns more about the target language in this method.The 

teacher also enriches his/her vocabulary while planning the lesson. Students are 

positive  and motivated because they can easily digest what they have been familiar 

with. Students learn the language unwittingly while enjoying the stories and 

literature which they know already. The problem arises in this method when some 

students find what they already know boring. The teacher overcomes the problems 

by changing some parts of the literary material. 
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2.3 CULTURE AND ELT 

2.3.1 WHAT IS CULTURE 

There are lots of definitions of culture. Here we are going to mention some 

of these definitions. (Goodenough,1971: 76) defines culture as the shared patterns of 

beliefs and knowledge by which people order their perceptions and experiences and 

in terms of which they act. The word “culture” means different things to different 

people. Trinovitch describes culture as the biological and technical behavior of 

human beings with their verbal and non-verbal systems of expressive behavior 

starting from birth and this “all-inclusive system” is acquired as the native culture. 

 

2.3.2 TEACHING CULTURE THROUGH LANGUAGE 

(Tong,1999: 134-135) holds that language is culture and culture is language. 

In a way, language is the spirit of the country and people who speak it.  

Culture is the context itself which is of crucial importance in learning a 

language. Language teachers should be aware of the necessity of cultural orientation. 

One of the biggest mistakes of language teachers is to see communication as the 

application of grammatical rules in oral and written practice. Some people take the 

learning about the target culture as a threat to the native values. Because of the lack 

of a close contact with the target culture and its speakers, learners can not appreciate 

the importance of the learning the cultural aspects of a language. 

Foreign language teachers teach the culture automatically as they teach the 

language. There are many cultural aspects used in the process of teaching the 

language in the process of teaching the language such as the forms of address, 

greetings, formulas and many other utterances. There are other cultural insights, 

language teachers use, such as gestures, body movements and distances maintained 

by the speakers. 
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Cross-cultural communication is also enhanced by the teaching of the target 

culture. Language can build bridges between two cultures. If language learners are to 

control the target language, they should learn the cultural functions and meanings of 

the language. Language is a mode of behavior and culture is a patterned behavior, 

even this definitions proves the relationship between the language and culture.  

The duty of language teacher is to make the learners aware of cultural 

differences. There are some reasons for introducing the cultural components to the 

language learners (Trivonovitch, 1980): 

 Enhancing communicative skills, 

 Comprehending the linguistic and the behavioral patterns both of the 

target and the native culture, 

 Improving the intercultural awareness, 

 Absorbing a wider perspective in the comprehension of the reality, 

 Changing the boring atmosphere of the language teaching sessions in 

order to develop an awareness of the potential mistakes that might 

appear in comprehension, interpretation, translation and communication. 

 

2.3.3 DEVELOPING CULTURAL AWARENESS IN EFL 

CLASSROOMS 

Language learners should understand the fact that everyone in the world is 

not just like them, their values and life styles are different. Language teachers can not 

avoid teaching the aspects of target culture. Language is deeply embedded in culture, 

so it is impossible to separate language from culture (Goodenough, 1971). 

Language learners use the words and expressions more skillfully and 

authentically if they have some information about the foreign culture. 
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In the process of learning the foreign culture, learners may experience some 

kind of “alienation”. Language teachers should help the learners to overcome such 

kind of feelings. The use of role-play is a way of helping the learners. There are 

some other techniques of introducing the target culture such as meadings, films, 

simulations, games and culture capsules. 

Communicative competence is very important in learning a language. Three 

components enhance communicative competence in language learning: social, 

pragmatic and cultural elements. 

The subjects should be chosen according to the contexts of both the native 

and target culture. Ismail Çakir (2006), in his article about developing cultural 

awareness in foreign language teaching suggests some topics that can be presented 

within course syllabus: 

 Climate 

 Clothing  

 Crime  

 Eating  

 Education 

 Family life  

 Geography 

 History 

 Holiday  

 Humor 

 Language 
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 Leisure activities 

 Meeting people 

 Money  

 Pets 

 Population 

 Religion 

 Social occasions 

 Sports 

 Transportation 

 Vacation 

 Non-verbal communication  

  

Smith(1985:6) defends the idea that studying English does not change one’s 

identity. Language learners’ ethnic, religious and political backgrounds should not be 

exposed to change. A student has no need to be an American or British in order to 

speak English well. Their values and the morals remain the same. 

There are some important considerations in the process of teaching the 

culture. There are some practical tips to use in the classroom (Tong, 1999): 

 Personalization : We should relate the issues to the learners’ own lives. 

Every teacher is aware of the fact that students like talking about 

themselves. 
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 Suitable Level of Difficulty:  The teacher has to know his/her students’ 

level. They can not comprehend every detail. Difficult materials cause to 

lose their interest in the target culture. 

 Make It Interesting:  Language teacher should choose the interesting 

aspects of a culture to take the attention of the students. The teacher 

should create an exciting classroom atmosphere. 

 Group Work: In group work, learners have more opportunity to 

practice the target language and talking about the target culture. 

 Do Not Try to Cover Everything: The culture of a country is so 

enormous. A teacher can not cover every detail. We can not even know 

everything about our own culture. The goal should just be raise cultural 

awareness. 

 Use Native Culture: It is very important to use the learners’ own 

culture in the activities. This will also enhance intercultural awareness. 

   

2.4 HUMOR AND ELT 

 2.4.1 WHAT IS HUMOR? 

Etymologically and according to Weaver & Cotrell (2001), the word 

“humor” comes from the latin word “humor”. When considered at the 

communicative level, humor is “any communication perceived by any of the 

interacting parties as humorous and leads to laughing, smiling or a feeling of 

amusement” (Robinson, 1997:7). 

According to Robinson (1997), a sense of humor signifies emotional 

maturity and laughter is a sign of strength, freedom and health, beauty, youth and 

happiness. It is a great medium for communication and also reflects the culture of a 

nation. 
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Some quotations on humor (http://iae-pedia.org):  

"You can turn painful situations around through laughter. If you can find 

humor in anything, you can survive it." Bill Cosby 

"Anything worth taking seriously is worth making fun of." Tom Lehrer 

"Laughter is the closest distance between two people." Victor Borge 

"Laughter and tears are both responses to frustration and exhaustion. I 

myself prefer to laugh since there is less cleaning up to do afterwards." Kurt 

Vonnegut 

"He deserves Paradise who makes his companions laugh." The Koran 

"Comedy is tragedy...plus time." Carol Burnett 

"Humor allows man to create perspective, to put distance between himself 

and whatever may confront him. Humor allows man to detach himself from himself 

and thereby retain the fullest possible control over himself." Viktor Frankl  

"Humor is something that thrives between man's aspirations and his 

limitations. There is more logic in humor than in anything else. Because, you see, 

humor is truth." Victor Borge.  

"A person without a sense of humor is like a wagon without springs. It's 

jolted by every pebble on the road." Henry Ward Beecher.  

Comedy has to be based on truth. You take the truth and you put a little 

curlicue at the end. Sid CaesarYou can turn painful situations around through 

laughter. If you can find humor in anything, even poverty, you can survive it." Bill 

Cosby."  

"The kind of humor I like is the thing that makes me laugh for five seconds 

and think for ten minutes." William Davis.  



 22

"Humor is by far the most significant activity of the human brain." (Edward 

de Bono; Maltese physician, author, inventor, and consultant; 1933–.)  

"Humor is nothing but extreme positive thinking." Ronald J. Fields, 

grandson of W.C. Fields.  

"Common sense and a sense of humor are the same thing, moving at 

different speeds. A sense of humor is just common sense, dancing." William James.  

"If you could choose one characteristic that would get you through life, 

choose a sense of humor." Jennifer Jones.  

"Humor is the affectionate communication of insight." Leo Rosten.  

"Comedy is simply a funny way of being serious." Peter Ustinov.  

"The satirist shoots to kill while the humorist brings his prey back alive and 

eventually releases him again for another chance." Peter De Vries.  

"Analyzing humor is like dissecting a frog. Few people are interested and 

the frog dies of it." E. B. White.  

"Like a welcome summer rain, humor may suddenly cleanse and cool the 

earth, the air and you." (Langston Hughes, American Poet.)  

"Laughter is by definition healthy." (Doris Lessing, Nobel Prize in 

Literature recipient.)  

"Defining and analyzing humor is a pastime of humorless people." (Robert 

Benchley, American humorist.)  
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2.4.2 FAVORS OF USING HUMOR IN THE LANGUAGE 

CLASSROOM 

Humor can help the second language teacher in many ways in the language  

classroom. We can present the ways as (Schmitz, 2002: 14): 

 It attracts attention and provokes thought, 

 It liberates creative capacities, 

 It helps to socialize, 

 It improves communication among the students, 

 It decreases the boring moments, 

 It improves the intercultural study, 

 It is good for health, 

 It encourages the positive attitude and self-image, 

 It is a good motivation, 

 It helps solving problems, 

 It encourages students to read more, 

 It motivates the aimed behaviours, 

 It entertains the students. 

 

2.4.3 HUMOR AS A PEDAGOGICAL TOOL 

Presentation and study  of humor in second language teaching is very 

important.It makes the courses more enjoyable and improves students’ proficiency.It 

helps to improve the four skills in language learning; reading, speaking, writing, and 
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listening.Humor can be organized into three groups : (i) reality-based humor , (ii) 

culture-based humor, and (iii) word-based humor (Weaver & Cotrell, 2001: 25-27). 

We can integrate the humor into the other existing language teaching 

approaches. Humor can be used with any of the language teaching approaches. 

Learning another language is surely a very hard work for the language learners 

especially to those who still enjoy the colorful world of cartoons and games. 

Humor provides another colorful world for the young language learners. It 

gives the students an oppotunity to take a breath and go away from the world of 

boring, formal courses. Humorous material adds variety to the language class and it 

reduces the tension of the tense language learners. 

I agree with Schmitz (2002) that humorous material should be planned by 

the language teacher. It should give learners the impression of being spontaneous but 

yet be an integral part of the course instrumental in building language skills, and 

never an incidental or “by the way” activity. The vocabulary of the humorous 

material should be presented and learned before the humorous material is given to 

the students; in this way, students will take the material seriously and they wiil have 

an impression that the material and jokes are just the integral part of the languge 

learning process. It should not be introcuded as “just a by the way activity”. 

As Pecnick defenses in his article (2001) “Humour is said to be the best 

physical exercise - laughter relaxes all facial muscles, unwrinkles the forehead, the 

body receives more oxygen, and the breathing deepens automatically.”  

Humor can contribute to the positive environment of language classroom. 

We can enhance learning by using humor in the classroom. It also encourages the shy 

and timid students to participate with the group. The student feels a part of the class 

and contributes without loosing a face. We can use humor as a way of reaching out to 

those students who are too afraid to participate. Humor plays a major role in social 

interaction and language is the main tool in the communication. This fact shows the 

big relationship between language learning and humor. Therefore, we shoul not 

avoid humor on the contrary we should make it a part of language classroom.  
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As language teachers we do not just have to teach the language but we also 

have to deal with teaching teaching a completely new culture.Cultural joke helps us 

just deal with teaching language using the children’s own culture. 

 

2.4.3.1 WHAT MAKES YOUNG CHILDREN LAUGH? 

When we think of our childhood, we mostly remember the things funny, 

joyful and that are filled with laughter. Humor plays an important role in the 

development of children. Humor improves vocabulary and reading skills, it props up 

creative and divergent thinking. Humor also develops the self confident and social 

interaction. The children can feel ready for the stressful years of adulthood and 

adolescence. Humor is a kind of playing with words and ideas. This feature of humor 

helps to improve the children’s mental skills. One of the advantages of the humor is 

that children’s humor reflects their intellectual development. Children are tend  to 

have fun with newly learned skills. Children understand the humorous material more 

(Weaver & Cotrell, 2001: 54).  

2.4.3.2 ENCOURAGING THE CHILD’S SENSE OF HUMOR 

When a child is 3 years old you can move in a silly way to make them 

laugh. When a child is a first grader, it is enough to pretend to be someone else to 

make them laugh. As they grow into preteens and teens, you should use something 

more sophisticated such as jokes and puns.  

‘’Children, on average, laugh 200 times per day. Adults laugh 15 to 18 

times a day. Having a child gives you the chance to make up a pretty big humor 

deficit’’. Humor is not something hereditary but it is a quality that can be developed 

in kids. A good sense of humor helps the children throughout their life (Schmidt-

Hidding, 1963: 27-33): 

 Kids do not just see things from the most clear perspectives, rather they 

see from many perspectives. 
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 They are more spontaneous. 

 They can catch the unusual ways of thinking. 

 They can see more than the surface meaning. 

 They can think more positively about life. 

 They can  built self-esteem. 

Children with a good sense of humor can overcome the difficulties well. It 

also improves the respect of theirs peers. Funny children are always liked by the 

others. ‘’ A wealthy businessman was vacationing on the Riviera, when one day he 

got a call from home. It was his butler. ‘’I am very sorry to inform you of this, sir’’ 

he said, ‘’ but I thought you should know right away. Your beloved cat somehow got 

onto the roof and fell. I am afraid the animal is deceased’’. Expecting grief at this 

news, the butler was startled at this employer’s response: Hey! Hey! Don’t they teach 

you anything in butler school?” Before his servant could reply the man went on: 

“You don’t just spring stuff like that people. You always give bad news by degrees. 

What you should have done is send me a series of telegrams. The first one says ‘your 

cat is on the roof.’ the next one: ‘cat fallen off roof.’ Then another one: ‘Cat in 

critical condition; prognosis poor.’ Then when I am prepared, you understand , I get: 

‘Cat deceased.’ See? That’s how you give someone bad news. Jeez.”. The butler, of 

course, could only apologize profusely and assure his employer this gaffe would 

never occur again. The businessman tried to put the whole thing out of his mind and 

enjoy the rest of his holiday as best he could. A week later, just as he was starting to 

relax once more he received a telegram. It said: “your mother is on the roof.” Humor 

is something you like. It has not a strict rule. You can find yourself in the position of 

the butler’s. You can know the rules about a subject but you may still get wrong in 

something (Schmitz, 2002: 123-124).  

Telling a joke is a good thing in the case that it makes you laugh. Joke 

telling does not promise to bring humor if your audience do not like it. Sense of 

humor is a natural ability. It is easy to use. You should not mix humor for a stand-up 
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comedy. A language teacher does not have to be Jim Carrey or Robin Williams. 

Humor seems hereditary skill. Children like laughing and playing. Then, they can 

apply their natural ability of humor to their learning. It is certain that high stress and 

anxiety hinder learning. Anxiety is an enemy of the brain , it kills the brain cells in 

the long run. The learners are usually highly stressed because most of them do not 

like being behind the school walls, so it is always good to add some humor into the 

language courses.  

 

2.4.4 THE ROLE AND FUNCTION OF HUMOR IN AN 

EDUCATIONAL ENVIRONMENT 

2.4.4.1 THE ROLE OF EMOTIONS IN LEARNING 

Humor is a tool for achieving various communicational goals and fulfilling 

relational functions, which aims to convey relevant meanings communicated in a 

non-humorous mode (Dynel-Buczkowska, 2006: 89). Humor is a means of attaining 

various goals of communication and fulfilling some other functions of language 

interaction among people. 

The main aim of the speaker is not to amuse the hearer but to convey the 

message.There known to be two kinds of verbalization of conversational humor : (i) 

face-threatening acts aimed at social control (denigration or exclusion from a social 

group) (ii) face-saving acts (bonding, rapport-enhancement and mitigation). In an 

educational context , this mostly refers to the language classroom , language teachers 

should use the face-saving acts (Weaver & Cotrell, 2001).  

We can display the various aspects of humor with a diagram as follows: 
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Figure 1 Dimensions of Humor 

 

Source: W.Schmidt-Hidding (1963) 

 

The language classroom is an interactive setting and the humor has got a 

role of social practice which connects the two of humor and language education. 

Humor brings about a relaxing athmosphere and allow the speaker to be accepted by 

the other participants. Davies (2003: 1361-1385) shows how humor fosters the 

'conversational involvement' (Tannen, 1989: 176-182) and reinforces collaborative 

skills. 

Humor is an important tool of establishing a positive learning environment 

and it improves the relationship between the teacher and the learner. As a means of 

teaching , humor has got many benefits : It improves understanding , increases 

attention and interest, motivates towards learning, improves attitudes , and develops 

creativity.When teacher makes the students laugh or smile and this kind of feedback 

is very useful for the teacher.It helps gain and maintain attention.It decreases the 

anxiety and stress. Humor has been proved to serve to illustrate, reinforce and make 
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more comprehensible the material being taught (Powell & Andresen, 1985: 79-90). 

Humor also in the language classroom raises the motivation. The excessive use of 

humor in the language classroom has naturally some drawbacks. The way of 

delivering a joke is too risky because the hearer may not understand the nature of the 

joke and it may cause the offence of the students through misunderstanding. Some 

kind of jokes are source of ridicule, sarcasm, racism or sexism. The language teacher 

should have the skill of delivering a joke and the use of humor should fit his/her 

personality. Humor is something universal , so the language teacher can address the 

whole class using humor while teaching the language.It is of so important for the 

language teacher to act as a mediator and manage the delivery of the jokes in case the 

students may confront some disruptive effects. 

Humor in the language classroom is to achieve some sort of goals other than 

just making the hearers laugh.There stands the benefits and the boundaries.However, 

if it is to be used in an effective way the benefits are sure to exceed the 

boundaries.The amusement should not be the mere target and the language teacher 

should be successful in managing the jokes.The use of humor in teaching language is 

of so advetageous because it improves the linguistic and colloborative skills. 

        

2.4.4.2 THE ROLE OF ANECDOTES 

According to Jones (2001: 155-163), anecdotes are “stories usually from 

personal experience that people tell to make a point or entertain others during a 

conversation.” Anecdotes are stories which include an emotional element, such as 

happiness or sadness, excitement or embarrassment, or amusement or 

disappointment.  When applied in the second language learning environment, 

anecdotes help to arouse the students’ interest. They create a context for the language 

learning.   

The elements listed below are from the researchers of (Labov 1972; 

McCarthy 1991, 1998): 
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 Abstract: The abstract introduces the anecdote and may give essential 

context to the story: “Did I ever tell you about …?”; “I remember when 

I was …” 

 Orientation: The orientation sets the scene for the story by identifying 

where and when it takes place and the people involved: “Do you know 

that every year we have this school fair?”; “You remember last year’s 

school picnic, right? There, we…” 

 Complicating events: The complicating events are the main events of 

the story and are what makes it intriguing and interesting: “The next 

thing she did was try to put out the fire.” 

 Resolution: The resolution tells what happened at the end of the story 

and how things worked out: “…and finally he passed the test.” 

 Coda: The coda signals that the story is over and brings the storyteller 

and listener back to the present: “Now I look back and say…” 

 Evaluation: The evaluation is how the storyteller indicates the essential 

point of the anecdote and why it was worth telling: “It’s not the worst 

thing that happened to me, but…” 

Anecdotes are very useful teaching tools in the classroom. They help the 

learners to reveal their emotions. However, anecdotes have a more important role in 

the language classroom, they play the role of a teaching objective to explain and 

emphasize an aspect of language or content. 

We can categorize the anecdotes in the classroom into three groups as: 

 Planned anecdotes: In this kind of anecdotes, the language teacher plans 

when and how he/she is going to use anecdotes and questions to give 

following the anecdote. The language teacher decides the specific vocabulary 

and grammar structures before they present the anecdote. 



 31

 Semi-planned anecdotes: In this kind of anecdotes, some details are left to 

be worked in the classroom telling the anecdotes. Learners can also share 

their own anecdotes. However, the purpose of the anecdote is determined 

beforehand. 

 Unplanned anecdotes: These kind of anecdotes appear and flow naturally. 

Generally, students remind the anecdote to the teacher as a question, answer 

or a matter of discussion. 

Anecdotes are very useful in the language classroom because they are of the 

most entertaining, easy and economical educational tool to practice the language. It 

can be a great way to introduce the linguistic subject and content. Anecdotes are 

appropriate to the students of all ages because laughter is universal. We can 

summarize the benefits of anecdotes in the language class as follows (Jones, 2001: 

155-163): 

 Anecdotes help the teacher to arouse attention of the learners and encourage 

the unmotivated ones to participate in the lesson. It also makes it easy to 

retrieve the context. 

 Anecdotes contribute to the natural flow of the language activities which 

makes the communication more genuine. Learners ask their teacher and each 

other questions and make evaluations about the anecdote. By means of 

dialogues, learners find the opportunity to engage in real life communication. 

Anecdotes change the controlled, serious and being atmosphere of the 

language classroom into authentic and positive learning environment. 

 Anecdotes gain the learners skill of empathizing, reflect on the others’ 

opinions as well as their own ideas. 

 When an English anecdote is told, it provides cultural information. Therefore 

anecdote makes it easier to reach the target language culture. 

 Anecdotes enhances the friendly atmosphere in the classroom. 
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It is certain that anecdotes make the language courses more amusing, 

encouraging and interesting for the teachers and learners but there are some crucial 

facts to consider in order to use them in the appropriate way (Davies, 2003: 1361-

1385):  

 We should be careful about the culture. The anecdote should not 

humiliate the learners. 

 Anecdotes should be appropriate to the learners intellectual 

development. An anecdote which appeals to young children do not 

appeal to the adults. 

 The language teacher should explain the goal of the anecdote before 

telling it. 

 The teacher should choose relevant topics for the age of learners.  

 

2.4.5 HUMOR AND INTERCULTURAL COMPETENCE  

 Humor is a component of the culture. It is a means of access to the culture of 

a language. It sheds light on the cultural features so it helps the language learner use 

the language in context. Humor includes a number of cultural elements: history, 

customs, games, religions, current events, taboos, kinship structures, traditions.  

The humor has ties with both culture and the language which makes it so 

useful a tool in language teaching. It may also be point of diversity of the language 

and the culture. Through humor the learners are more involved in the conversations 

without feeling the fear of losing face because in an humorous atmosphere learners 

do not mind being laughed at by the other participants (Labov, 1972: 123-134). 
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2.4.6 HUMOR CONTRIBUTES THE POSITIVE LEARNING 

ENVIRONMENT  

The language teacher does not have to be a comedian to use the humor in 

the language classroom. It has been long wondered how to create an affective 

language learning environment. The affective language classroom is a place where 

the language learners are not shy or reluctant to use the target language, in fact, they 

are raedy to take risks. In such a language classroom learners are always praised for 

their attempts to use the target language and errors are tolerated and corrected 

without ridiculing the attempter. We should allow the students to choose their 

personal strategies to learn the language such as humor. Humor is one of those 

overlooked strategies to learn. The language teachers may not suppose the humor 

element as an important element in teaching the language bu they avoid the fact that 

humor helps the language learners feel safe and free. The language teacher should 

give the learners opportunity to make their own preferences. They should not make 

the mistale of seeing humor as a lack of time. (Kristmanson, 2000: 1-5) emphasizes 

this need to create a welcoming classroom for language learning;  

"In order to take risks, you need a learning environment in which you do 

not feel threatened or intimidated. In order to speak, you need to feel 

you will be heard and that what you're saying is worth hearing. In order 

to continue your language learning, you need to feel motivated. In order 

to succeed, you need an atmosphere in which anxiety levels are low and 

comfort levels are high. Issues of motivation and language anxiety are 

key to this topic of affect in the second language classroom." 

When the students are involved in the learning affair, they feel a sense of 

ownership in their learning the language.The learners should feel comfortable to ask 

questions and involve in the language activities.The teacher in a positive language 

learning environment should provide the learners with the opportunity to  make 

personal choices of learning strategies.      
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The humor lowers the anxiety in the classroom and changes the tone of the 

dread flow of the language courses. According to the authors of the book The Levity 

Effect:Why It Pays to Lighten Up , Adrian Gostick and Scott Christopher (2008) , 

the learning environment should be a fun place.  The questions below are adapted 

from their book. Grade the following questions on a scale of 1 to 5. 

 1= never  

 2= hardly 

 3= neutral 

 4= most of the time 

 5= almost always 

1. Are new teachers and staff are made to feel welcome? 

 2. School meeting are positive and light?  

 3. Does your school have fun activities at least once a month?  

 4. Is it common to hear teachers and staff laughing at school?  

 5. Can you be yourself at school?  

 6. Does your school have a lot of celebrations for special events?  

 7. When brainstorming ideas, do teachers like to have fun?  

 8. Is your principal usually optimistic and smiling?  

 9. Would your students say you are fun be in class with?  

 10. Do you have friends at school that make you laugh?  

 11. Do the teachers and staff at your school have a good time together? 

 

 According to Adrian Gostick and Scott Christopher (2008), a score of 40 or 

above indicates your school has a great environment. A score of 30-40 means your 

school needs to lighten up. A score of 30 or below means you have “terminal 

seriousness.”. We, language teachers , should keep in mind the fact that we are 

working with the children so we should never neglect to use some fun in the 

classrom. 
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2.4.7 WHY SHOULD WE USE HUMOR IN THE CLASSROOM?  

The use of humor in the language classroom has received widespread 

attention lately. Almost everybody today accept the fact humor is an effective tool in 

education. The learners are motivated to participate in the lesson. The humor breaks 

down the blockages between the teacher and the language learners. Humor is a good 

way of getting closer with the students. A language teacher should be able to laugh at 

himself/herself when they make mistakes. By that way studets realize making 

mistakes happen even to the teachers themselves and they feel more relaxed to take 

risks. Humor provides an interesting and joyful environment, in this way, classroom 

attendence increases. The more learners enjoy in the classroom, the more they are 

willing to attend the lessons.  

Alfred E. Smith (1985) says : “If you can make people laugh, you can make 

them think, and make them like and believe you." His words can be a good advice 

for the language teachers. Humor is rewarding on the part of the language teacher, 

too. They will be more motivated to teach when see their students laughing and 

enjoying. 

Humor lowers the affective filter and stimulates the learners to be more 

willing to take part in the lessons.It provides the language classroom with a 

communicative context.It is a great tool for setting forth both the linguistic and 

cultural elements. Humor is a major value for the reason that it can be applied to all 

human-beings.In a language classroom we can use it for all of the students.It has an 

humanizing effect on the teacher which is a good news for the one who is always 

exposed the question : “Why do we learn another language?Do the English learn 

Turkish, too?” By means of humor, the teacher can dismiss the embarrassing 

situations for the learners.Humor also serves as means of dealing with both teacher 

nd learner mistakes in a more tolerant way. (Welker,1977: 252-254) claims that : “To 

err is human , but also , to err is humorous”.  

It is essential for the humor to be appropriate to the ages of the learners, 

otherwise, it can not be beneficial in the learning environment. Humor improves the 
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language teaching context. Foreign language classrooms are sure to  have much 

tension and stress. Humor helps decrease the tension and negative feelings in the 

language learning atmosphere. Students are stressed because they are expected to 

speak a totally new and foreign language in front of their teacher and peers. 

Compared with other educational settings, language classrooms are said to be more 

tensious for the learners. Humor just stands there to lessen that kind of tension in the 

foreign language learning environment. The following examples are adapted from 

Askildson (2004). They illustrate how we can apply humor in the language learning. 

1. Phonology         

An American in a British hospital asks the nurse : “Did I come here to 

die ?” 

The nurse answers: “No, it was yesterdie.”     

2.Morphology        

John Kennedy’s famous blunder in Berlin: Ich bin ein Berliner ( I am 

jelly doughnut) instead of Ich bin Berliner [ I am a Berliner ]   

3.Lexicon 

A: “Waiter, do you serve crabs here?” asks a customer 

B: “We serve everybody. Just have a seat at this table, sir.” 

4.Syntax  

Student 1: “The dean announced that he is going to stop drinking at 

campus.” 

Student 2: “No kidding! Next thing you know he will want us to stop 

drinking , too.”  

5.Syntax + Lexicon 
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Q: How do you make a horse fast? 

A: Don’t give him anything for a while. (Deneire, 1995: 23) 

 

Humor is an authentic element. Language teachers should plan the humor 

before applying it in the classroom. Humor can be used in many ways in the 

classroom. Humorous material can be used as role-palys , interviews , and as the 

reading material . Moreover , students can prepare their own humorous material , too. 

The benefits of humor as a pedagogical tool in the language classroom are 

too many too count. It lowers the affective filter, it provides the dry linguistic 

material with context, and it increases the approachability of the teacher on the part 

of the learners (Askildson, 2004). 

The cause of stress is the extreme fear. The scientific researches have 

proved that excessive stress is a foe of learning. Today children are exposed to paper 

and pencil testing even at the age of six or seven,  therefore they start to be exposed 

to the stress at very young ages.  

A stressful environment has a negative effect on the child’s memory. 

Extreme stress and fear may cause even memory loss. The humor includes many new 

perceptions into critical issues facing the instructors (Welker, 1977: 252-254): 

 It builds trust among the learners. 

 It improves communicative skills. 

 It creates an optimal environment for learning. 

 It helps to capture the attention of the brain. 

 It helps to convey the information to the long term memory. 

 It lowers the affective filter. 
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Figure 2 Visıal Memory 

 

Source: Morrison, Mary Kay (n.d.). Humor Quest. Retrieved 12/27/09: 

http://www.questforhumor.com/ 

 

2.4.8 WHY HAVEN'T WE BEEN USING HUMOR IN OUR 

CLASSROOMS? 

Although as a pedagogical tool, humor is proved to be so beneficial , 

teachers have not applied it to the language courses much.Among the other excuses 

of teachers for not using humor in the classroom the most common one is that the 

teachers claim they do not have the sense of humor or they do not have any idea 

about how to use the humor in the classroom.Some others are afraid of taking the 

risk of losing the control of the classroom while the learners are bursting into laugh.  
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Some teachers say they have the sense of humor but they lack the talent of 

using it effectively in the classroom.The teachers perhaps simply do not want to look 

foolish.Some teachers do not accept the benefits of humor as  a pedagogical 

tool.They do not believe in the humor , students can ot learn while they are laughing. 

In fact they avoid the reality that humorous material provide the classes with 

communicative content along with bringing life to the dry language courses. The 

teaching methodologies have also neglected the use of humor in education. In fact, 

they did something with the commercial worries.It is not late to include the humor in 

the methodologies , however. The use of humor does not require any kind of extra-

ordinary skills and training. On the contrary, it is a cheap and easy strategy for the 

language teacher who always has to deal with the research of various language 

teaching techniques to get the students out of the bored and tense mood (Watson, 

1988). 

 

2.4.9 GUIDELINES FOR USING HUMOR    

 "The job of the teacher is to get students laughing, and when their mouths are 

open, to give them something on which to chew. "  

Tom Davis 

(Lundberg & Thurston, 1997) 

 

The teacher does not have to be a comedian to apply the humor in the 

language classroom. By the way , all of the teachers do not have to use the same way 

in order to use it in teaching the language. This does not mean there are not any clues 

to consider before applying the humor in the language teaching atmosphere. We 

should certainly prepare the food the students will “chew on” beforehand.  

The followings are some tips about how language teachers can use the 

humor while teaching the language (Watson & Emerson, 1988: 89): 
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 You should not force the students to use humor at all costs. The humor 

should arise in a natural way. It should not be a compthe compulsory 

strategy, on the contrary, it should encourage the students to use the target 

language. Like the all other things in education, a complete preparation to 

use the humor is essential. 

 When you act a role which does not comply with your character, it will 

sure to fail. Of course, you should use various techniques while applying 

the humor for the reason that your students are of a group with various 

tastes and learning strategies. 

 The role of the language teacher is not to be a real comedian.The humor 

used in the classroom should not target any particular group, sex , 

nationality, etc... If the teacher uses the private humor, he/she should do it 

cautiously. Otherwise, it would be humiliating and demeaning. 

 The use of humor should follow in a natural way. The students should not 

feel it is done formally and purposefully. Natural use of humor will work 

better. The teacher also be attentive not to use it excessively, otherwise, it 

will fail and lose its effect.  

The way how the teacher uses the humor depends on the content of the 

linguistic material. The teacher should have some goals in mind and humor should 

just be a means of achieving these goals in mind. The teacher will probably get used 

to using the humor in a natural flow in time (Watson & Emerson, 1988: 89): 

"When humour is planned as part of the teaching strategy, a caring 

environment is established, there is an attitude of flexibility, and 

communication between student and teacher is that of freedom and 

openness. The tone is set allowing for human error with freedom to 

explore alternatives in the learning situation. This reduces the 

authoritarian position of the teacher, allowing the teacher to be a 

facilitator of the learning process. Fear and anxiety, only natural in a 
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new and unknown situation, becomes less of a threat, as a partnership 

between student and instructor develops." 

 

Humorous material can be used in many ways. It can be used as a reading 

activity, a listening activity, a dialogue act, or it can be used in order to develop 

vocabulary skills. Humor can also be used as a break just after the difficult and 

boring minutes of language courses. The material you choose should attract your 

students. It should essentially be appropriate to their level and interest. The 

humorous material should be comprehensible for your students. 

 You should use it as long as they enjoy learning the language through it.  

 You should learn about your students’ tastes, what their interests are. 

They should be aware of the fact that they can learn the target  language 

better by means of  humor. As Sylwester (2001) defends humor can be a 

double-edge sword because humor can humiliate people as well as it 

results in laughter. 

Humor may have some drawbacks. It may effect the young learners 

negatively. In order to use the humor in the correct manner, the language teacher 

should avoid jokes about religious, racial or family issues, as these issues would 

probably cause the learners to feel humiliated (Watson & Emerson, 1988). 

Learning a foreign language requires o lot of capabilities, reading, writing, 

listening, and speaking skills. The learners must acquire a huge body of linguistic 

and semantic information. A language teacher should know how to encourage the 

students to learn a completely new language.  

Humor is a helpful tool, as it improves the creativity in using the target 

language.Language learners do not easily forget the linguistic items which they have 

acquired in a humorous environment. Humor retards forgetting. We are usually 

surprised to find ourselves retrieving advertisements or jokes we have  seen just for 

seconds. It proves the fact that people are tend to recall the things they have 
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experienced in a humorous context. Given the retarding effect of humor on the newly 

learned items, a language teacher should know how to usse humor as an educational 

tool in the language classroom. An humorous activity should be arranged to achieve 

both linguistic and cultural objectives. “The funny teacher is not a clown figure. He 

is a serious, conscientous  professional who believes in the meaningfulness and 

effectiveness of fun while learning.” (Tosta 2001: 26-29) When the language learners 

are joyful and happy they are motivated to participate in the lesson.  

The use of humor increases the learner’s motivation a lot. The more a 

language learner has motivation, the more positive the classroom atmosphere for the 

acquisation of the language is. Humor is a necessary quality of a good teacher, 

especially a good language teacher. Humor is an essential teaching tool. There is no 

doubt that the language teacher uses humor at one point of time or another. Humor is 

a great aid to release the tension in the classroom. Humor is such  a special 

educational tool that it helps to get the language to flow in an enjoyable way. 

Enjoyment makes humor a valuable aid in teaching English. 

Humor increases motivation and self-confidence. “Humor can help the shy 

and/or timid students to feel that they are a part of the class and to allow them to 

contribute or participate without feeling humiliated or vulnerable” (Chiasson, 

2002).Humor stimulates to remember the language material taught. 

Humor creates a positive classroom atmosphere. Students are encouraged to 

participate in the language courses. It decreases the anxiety and stress . Morever, it 

lowers the affective filter. 

A positive classroom atmosphere and high motivation encourage the 

learners especially the young ones to use the target language because they have a 

complete freedom of participating in the classroom conversations without the fear of 

being ridiculed or criticized. Humor also creates a non –threating environment. In a 

humorous and joyful atmosphere, the anxiety is naturally lowered. 
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We can utilize many ways to make a language activity fun. We can choose 

some useful and joyful pictures, cards and other visual materials, as well as music 

and sounds. Pair work and group work are also of great help. We can arrange the 

students in various ways. We should design some activities that require body 

language and physical movements. 

As to use the humor in the classroom, it is easy and fun for a teacher to 

create humorous situations for role-plays and dialogues. We can change the boring 

tone of the role-plays by adding some different humorous elements into the 

dialogues. A language teacher can tell an interesting joke in every lesson and play 

games at the end of a tedious language course. As a natural conclusion of the spread 

of the ‘’Communicative Approach’’ and its present variations, foreign language 

classes are tend to have a playful dimension. Language activities contain a joyful 

tone as a result of such humanistic approaches in language teaching. Being funny in 

the classroom is one of the best qualities of a good teacher. You learn better when 

you laugh. Laughing at the same matter together improves the interaction between 

the teachers and the students. Humor provides the linguistic elements with context 

and makes learning more meaningful. Humor is such a precious tool to get the 

learners’ attention. The proponents of “Natural Approach’’ appreciate humor in that 

it lowers the affective filter. Language teachers take the learners’ motivation 

seriously because when the learners are motivated they learn better.  

Games and jokes are so important, as they have great value of 

communication which is so important for the natural flow of a foreign language 

course. You should find some other ideas to make your classroom to a fun place to 

learn. 

Humor that is used in the language classroom can be categorized in four 

groupsv (Chiasson, 2002): 

 Textual: Stories, jokes 

 Pictorial: Cartoons, comics 
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 Action/Games: Theatre, video, role-play, simulator, contests 

 Verbal: Puns, word games, acronyms 

Joseph Gatt (2000) explains the benefit of humor in teaching English to 

young learners best: 

“It is the ‘breathing-out of the soul’. When during the lesson the pupils 

only listen to the teacher, who may be teaching in the same tone, then it 

is as if they only breathe in and have no opportunity to breathe out. They 

need humor, which the teacher can find in very different places. 

Therefore the teacher must bring in humor should result from the vitality 

and momentum of the lesson.” 

It is certain that languages classes are the places of tension and stress, 

therefore, a good language teacher should release the tension in the classroom. 

Humor has been a valuable quality of the effective teachers nowadays. According to 

the high school students it is the best quality in a teacher. Most of us agree that 

humor is useful in education but few of us make it a part of the courses. Humor helps 

the people think optimistic about life. Humor enables the people to capture the 

attention of the brain. “ If you haven’t got a sense of humor, you haven’t any sense at 

all.”(Mary McDonald). Our brain has no way of learning without attention. Learners 

mostly pretend to listen to the teacher, but in fact their minds are dealing with 

something other than the subject the poor language is making great efforts to teach. 

Humor has the potential to call the learners’ attention. Learners, especially language 

learners are easily bored and lose their attention after a very short time. Humor 

extends the time learners get bored. The types of humor, word plays, stories, jokes, 

puns and riddles all play an important role in the creative usage of the language. 

Creative thinking is a great companion of humor. Humor enhances thinking 

on diverse ideas. Humor gives the chance to express new ideas freely. Humor builds 

relationships. Communication works better by means of humor. “The person who 

can bring the spirit of laughter into a room is needed blessed.”(Bennet Cerf) 

Language use is the communication itself, therefore humor improves communication 
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skills, as well as linguistic skills.       

 Humor can indicate the reaction of the learners to the changes. All teachers 

come up with difficult situations during the courses. They all have their own 

solutions for the  classroom problems, but they have also humorous responses to the 

troubling conditions.  Humor also helps to overcome our suffering and loss in our 

lives. By means of humor, we can meet the troubling situations with optimism and 

hope. In a humorous environment, learners have their own choices of learning. The 

boring language classroom that is filled with strict rules turns into an optimal 

learning environment “You’ve got to go out on a limb sometimes because that’s 

where the fruit is.”(Will Rogers). Trust is the basis for the social relationships. 

Communicating well with the others is essential for the improvement of the learning 

especially language learning. Laughing together at the same concept brings people 

together and enhances the communication among learners in the classroom 

(Shannon, 1993).  
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Figure 4 State Changer Ideas 

 

Source: Morrison, Mary Kay (n.d.). Humor Quest. Retrieved 12/27/09: 
http://www.questforhumor.com/ 

 

People need some movement for the easy flow of the energy and 

information into their brains and, as seen in the above figure, humor is one of the 

techniques which encourages movement in the language classroom. 

The English teacher uses jokes generally in order to introduce the material, 

so the joke and the material should be connected with each other in some way or 

other. 
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Teacher: John. Give me a sentence beginning with “I” 

John      : I is the... 

Teacher : No John. You must say “I am” not “I is”. 

John       : All right. I am the ninth letter of the alphabet 

(Hutchinson 1985,86) 

The above joke has been used in a coursebook in order to introduce the 

subject “ordinal numbers”. 

The language teachers use jokes in order to achieve two goals: 

 In order to describe the way how English humor works: 

 In order to understand one nation’s sense of humor, one should know 

that nation’s culture and history. 

Gordona Pecnick (2001) explains the uses of the jokes in a language 

classroom. 

 To introduce a new topic or theme, tense vocabulary or any other 

grammatical structure. 

 To unburden the students of tension which appears during such lessons 

that involve a great amount of concentration. 

  To prepare the students for more serious work involving various mental 

processes. 

 To conclude a lesson in a pleasant way and at the same time remind 

them of the newly gained knowledge etc.  

Making jokes is an another way of creating a joyful classroom environment. There 

are basic steps for using jokes in the classroom (Powell & Andresen, 1985):  
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 Start off the lesson with a joke: A joke can be presented as a listening 

or reading activity. The teacher can explain the vocabulary and grammar 

structures. 

 Try to write a joke: It can be very useful for writing activity. You can 

hand some pictures but to the students and want them to write their own 

funny anecdotes. At the end of the activity students change the jokes 

over to see the results. 

 Tell jokes on a specific topic:  It can be useful for reading and 

discussion. After telling the jokes you can discuss the topic with the 

learners.  There are many ways to use jokes in the language classroom. 

They can be used as games, role-plays, dramas, pictures, questions and 

answers etc. A joke should not be told in complex way. The teacher 

should prepare himself/herself for telling the joke. The joke should be 

told in an appropriate time and place. The joke should not be extended, 

otherwise it loses its effect of making the learners laugh.                             

 Jokes reflect the most hidden parts of a nation’s culture. Only a few 

language teachers make the jokes a part of the lesson inspite of the fact 

that laughter brings people together.  Jokes can be introduced at the 

beginning of a lesson, an activity or a project work, a way of helping to 

relax the students etc. By means of jokes language learners can learn the 

new vocabulary, structure and function with a smiling face.                             

After the discussion the teacher can explain the vocabulary, grammar 

and the content in the jokes.  

 Try to watch the role-plays of the jokes:  This activity is good for 

listening and pronunciation. You can watch videos and repeat the 

sentences. Repeating and mimicking is quite fun and useful for the 

pronunciation. 

 Tell a funny story: Each student is to write down a funny experience 

they have had on they have been told. This activity is good for 
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improving writing skills. It is also useful in developing reading skill 

because the students read their funny stories in the classroom. 

Jokes and anecdotes do not aim to remove the hard and serious work in the 

language classroom, rather it aims to create a learning environment in which students 

are always eager to participate.   

 

 

2.4.10 PYSICAL EFFECTS OF HUMOR 

Laughter has a good and curing effect on all kinds of diseaes. It is good 

especially for the people who suffer from depression , high blood pressure and 

cancer .Humor has recently been studied whether it helps the treatment of the mental 

and emotional disorders. Humor has “cognitive” effects. It helps to see the things 

from  the positive aspects and forget the negative way of thinking. Our mind starts 

thinking in a more playful and creative way rather than a serious and objective way. 

Humor has “emotional” effects. Children enjoy bursting into laughters. 

Adults also start laughing just like children with the help of humor. The emotions 

gained by means of humor; playfulness, joy, and light-heartedness defeat the 

unpleasant emotions like sadness and anxiety.  

Humor has been proved to have biological effects. It blocks the stress 

response pattern of the nervous system. Laughter seems to open up breathing, 

improve the immune system and increase the endurance to the pains.We should 

improve our amuse system and take the humor seriously.  

There are many theories on brain, but there is a strict agreement among the 

researchers that cognitive thinking is in need of emotions. Humor stimulates the 

positive emotion thereby humor encourages cognitive thinking. High stress damages 

the brain cells but recent studies suggest that humor and laughter damage the high 

stress, in return. Some negative stress can be useful for learning, so we can put the 

stress in two categories as: “appropriate” and “inappropriate”. Inappropriate stress 

contains bad feelings like threat, embarrassment, fear and more. Appropriate stress 
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contains disappointment after a failure or worry over on upcoming exam. These 

emotions stimulate the learners to study more.  

Humor reduces stress and threat in three ways (Schmitz, 2002): 

 Humor gives the learners a sense of choice. While laughing learners 

takes some control in the learning environment. This kind of control 

brings intrinsic motivation. 

 Positive thinking is good for the brain and humor encourages positivity 

on the brain. Using positive encouraging sentences in the language 

classroom is of great importance.  

 To lower the high stress in the learning environment, a language teacher 

should see non-threatening sentences. The exams should not cause fear 

on the learners. 

People with a good sense humor are luckier than the earnest ones because 

they have healthier hearts. A study by the University of Maryland found that people 

with heart disease had been 40% less likely to laugh or smile in general. The 

researchers concluded that laughing is likely to protect the heart. Humor and laughter 

can help to dismiss negative feelings like tension and anger. Humor causes the 

people to come together and enjoy a more relaxed atmosphere. It betters the social 

relationships. It may even extend the life-span. The humor in the language classroom 

has many advantages when put into practice by the right way and in the right time. 

Humor encourages the learners to work together. It improves the communicating in 

the target language. Humor causes the language courses to gain tone, expression and 

context.  

“Humor helps develop visual memory and improves the capacity to 

solve linguistic problems. The devices that we can use to add humor to a 

language class range from idiomatic expressions, riddles or proverbs, to 

pronunciation, games, comics, the use of realia, jokes or typical 
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grammatical errors.’’       

   

When everyone is having fun learning a language is just a “child game’’. 

We can summarize the health benefits of humor as follows (Robinson, 

1977) : 

 It boosts your mood 

 It decreases the stress hormonoes 

 It improves the oxygen flow to the brain 

 It reduces physical pain 

 It lowers blood pressure 

 It strenghtens the immune system 

 It protects the heart 

 It relaxes your body 

 Humor lessens stress. 

 It helps to override depression 

 It improves self-confidence 

 It increases the tolerance to the pain 

 It stimulates alertness   

Humor improves mental health , too.Laughter and humor decrease anxiety 

and relax your body.The mental health benefits are related to the humor’s physical 

benefits. Humor releases endorphines which are powerful chemicals that boost your 

mood and dismiss negative feelings like anger and anxiety. Humor puts things into 
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perspective. The situations seem more clear by means of humor. Humor connects us 

to the others. Laughter improves relationships. It connects people and mental health 

largely depends on the quality of relationships. 

 

2.4.11 THE NEGATIVE SUPERSITIONS ABOUT HUMOR 

Language teachers who do not use humor in the classroom have their own 

excuses. They believe (Chiasson, 2002) :  

 If they have fun, they will not achieve their goals 

 They have the worry of being seen as a silly instructer rather than as a 

professional 

 When the students laugh , they lose the ability of learningThey spare 

no extra time of humor . Humor is just a waste of time. 

 They can not measure humor , so an unmeasurable element has no 

place in a classroom. 

Mary Kay Morrison (2009) defends the idea that some people have what she 

calls “humor-phobia”. The people with “humor-phobia” have their raesons for not 

using the humor : 

 Fear of loss of work time 

 Fear of looking silly 

 Fear of being made fun of 

 Fear of inadequacy 

 Fear of loss of control 

 Fear of punishment 
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Some kind of humor may really be hurtful : ridicule , sarcasm , ethnic 

humor, gender humor. 

“My audience is too serious” This fear may be right but when you offer 

people two choices to have fun or not they would probably choose the former option. 

We want to laugh at the most serious subjects even at the matter of death perhaps in 

order to be able to handle the situation. “I am not funny.” If you try hard to be funny, 

you will fail. Instead of trying to be funny you should have fun. You should decide 

why you want to use humor, to receive attention, consent or to communicate with the 

others in an enjoyable way.  

There are some negative aspects of humor to young children. The research 

below was conducted by Donna Shannon (1993): 

 Superiority or Sense of Accomplishment - young learners perceive that 

they have something, which another child does not have. 

 Physical Events and Appearances - they find the odd pronunciation of a 

foreigner very funny. 

 The Scatological and Gross - they make fun of a deformed person whose 

deformity is new, strange or unusual to them. 

 Language and Wordplay. 

The ones who use humor mostly to get approval, do not think about their 

listeners. The ones who use humor to communicate, on the other hand, simply look 

to the world with a smiling face. Whether you are former or latter types you should 

use humor naturally. “Will I offend someone?” This kind of fear is well accepted. A 

language teacher should use the appropriate humor and avoid the inappropriate one. 

“I will lose the control” Naturally creative learning has some disadvantages but its 

advantages overweigh its disadvantages.  



 54

The humor is destructive when it lowers self-esteem, humiliates people, 

excludes someone, creates distress, causes to laugh at someone, builds barriers, 

causes defensiveness, hinders creative thinking and forms some negative ideas.  

The humor is constructive when it enhances self-esteem, supports the 

people, lowers the tension, encourages to laugh together, exclude the barriers, makes 

people feel better and forms a positive atmosphere. Therefore best humor can be 

summarized as meeting  right person, right type, right dosage, right way, right 

timing.  

Negative humor should not be mixed for the “dark” humor. Dark humor is 

used in order to diminish the distress level. When people work in areas of stress, they 

employ dark humor to lower their anxiety. As Holt (1998) says: “Don’t laugh… 

You’ll interrupt my depression” Humor is a great killer of the depression and stress. 

 

2.5 NASREDDIN HODJA AND HIS HUMOR 

2.5.1 BIOGRAPHY OF NASREDDIN HODJA 

There are humorist of all nations who make them laugh, Aesop in Ancient 

Greece, Till Eulenspiegel in Germany, Shakespearean clowns in England, Mark 

Twain and Will Roger in the United States, and great folk philosopher and humorist, 

Nasreddin Hodja in Turkey.   Only a few of the humorists can be appreciated by 

another nation because what is funny for one nation may be boring for the other. 

What makes Nasreddin Hodja so popular is his universality. His wit and fame has 

transcended the national and cultural boundaries. His tales are famous both in the 

Moslem and non-Islamic nations. The fact that his tales have been translated into 

many languages such as English, Russian, German, French proves his universality 

(Özçelik, 2008: 120-124). 

Nasreddin Hodja is a well-known folk philosopher and humorist. His 

anecdotes maintain their actuality in all ages. According to many historical sources 

Nasreddin Hodja was born in Hortu village of Sivrihisar district of Eskisehir in 1206. 
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He had his primary education in Abdullah Hodja’s Medresah and he lived most of 

his childhood in Hortu. Then he moved to Sivrihisar with his family because of 

scarcity in Hortu. Sivrihisar is a small town in Seljukian period of that day. Hodja 

had his childhood memories in Sivrihisar. He went to Turkish bath with his friends 

and crowed like a cock when his friends said they laid eggs. He was caught by the 

garden owner while he was stealing fruits from the tree and pretended to be a 

nightingale on the tree.   For his further education Nasreddin Hodja went to Konya. 

After he graduated from Medresah, he worked as a kadi for some time in Konya 

(Kabacalı, 2000: 12-22).  

Nasreddin Hodja went to Aksehir when he stopped working as a kadi. He 

settled in Aksehir upon the great scholar Seyid Mahmut Hayrani’s insistence. He 

learned to analyze events with the eye of a specialized sociolog. He suppressed his 

worries and sufferings with jokes. Nasreddin Hodja anecdotes play the role of a 

bridge between different cultural regions. No matter what his/her religion, language 

or race everybody in the world likes and respects Nasreddin Hodja. Nasreddin Hodja 

brings laughter to the lives of people around the world (Kabacalı, 2000: 26).  

  

2.5.2 FUNDAMENTAL CHARACTERISTICS OF NASREDDIN 

HODJA ANECDOTES 

Amusing and Entertaining  

Like all the other jokes, Nasreddin Hodja anecdotes amuse and entertain 

people. What makes Hodja anecdotes is that Hodja anecdotes make people smile 

rather than burst into laugh. Smiling causes amusements. Nasreddin Hodja anecdotes 

are mostly told to have a good time with friends (Özçelik, 2008:93).  
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Thought-Provoking, Educative, Giving Moral Lessons 

Hodja anecdotes make people smile, but thinking follows the smiling. 

Smiling is not the main goal rather it is a means of encouraging people to think. We 

can not define Nasreddin Hodja anecdotes as just amusing stories. The anecdotes put 

our wit and intelligence into motion.   

Nasreddin Hodja uses humor as a means of giving moral lessons. In some of 

his anecdotes, Hodja teaches (Özçelik, 2008: 94). 

One day, they ask Nasreddin Hodja: “Do you know about 

healthcare?”Hodja replies: “I know about healthcare; keep your feet 

warm, keep your head cool. Find a job and do not think deeply.”  

Making Quick Replies 

Making quick replies is one of the most striking features of Nasreddin Hodja 

anecdotes. Making quick replies is the sign of Hodja’s intelligence. Hodja handles 

with the troubles with his ready replies. In the anecdote below Hodja finds a quick 

excuse not to fulfill an order (Özçelik, 2008: 95). 

One midnight his wife makes Nasreddin Hodja up. “Hodja, give the 

candle on your right.” Hodja gets angry with his wife for being woken 

up at midnight: “Oh dear, what on earth can I know my right and left 

side at dark.”.  

Amazing Replies  

Nasreddin Hodja gives unexpected answers to the people’s questions. He 

mostly give bewildering answers to the ones who demand money or objects as a 

loan (Özçelik, 2008: 94). 
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Satirizing 

Nasreddin Hodja does not refrain from uttering his words. He is not afraid 

of authority. He uses satire in his speeches with the ones who are highly arrogant 

such as the tyrant emperor Tamerlane (Özçelik, 2008: 96). 

One day, Tamerlane asks Nasreddin Hodja at the Turkish bath:“If I 

were a slave, how much would I cost?” Hodja answers : “You would 

cost fifty silver coins.” Tamerlane reproaches: “Be reasonable Hodja! 

Even the bath towel on me costs fifty silver coins.”  Hodja makes a quick 

reply: “I have already guessed the bath towel’s cost anyway! 

 

Self-criticism 

Nasreddin Hodja often criticizes himself and his family members in his 

anecdotes. Self-criticism improves persuasiveness of the anecdotes. 

 

 

2.5.3 NASREDDIN HODJA’S PERSONALITY AND HIS 

ANECDOTES 

Hodja’s most important personality is his being a witty person. He makes 

people laugh but he does not make fun of them. Hodja takes everybody seriously and 

he tries to answer even their absurd questions in a witty way. He does not look down 

on the people he addresses.  The essential goal of Nasreddin Hodja is to make people 

think on their own behaviors and to give them moral lessons. He is a kind of leader 

of a society. He feels responsible for the society and its morality. He warns the 

society with a joking manner. In this way people adopt the message Hodja aims to 

convey better (Koz, 2005: 45-47). 
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 Nasreddin Hodja is an intelligent person. He uses his intelligence in 

order to put the wrong behaviors in order. His intelligence is not that 

kind of a foxy one. He does not cheat people and the ones try to 

cheat Nasreddin Hodja are defeated by Hodja’s keen intelligence . 

 Hodja is a tolerant person; his tolerance is to everyone. He is an 

ideal person in communicating with people. He gets on well with 

even the children. He endures his wife’s unending grumblings 

(Özçelik, 2008, 64-65). 

 He is honest and sincere. He is strongly against hypocrisy. His 

behaviors have natural qualities, that is why people around him have 

confidence in Nasreddin Hodja.   

 Nasreddin Hodja is a courageous person. There is not a person, 

institution or object he is afraid of criticizing. 

 Nasreddin Hodja is a prudent person. He does not do his works 

before pondering over them. He is quite watchful for the cunning 

actions. He does not fall into the traps set, that is why he does not 

neglect to take his shoes with him while climbing on the tree. 

(Özçelik, 2008, 66-69). 

 He is always optimistic and hopeful. He knows how to infer good 

interpretations from even bad events. When he loses his donkey, he 

says: “Thanks God, I am not riding on donkey!” When a crow snaps 

up his soap he says: “It does not matter the crow is dirtier than me!” 

 Nasreddin Hodja is thrifty person. He does not like spending 

extravagantly, but he is not a mean person, rather he criticizes the 

meanness of his neighbors. He is aware of the fact that meanness 

harms the social relationships. 

 Hodja does not like ostentation. He leads a simple life. He shares the 

same environment with the common people, that is why he is so 
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much loved by the common people. He prevents the social 

classification. He does not like people who are haughty for their 

wealth. 

 Nasreddin Hodja is a hard-working person. He wants to live through 

his own efforts. He appears performing several kinds of jobs. He 

does not refrain from working on the field, he sells properties at the 

market. He does not like indolence, theft and begging. He desires to 

instill the idea of industriousness in people.  

 Hodja is both a realistic and imaginer. He balances the two. 

 Nasreddin Hodja is good at making quick replies. He gets free of the 

difficult situations with his intelligence and reason. At the same 

time, he conveys his social messages.  

 Hodja makes good observations. He evaluates the situations 

objectively. 

 Nasreddin Hodja is against the self-interests. He struggles against 

the egoism. He likes sharing his goods with the people around him. 

 Nasreddin hodja is a proponent of peace. He is strongly against 

gossip and slander harming the social relationships. 

 He hates the tyranny and injustice. He does not like oppressing the 

poor people. He does not remain silent against inequity. 

 Hodja is a social person. He not only takes and gives courses in the 

madrasahs but also he takes place in several aspects of life and 

events. 

 The subject he thinks on are cared life, world, death, fate and many 

other subjects important for the public.  
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 Nasreddin Hodja is a great model even for the today’s educators. He 

teaches people according to their ages, characters, education and 

abilities. He takes the learners’ personal traits into consideration. 

 

One day a man neighbor of Hodja falls in the lake. His friends want to 

take him out of the lake, they say:   “Give us your hand so that we will 

take you out of the lake!” The man does not give his hand in spite of the 

danger of being drowned in the lake. Nasreddin Hodja knows the man 

well and taking his being a stingy man into consideration he says: 

“Hold my hand so that I will take you out of the lake!”  This time, the 

man gives his hand and Hodja rescues him.  

It is hard to get used to the new conditions. Nasreddin Hodja is aware of the 

fact that it takes time to be get used to the new situations (Karaahmetoğlu, 1996).  

One day a neighbor of Nasreddin Hodja inherits a fortune. The man 

wastes the fortune in a short time and becomes penniless. He asks 

Nasreddin Hodja for advice: Hodja! Help me, I am completely penniless 

now, what should I do?” Hodja replies him calmly: “Don’t worry. You 

will get out of this unlucky situation in a short time.”The man gets 

excited:  “Thanks God, you mean I am going to be rich again.” “No, 

you will get used to be penniless again.” Says Hodja. 

 

Nasreddin Hodja addresses different groups of people. Hodja takes their 

level of education into consideration while conveying them messages. Hodja knows 

well how to address people. He makes his messages more interesting through 

question-answer technique.  Nasreddin Hodja is against indolence. He holds the idea 

that “if there is no pain, there is no gain.” (Koz, 2005: 23) 

One day, the children in his neighborhood ask Nasreddin Hodja bring 

pipes from the market, but only one of them gives the money. In the 
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evening, Hodja returns from the market with only one pipe and gives it 

to the child who has given the money. The other ask:“Where are our 

pipes?” Hodja replies: “One who gives the money, plays the pipe!” 

 

2.5.4 WAYS OF TELLING THE NASREDDIN HODJA 

ANECDOTES  

• Using Puns: Nasreddin Hodja uses rhyming words in his anecdotes. 

Rhyming words gain harmony to the anecdotes and this trait makes 

the anecdotes easy to memorize (Şenocak, 2007:112-114). 

• Using Antonyms: Hodja uses words that have opposite meanings in 

order to make the anecdotes more effective (Özçelik, 2008: 66-69). 

One day, a friend of Nasreddin Hodja says: “Hodja, people are so 

ungrateful. They complain of the cold weather in winter and they 

complain of the hot weather in summer.” Hodja frowns: “Shut up 

you ignorant, is there anyone complain of the spring?” 

• Using Illogical Words and Situations: In the natural world events 

develop in a logical flow, but in Nasreddin Hodja anecdotes there 

may be illogical situations, such as the “reading donkey”. 

One day Hodja borrows a cauldron from his neighbor. Nasreddin 

Hodja gives the cauldron back to his neighbor with a cooking pot in 

the bottom of the cauldron. His neighbor asks:  “Hodja, what is 

this?” Hodja replies: “Your cauldron has given birth to a pot.” The 

neighbor, pleased to get a pot for free, accepts it unquestioningly. 

Some weeks later, Hodja borrows the same cauldron again. This 

time, a month passes but the Hodja does not return the cauldron. 

Hodja’s neighbor calls on Hodja to inquire about his cauldron. 

Hodja with a mourning look announces: “I am sorry, but your 
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cauldron has died!” The neighbor is puzzled. Then he objects: “How 

can a cauldron die?”Then Hodja replies: “You have believed it to 

give birth, why don’t you believe it to die?” (Şenocak, 2007) 

• Using Exaggerations : Nasreddin Hodja sometimes uses 

exaggerations in order to attract attention.   

One midnight Hodja’s wife demands:  “Hodja, can you go a bit 

further side of the bed.”  Nasreddin Hodja puts on his clothes, packs 

up his belongings and sets off a journey. In the morning, he meets a 

friend. His friend asks: “Hodja where are you going?”  Hodja 

replies: “I do not have an idea, but go and ask my wife whether I 

will go further.” (Özçelik, 2008: 66-69). 

• Using Satire : The most striking feature of Nasreddin Hodja 

anecdotes is to criticize the wrong behaviors. Hodja wants to 

prevent the people from doing mistakes and he tries to persuade 

them to avoid their wrong doings. One of the ways he uses to 

impede the mistakes is to make good use of satire. 

• Using Associations : Hodja uses the similarities between the 

location and time, causes and results. In these kinds of anecdotes 

one element reminds the other. 

One day, the husband of Hodja’s neighbor dies. The widow woman 

starts screaming in tears: “My dear husband, come back, where are you 

going? There is no food, there is no wood there!” Upon hearing the 

woman’s scream, Hodja says: “Hey, do not worry! Your husband’s body 

is coming our house.” (Özçelik, 2008: 66-69).  

• Using Confusing Words: Hodja sometimes resorts to confusing 

words.  

One day, Hodja opens a booth with a sign above it. 
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 TWO QUESTIONS ON ANY SUBJECT 

ANSWERED FOR ONLY 100 LIRAS 

A man with two urgent questions hands over his money saying:  “Hodja 

a hundred liras is rather expensive for two questions, isn’t it?”  Hodja 

says in return: “Yes, and the next question, please?” 

• Using Questions and Answers: Educations and teachers usually 

applies the technique of “questions-answer”. This technique 

improves creative thinking and makes the subject more interesting. 

Hodja aims to make his addressee find the answer himself by means 

of questions. (Özçelik, 2008: 96). 

One day a priest asks Hodja:“Hodja I wonder a lot, how on earth your 

prophet Mohommed can go up to sky?” Hodja realizes the teasing in the 

priest’s questions and answers: “Simple! With the ladder your prophet 

Chris has left.” 

• Using Indirect Words: Using indirect words to tell the truth may 

sometimes cause negative results. Our addressee may get angry. In 

such situations, it is useful to convey our messages indirectly. 

Nasreddin Hodja uses this method frequently. 

One day, at a meeting with friends Hodja gets angry at a man who 

speaks unendingly.  Hodja starts yawning. The incessant talker becomes 

silent for a moment and says Hodja: “Hodja, you have not even opened 

your mouth today!” Hodja replies: “Haven’t you seen, I have opened 

my mouth many time!” (Özçelik, 2008: 96-97). 

• Using Literary Arts: Nasreddin Hodja uses literary arts. “Tecahül-ü 

Arif” is a literary art in Turkish which means pretending to ignore 

the facts. In the anecdote below Hodja pretends not to know answers 

of the questions he himself asks.  
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One day, Hodja goes Sivrihisar, his hometown. He gets very hungry but 

he has no money in his pockets. He comes to bakery and asks the owner: 

“Is this bakery yours?”  “Yes, mine.” The owner answers. “Are you 

baking bread?” “Yes, I am.” The owner answers. “Are all these loaves 

of bread yours?” Hodja asks again. “Yes, mine.” The owner says.  

“Then why don’t you eat your loaves of bread?” 

The most important points that distinguish Nasreddin Hodja anecdotes from 

the others which are based on individual humor are (Özçelik, 2008: 66-69):  

• Hodja anecdotes are based on the moral values. 

• Hodja anecdotes are the works of a particular social and cultural 

environment. 

• They are the products of realistic and rationalistic mentality. 

• The main qualities are having common sense, tolerance, nature of 

comedy and being thought provoking. 

• The events in the Hodja anecdotes take place in daily atmosphere. 

Hodja anecdotes do not include mockery, humiliation or insult. 

• Delicacy, politeness, profundity, winsomeness and respect cover 

the general style of the anecdotes.  

• The main goal is not to make people laugh, rather to give lesson 

and to think on the problems. 
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2.5.5 MAIN TOPICS OF NASREDDIN HODJA ANECDOTES  

 The anecdotes are rich in variety of topics. There are religious, moral, 

economic, social, cultural and family regarding topics in Nasreddin Hodja 

anecdotes. The point of view in Hodja anecdotes is optimistic and thankful. 

1. The Anecdotes About Nasreddin Hodja’s Family Troubles 

Nasreddin Hodja criticized his family as well as criticizing the others. Most of 

his anecdotes on family troubles mention his ugly and nagging wife (Özçelik, 2008: 

145-155).  

 

Wandering Wife 

Nasreddin Hodja’s neighbors were worried about Hodja’s beautiful 

wife. They warned Hodja in an officious way: 

“Hodja, your wife is wandering around all day in the village.” Hodja 

replied them in a quiet calm way: “You must be wrong! If she was 

wandering so much, she would drop by our house, too.” 

 

When Azrail Comes 

One day Nasreddin Hodja fell seriously ill, he was laying in his bed to 

give his last breath. Hodja’s wife was so sorrowful; when she started 

crying Hodja said: “Why are you crying, my dear? Hurry up! Put on 

your best clothes, wear some make-up and smile. 

Hodja’s wife was bewildered: “Why should I do that while you are so 

ill?” 

Hodja smiled and replied: 



 66

“My dear, when Azrail comes, he might take you instead of me because 

of your beauty.” (Barnham, 2000). 

 

2. Nasreddin Hodja Anecdotes About Animals 

There are many Hodja anecdotes which include animals. Hodja’s donkey is 

a very important figure in his anecdotes. Most of the heroes in folk tales ride on their 

horses. Horse is a sign of power. Hodja has got a donkey not a horse. Perhaps he 

conveys a message of his time that people suffers from poverty, or the donkey itself 

is an element of humor. Here is a Hodja anecdote about his donkey (Özçelik, 2008: 

150). 

 

Riding the Donkey Backwards 

One day, Nasreddin Hodja got on his donkey the wrong way, facing 

towards the back. The people asked seriously: 

“Hodja, why are you riding the donkey backwards?” 

He replied: “No, I am not riding the donkey backwards, the donkey is 

facing the wrong way.” 

 

3. Nasreddin Hodja Anecdotes About His Neighbors 

Hodja anecdotes criticize the wrong behaviors of the people. Most of the 

characters in the anecdotes are Hodja’s neighbors. Most of his neighbors are mean, 

officious, self-interested and bigoted. Nasreddin Hodja tries to put their wrong 

doings order through his own way (Özçelik, 200: 156-162). 

Do Not Leave The Face At The Window 
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One day, Nasreddin Hodja calls a neighbor’s house in order to collect 

for charity. The servant says: “My master is not at home now.” 

Hodja replied: “Tell your master that next he goes out, he should not 

forget his face at the window.” (Downing, 1965: 76) 

 

4. Nasreddin Hodja Anecdotes About Business 

Nasreddin Hodja is known to work a few areas but most of his anecdotes 

about business are based on the period when he worked as “kadi”. Nasreddin Hodja 

considered justice one of the most important values. 

Bitten Ear 

One day, two men came before Kadi Nasreddin. The first man 

complained: “This man has bitten my ear, I want compensation!” 

The second man objected: “He bit himself.” Hodja withdrew to his 

chambers and spent an hour trying to bite his own ear. Finally he fell 

down and injured his forehead. Then he returned to the courtroom and 

pronounced: 

“If there is a bruise on the forehead of the man whose ear is bitten, he 

did himself. If there is not a bruise on his forehead the other man did 

and he has to pay three silver pieces.” (Chirol, 1923:112). 

 

5. Nasreddin Hodja Anecdotes About Town 

Nasreddin Hodja spent most of his life in the town of Aksehir. The name 

“Aksehir” literally means “white city” in Turkish. Nasreddin Hodja’s tomb is in 

Aksehir, so this city entertains many tourists from all over the world. Additionally, 

each year between July 5th and July 10th, commemorations with concerts and other 
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social activities are held to the memory of Aksehir’s famous resident, Nasreddin 

Hodja. Hodja anecdotes about town probably settled in Aksehir viewing the fact that 

Hodja spent most of his time in this town. 

The Profitable Shopping 

One day, Nasreddin Hodja went to market to buy new clothes for 

himself. Firstly, he tried on a pair of trousers. He did not like the 

trousers and he gave them back to the shopkeeper. Then he tried on a 

robe which had the same price as the trousers. Hodja liked the robe and 

left the shop. Before he rode on his donkey, the shopkeeper made him 

stop: 

“Hey! You did not pay for the robe.” 

Hodja replied: 

“But I gave you the trousers instead of the robe.” 

“Yes, but you did not pay the trousers, either!” objected the shopkeeper. 

Then Hodja replied quiet calmly: 

“But I did not buy the trousers, I am not stupid to pay for something 

which I never bought.” (Kelsey, 1943: 54) 

 

6. Nasreddin Hodja Anecdotes About World 

Nasreddin Hodja anecdotes appeal not only to the Turkish people but also to 

the whole world. He has got many anecdotes about the world and scientific facts. 

The Centre of the World 

One day, a few scientists asked Hodja: 

“Could you know the exact centre of the world?” 
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Hodja replied them confidently: 

“Of course, it is just under the left hind of my donkey.” 

At first the scientists did not believe in Hodja! 

“Maybe! But do you have any proof?” 

“If you do not trust my word, just measure and see.” 

 

2.5.6 COMMON THEMES IN NASREDDIN HODJA ANECDOTES 

The themes of Nasreddin Hodja anecdotes cover not only the age when 

Hodja lived but also the adventures of Turkish people. Nasreddin Hodja is known to 

be the only person to have lived both before his birth and after his death. Many 

historical personalities live after their deaths but Nasreddin Hodja is the unique 

person who lived before his birth. The most common themes in Nasreddin Hodja 

anecdotes are (Köprülü, 2004: 78): 

 Social life 

 Shortcomings of social life 

 Inequality between the ruling class and common people 

 Famines  

 Poverty 

 Daily life 

 Man to man, man to object, man to animal relationships. 

 Nasreddin Hodja is the brave spirit of the common people. Most of his 

anecdotes with Tamerlane prove his fearlessness: 
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One day, Hodja was in the presence of Tamerlane. The cruel ruler, 

insulted at the Hodja “You are not something other than a donkey!” and 

Hodja returned “I am not far from that!” (Nasrattinoğlu, 1996)  

                                                                                                                                     

 Nasreddin Hodja criticized the false values of the people tirelessly. Nasreddin 

Hodja always liked the banquets: 

One day, he went to one of those banquets, but he was in his ordinary 

robe, so the guards did not let him go in. He went home and wore one 

luxuries fur-coat. This time the guards saluted him. When he sat at the 

meal table, he criticized the behavior of the guards saying “Eat my fur-

coat, eat.” (Downing, 1965: 56) 

 

Nasreddin Hodja sometimes have jokes even with the God: 

One day Hodja buys a cow at his wife’s insistence, but there is no place 

in the barn for both the cow and his donkey, they can not sleep at the 

same time. If the donkey sleeps, the cow stands; if the cow sleeps, the 

donkey stands. Hodja loves his donkey a lot, so he begs “My God please 

kill the cow just in case my donkey can sleep.” Next day when he goes 

into the barn he sees the dead body of his donkey. This time he looks at 

the sky and says: “Pardon me my God, but you can not tell apart a cow 

and a donkey although you have been God for many years.” (Farzad, 

1990)                                             

Hodja also criticized the bureaucracy, injustice and slow justice: 

One day while walking in the street a foreigner slaps on the Hodja’s 

face. The Hodja takes him to the judge. The man has to pay one gold 

coin to the Hodja as a sentence. The judge sends the foreigner to get the 

gold coin. Hours go by, but the man does not appear. Hodja impatiently 

and knowing the fact that the man will not return, stands up and slaps on 
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the judge’s face and says: “No offense, I have to go. You get the gold 

coin when the man returns.”  (Farzad, 1990). 

Nasreddin Hodja criticizes himself, too. Self-criticism is a common motive 

in his anecdotes. 

One day, Hodja tries to ride a horse but he fails. When he sees the 

people looking at him, he says “I was very good at riding horse when I 

was a young man.” Then he whispers to himself: “you were not good in 

your youth either.”(Kelsey, 1943) 

 

Nasreddin Hodja is always gentle, good-natured and optimistic. He could 

not do anything cruel: 

One day he lost his purse while he was visiting a village. He announced 

the loss to the villagers and added: “If my purse is not found, I know 

what to I am going to do.” The villagers in fear, and because of their 

respect to Nasreddin Hodja searched the purse with a great effort. They 

found the purse in the end and gave it to the Hodja, but they asked him: 

“Hodja you made us all scared. What would you have done, if we could 

not have found the purse? Hodja smiled: “I was going to make a new 

purse out of the old carpet at home.” (Koz, 1996) 

 

Nasreddin Hodja was a man of his name. The name “Nasreddin” means 

“helper of faith.” This name reflects both his personality and humor. Nasreddin 

Hodja was a good-natured and optimistic. He defended the faith in life and the 

people. He liked helping the other people, that is why he is always imagined to be 

lovely, chubby and smiling man by the Anatolian people. Although he is said to have 

lived at a time of battle and turbulence, he was full of zest for life. He always knew 

how to turn the sorrow into humor and tears into smiles. He was a stoical man 

(Özbek, 2004: 43).  
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The number of his authentic anecdotes is supposed to be about three 

hundred, but hundreds of anecdotes one ascribed to him because he is known to be 

the greatest creator of Turkish folk humor.  

Nasreddin Hodja had a wonderful wisdom. We can prove his wisdom by all 

his sayings: “Listen carefully to those who know. If someone listens to you, be sure 

to listen what you are saying.” 

Hodja was a good listener and he evaluated the situations objectively. One 

of his anecdotes exemplifies his ideas of relativity: 

One day two men who had involved in an argument and they came to 

Hodja to settle the problem. When the first man told the argument, 

Hodja said: “ You are right.” The second man protested and told the 

argument from his own aspect. When Hodja listened to the second man, 

he said again: “You are right.” Upon hearing that conversation, 

Hodja’s wife intervened: “But they can not both be right at the same 

time.” Hodja replied his wife right away: “You are right, too.” 

(Yurtsever, 1987) 

 

Nasreddin Hodja was a real folk philosopher. Most of his anecdotes give 

moral lesson to the people. He made the people think on the social behaviors in a 

jocular way. He is against to the stereotyped social thought and behavior because he 

is a proponent of imaginative alternatives. He is a faithful man, he does not give up 

his hopes anytime. One of his most popular anecdote reflects his hopefulness well 

(Yorenç, 1996): 

One day, Hodja sits by the lake dipping yoghurt into the lake. Passersby 

see him and ask inquisitively: “Hodja what are you doing?” Hodja 

replies calmly: “I am making yoghurt.” They laugh: “You know, the 

lake won’t turn into yoghurt.” Hodja replies calmly again: “But if it 

does!”(Yorenc, 1996) 
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 Some of the Hodja’s anecdotes are akin to TV comedies:  

Tired of feeding his donkey every day, Hodja requests his wife to feed it, 

but his wife rejects his request. After a violent quarrel, they have a bet: 

whoever speaks first will undertake the duty. One day when Hodja’s wife 

is out, a thief breaks into house, but Hodja does not try to catch the thief 

because he decided not to lose the bet. The thief packs everything up and 

runs away. When Hodja’s wife comes home and sees the empty house, 

she screams: “My God! What happened?” Hodja’s eyes glitter: “ I have 

won the bet! You are going to feed the donkey.” (Yorenc, 1996) 

 

His style of humor does not humiliate any kind of people. He avoids the bad 

type of humor, Hodja does not have ethnic or national venom as in the humor of 

many cultures. His anecdotes appeal to every nation in the world, that is why he is so 

admired around the world. He is a great proponent of liberation and conformity. He 

defends the supremacy of the common people (Köprülü, 2004): 

One day people as Hodja: “Who is greater? Sultan or peasant?” Hodja 

replies promptly: “The peasant is greater because the Sultan would 

starve to death without the wheat which is grown by the peasant.” 

 

Nasreddin Hodja was a beloved humorist whose advise and opinion was 

respected and survived. People around him liked asking him absurd questions in 

order to check whether he is witty or silly. Children and adults often made him 

practical jokes, but Hodja always got himself out of the trouble by replying them 

with witty anecdotes. Hodja means religious leader and teacher. He sometimes 

worked as imam, giving sermons and sometimes as a kadi, settling the arguments. In 

fact he made his living working as a farmer. Hodja was not a wealthy man. He 

mostly struggled to support his family. He lived in a modest way but he never 

cheated anyone. He was honest and reliable. He was also hardworking. He suffered 
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from poverty and he experienced the war-time difficulties, but he managed to keep 

his sense of humor and optimism (Kabacalı, 2000: 56).  

He sometimes pretended to be a foolish man in order to play jokes on the 

people. He wanted to astonish people with the aim of giving useful messages in the 

form of irony. He pretended to be a fool sometimes to save face, or for his own 

benefit. Nasreddin Hodja anecdotes are known around the world because they appeal 

to human nature and weaknesses of mankind everywhere in the world. Hodja 

observes people and illustrate the funny, absurd and in consistent aspects of human 

beings. Nasreddin Hodja is immortalized by means of his humorous and thought 

encouraging words and behaviors. Hodja lived in a time which was pessimistic and 

aftermath of war, but in those strife-torn times, he conveyed optimistic messages to 

people. Nasreddin Hodja always sought a kind and pleasant way of getting his 

message across without arguing or fighting with his antagonists, but he did not 

refrain from attacking the injustice with biting and wounding words (Özbek, 2004).  

He did not like mentioning death although he was a man of religion. He 

seized the day and enjoy his life.  

One day, a few man asked Hodja about where to stand of the coffin 

while carrying it at a funeral, he replied: “ It does not matter a lot as 

long as you are not inside”. Nasreddin Hodja always knew how to see 

the distressing matters from an optimistic aspect. He never let the trivial 

matters upset him. One day, a crow grabbed the liver he was carrying 

home for dinner. Hodja did not panic and shouted: “ You are wasting 

your time, you can’t eat the liver, I have got the recipe!” (Walker, 1991) 

 

He loved animals so much that in most of his anecdotes we can find Hodja 

talking to his donkey just like a close friend. The most annoying matters for Hodja 

were meanness, bigotry, injustice, corruption, insolence and toadying.  
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One day a man stopped Hodja and said: “Hodja a man was carrying a 

tray of baklava.” Hodja replied: “it is none of my business.” The man 

went on: “But they were carrying it to your house.” Nasreddin Hodja 

retarded: “Then it is none of your business.” (Shah, 1977) 

Another characteristic of his personality was his courage. We can see this 

trait of Nasreddin Hodja in his anecdotes with Tamerlane, the feared Mongol ruler 

who in fact was not a contemporary of Nasreddin Hodja. Nasreddin Hodja, the folk 

hero who is riding his donkey backwards, has an important place in Turkish folk 

literature. The other masters of folk humor are Keloglan, Indjili Chavush and Bekri 

Moustapha. Among these anecdotal Turkish humor characters, Nasreddin Hodja is 

the one who endeared himself not only to Turkish people but also his fame has game 

beyond boundaries of Turkey and he became a world famous figure. In time, many 

anecdotes were attributed to Hodja. He appears in different scenes. Sometimes he 

appears to be an old man with his common troubles such as a nagging wife, an 

obstinate donkey and stingy neighbors. Sometimes he appears to be a comic trickster 

who enjoys his colorful life to the fullest. But his never changing trait is that he is a 

teacher and moralist. He is witty and wise man. He is a good friend who provides 

company for all. He hates injustice so he is considered to be a fair judge who has a 

great ability for reading human nature (Kızıltan, 2006: 124).  

In most of his anecdotes Hodja appears to be a stronger travelling far away 

from his village. He is optimistic and sincere so he is welcome anywhere he travels, 

but he can use the sarcastic and wounding words against cruel sultans and kings such 

as Tamerlane who is also known as Lame Tamerlane.  

Hodja loves and enjoys life. He loves children, animals, nature and people. 

He follows justice, peace and loves to talk, make jokes, listen music, travel and have 

time with other people. 

 Nasreddin Hodja anecdotes give moral lessons to the people. In the anecdotes 

succinct phrases are used at the end of the stories that is why these phrases uttered by 
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Hodja have become popular epigrams or sayings. Some of the popular sayings of 

Turkish culture are (Köprülü, 2004: 23): 

 “Laying flour on the rope” 

“The quilt is gone, the fight is over” 

“Cutting the branch one is sitting on” 

“Delivering blue beads to everyone” 

“One who gives the money, plays the pipe”( Meaning: There is no free 

lunch.) 

 “One searches for someone else's donkey while singing songs.”(Meaning: 

People are not disheartened by the trouble of others.) 

“An inexperienced nightingale sings like this” 

                                                                                                                    

 He criticized the evaluation of the community taking merely appearance as 

basis with his anecdote “Eat my fur-coat, eat”. He criticized the greed with his 

anecdote “Bearing cauldron”. He instilled hope in people with his anecdote “Baking 

yoghurt into the lake”.  

There are many anecdotes with the Mogol ruler Tamerlane, but in fact these 

anecdotes are based on the events Nasreddin Hodja lived with Mongol Prince 

Keygatu. Hodja married and had children in Aksehir. The names of his daughters 

were Fatma Hatun and Durr-u Melek. Their grave stones were taken to Aksehir 

Museum (Hakverdioğlu, 1996). 

Nasreddin Hodja was about to be eighty when he died in 1284. His death 

was his rebirth. His anecdotes have maintained their actuality and validity. Every 

passing year Nasreddin Hodja got younger. His fame went beyond Turkey borders 

and now, he is a humorist of humanity.   

Today, people in Aksehir arrange festivals each year in July for this great 

folk philosopher and humorist. For Nasreddin Hodja’s sake, goodness and happiness 

messages are conveyed to the world. 
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2.5.7 MORAL LESSONS IN NASREDDIN HODJA ANECDOTES 

Nasreddin Hodja anecdotes have a great educational value, each anecdote 

gives a message. Anecdotes criticize the injustice, corruptions, sycophancy, bigotry 

and many other social disorders. We can analyze the moral lessons and advice in the 

anecdotes with a few samples:    

One day, Nasreddin Hodja was strolling in the bazaar, he was surprised 

to find that they were selling a parrot for 12 gold coins. He asked in 

surprise: “Why is this bird so expensive?” They replied: “It is a parrot, it 

can talk.” Upon hearing those words he went home and took a turkey to 

the bazaar. He started to shout: “Turkey for sale just for 15 gold coins!” 

People got surprised and asked: “Does a turkey cost 15 gold coins?” 

Hodja answered: “If a small parrot costs 12 gold coins, my turkey costs 

15 gold coins.” People protested: “But the parrot can talk like humans. 

What about your turkey?” Hodja Replied promptly: “The parrot talks 

without thinking, but this turkey thinks like humans.” (Clark, 1991: 98) 

In this anecdote it is stated that speaking without thinking can cause harmful 

results. Speaking is a skill which is peculiar to humans but speaking sensibly and 

logically is of crucial importance. It is better for people if they speak after thinking 

very well and reasonably. 

 

One day, they ask Hodja: “Hodja who is greater, the Sultan or the 

peasant?” Hodja answers: “Of course, the peasant because the Sultan 

starves to death if the peasant does not grow wheat.”(Maunoury, 1990: 

45) 

In this anecdote it is stated that all of the jobs are important. The lack of an 

occupation affects the whole society because people need each other to survive. A 

tailor needs a baker to eat bread and a baker needs a tailor to dress on.  
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“Hodja can you lend me your donkey?” Hodja replied him: “I am afraid I 

can not because I have already lent it out.” Not a minute later, the sound 

of the donkey braying came from Hodja’s barn. His neighbor said 

reproachfully: “But Hodja this is your donkey braying from the barn!” 

Hodja replied wisely: “Shame on you! Whom do you believe? Me or a 

donkey?” (Walker & Uysal, 1990: 112) 

This anecdote presents that Some people harm the social relationships by 

their endless requests. We should understand the fact that sometimes our friends may 

not want to help or lend their personal belongings. We should be understanding and 

tolerant in such cases.  

Nasreddin Hodja was more than a humorist, he was a great philosopher who 

always tried to prevent people from doing evil deeds. He had his own way of 

showing people the right way. He had his own anecdotes to amend the corruptions in 

the society. The language in the anecdotes is easy to understand, so anecdotes are 

simple and brief for the common people to comprehend. The anecdotes are akin to 

proverbs in that each has a moral lesson and advice in it. Here are some more 

anecdotes and moral lessons hidden in them:     

One day, Nasreddin Hodja loses his donkey. He starts to look for the 

donkey with a few people. Nasreddin Hodja sings songs merrily while 

looking for his donkey. The men being surprised Hodja’s happiness ask: 

“Hodja, isn’t it strange to sing songs while looking for your lost 

donkey?” Hodja answers: “My hope is beyond that mountain. If I can’t 

find my is donkey here, you will see how I lament for it.”(Walker & 

Uysal, 1992: 56) 

This anecdote briefly states that people should not worry for trivial things 

and they should not lose their hope for the future. There is sunshine after every dark 

night. If we are happy and cheerful, it is easier to concentrate on retrieving our loss.  
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One day, Hodja goes up to this roof in order to clean up the snow on it. 

Then, he suddenly falls off the roof losing his balance. His neighbors run 

to help him: 

- “Let’s call a doctor!” says one. 

- “No, let’s find a bone-setter!” Says another one. 

- “Let’s carry him to the doctor!” says somebody else. 

Upon hearing his neighbors efforts to bring someone to heal him he 

says: “Stop arguing! Find me someone who has fallen off the roof.” 

(Kabacali, 1992: 78) 

 

This anecdote shows us that people who have had the similar unlucky 

experiences understand each other better than the ones who have not. We have got a 

proverb “Having a bad experience once is more effective than being advised one 

thousand times. We should learn from our experiences.  

 

One day, Hodja’s donkey is stolen. Instead of consoling Hodja, his 

friends blame him 

-“You should have locked the door of the stable.” 

-“You should have heard the clattering noise.”  

-“You should have tied the donkey tightly” 

Nasreddin Hodja can’t bear anymore and he says:   

-Enough is enough! I am faulty but wasn’t the thief faulty at 

all?”(Gölpınarlı, 1996: 212) 
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And lastly anecdote above shows that when there is a problem we should look 

for a solution rather than making the matter worse.          

                                                                                                                                  

 2.5.8 NASREDDIN HODJA’S CONTRIBUTION TO THE CONTEXT 

IN THE LANGUAGE CLASSROOM 

Nasreddin Hodja anecdotes include themes that maintain their actuality even 

today. There is an argument about the birth and the background but researchers agree 

what kind of a person he was. He was intelligent and witty. All his anecdotes convey 

a moral lesson in a happy tore.  

Patricia Sullivan, a regional English language officer states that Nasreddin 

Hodja provides lessons on the importance of the context, the need for multiple 

perspectives and the role of the teacher. She gives sample Hodja anecdotes in order 

to explain his contribution to the “context” (Sullivan, 1998). 

Nasreddin Hodja story 1 

One day a foreign scholar came to Aksehir and asked to talk to the 

wisest man in the city. The villagers took him to the Hodja. When they 

met, the foreigner took a stick and drew a large circle on the ground. 

The Hodja looked at the circle, took the stick, and drew a line across the 

middle of the circle. The foreigner drew another perpendicular line, 

dividing the circle into quarters. The Hodja gestured as though he were 

taking three of the sections and leaving the fourth. The foreigner then 

put his fingers together, faced them toward the ground, and shook them. 

The Hodja raised his hand to the sky and stretched out his fingers. 

When the meeting was over, the foreign scholar explained, "Your Hodja 

is very smart. When I indicated that the Earth was round, he responded 

that an equator divides it. When I divided the Earth into four sections, he 

said that three quarters of it is water. When I asked him what causes 
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rain, he told me that water evaporates, vapor rises, then clouds form and 

turn into rain." 

The villagers asked the Hodja what happened during the meeting. He 

answered, "That glutton! He told me he had a pan of baklava. I said that 

he couldn't eat it alone and that I would eat half of it. Then he asked me 

what I would do if he divided it into four pieces. I told him that I would 

take three of them. Then he said, 'Let's sprinkle nuts on it.' I said, 'Fine, 

but you can't bake baklava on a weak fire; it has to be strong.' He felt 

defeated and went away." 

 

Nasreddin Hodja and the foreign scholar in the anecdote are 

miscommunicating. They interpret each other’s movements in the wrong way 

because their backgrounds and perspectives are different. One of the elements which 

affect the interpretation is their feelings. The foreign scholar perceive the drawing as 

a scientific explanation but Nasreddin Hodja who likes baklava very much sees it as 

baklava. That is why the writer chooses this text to exemplify the importance of 

context in communication. 

The context in which we grow up is different socially, culturally and 

historically. Each of us live in a different country, attend a different school in a 

different educational system. The context, social, cultural, or historical affect the way 

think and act. In a classroom, there are people of different socio-cultural contexts. In 

a classroom, there are about 25 people who are from different schools and families. 

The teacher is also from a particular background so the teacher in the classroom is 

also affected by his/her socio-cultural context while interpreting the students’ 

behaviors. In a foreign language class, the language teacher has the advantage 

that he/she has a better understanding of her students’ expectations and backgrounds. 

Second language teacher however does not have an understanding his/her students’ 

expectations or backgrounds. In both foreign and second language classrooms, 

however, there are unique differences of students’ expectations and backgrounds 
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socially, culturally and historically. This kind of uniqueness affects the way teacher 

teaches and responds. 

 

Nasreddin Hodja story 2 

The Hodja saw a group of ducks in the lake. He tried to catch one but 

couldn't succeed, so he sat by the lake and took out a loaf of bread from 

his saddlebag. He broke the bread into pieces and started dunking them 

into the water and eating them. A passerby saw the Hodja and asked him 

what he was eating. The Hodja dunked another piece and said, " Duck 

soup." (Friedman, 1996) 

In the second anecdote of the Hodja, he, firstly, tries to catch the duck in 

order to make the duck soup traditionally. Then, he can not catch the duck but he 

catches the fact that he has to think the lake from another perspective. Hodja 

imagined the lake as the duck soup. At times, it is necessary to change our perception 

of things. In language classes, we can offer our students a wide range of 

opportunities to learn the language. Vocabulary can be practiced in many ways: by 

singing songs, by drawing pictures, by role-plays. 

 

Nasreddin Hodja story 3 

One day the Hodja went to the pulpit to give a sermon. "Dear 

congregants," he said, "do you know what I will be talking about today?" 

The members of the congregation replied, "No, we don't." The Hodja said, 

"If you don't know, then how can I speak?" and he walked away. The next 

day, he again went to the pulpit and said, "Dear congregants, do you know 

what I'm going to talk about?" This time the congregation was ready with 

an answer. They replied, "Yes, we do." Then the Hodja said, "If you already 

know, then there's no need for me to talk about it." Again he left the pulpit. 

The members of the congregation decided that if the Hodja asked the same 
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question again, half of them would say "yes" and half of them would say 

"no." The next day when the Hodja came, they were prepared. When the 

Hodja asked if they knew what he would talk about, they said, "Some of us 

do, and some of us don't." "In that case," said the Hodja, "let those who 

know tell those who don't." And once again he left the pulpit (Paksoy, 

Mende & Festschrift, 1998).  

 

In the third anecdote, Hodja appears as a teacher who adopts a learner-

centered way of teaching. Firstly, he does not speak because his audience has no 

information. Secondly, he does not speak again because his audience has all the 

information. Thirdly, he does not speak again because he encourages the peer 

solidarity rather than instructing like a traditional teacher. In this way, Hodja gives 

the students courage to feel free about their learning. Students undertake the 

responsibility of their learning. This responsibility makes learning more effective 

than the traditional methods. 

 

2.5.9 THE CHOICE OF THE RIGHT ANECDOTES FOR 

CHILDREN 

The anecdotes should be appropriate for the children’s emotional and 

intellectual development. The anecdotes should also be parallel to the first language 

development of children. If children can not grasp a humorous text in their native 

language, they can surely not understand the punch line which is the last part of the 

anecdote causing laughter. Difficulty of the syntactical structures and the complexity 

of the material should be taken into account. Concrete words should be chosen rather 

than the abstract ones.  

Kızıltan (1995) holds that in Turkish primary schools, reading texts are 

chosen by the Bulletin  of Notices(Tebliğler Dergisi) according to the following 

criteria: Texts must be suitable for the children of this age group; they must appeal to 
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children’s interests and pleasures. Text must be good examples of Turkish literature 

and must be appropriate to the subjects of the other courses students take. 

Appropriateness is valid only for the choice of vocabulary items. 

Anecdotes are very important for the intellectual development, but if 

children can not comprehend the anecdotes they are of no importance at all. 

Students’ general knowledge of the world is also effective in their understanding of 

the anecdotes. Young children understand the written humor better than the oral 

humor. Paralinguistic signals such as the tone of voice and gestures make the 

comprehension better. Anecdotes should also be chosen according to children’s 

interests and pleasures. 

Amy Friedman (2006) explains the relationship between Nasreddin Hodja 

and the children as follows: 

One day Hodja, the foolish wise man of Akshehir, decided to walk to the 

village to buy some fresh fruit. As he walked along the main road, he 

passed a group of village boys playing catch. The boys were in a 

mischievous mood, eager for pranks. As Hodja passed by, one of the 

boys had a grand idea.  

"Watch!" he called to his friends, and he snatched Hodja's turban right 

off his head and waved it in the air.  

Hodja reached to grab it, but when he did, the boy tossed it to his friend. 

Calmly, Hodja reached toward the other boy, but he too tossed the 

turban, and when Hodja reached toward the third boy, that boy tossed it 

to a fourth.  

This went on for a while. The boys tossed the turban back and forth, and 

Hodja, out of breath, ran after it, only to find it tossed again. At last 

Hodja stopped. He smiled and shrugged.  
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The boys, breathless with laughter, waited to see what he would do. 

They waved the turban in the air and laughed. Hodja turned and ambled 

back toward his house.  

"Do you think he'll find some way to punish us?" one of the boys 

whispered. "After all, they say he's an important man."  

"I don't know," another answered. "Let's follow him and find out," and 

so they did.  

When they reached Hodja's house, they watched him walk inside. They 

hid beneath the window and peered inside.  

At the door Hodja smiled and said hello to his wife. His voice held not a 

trace of anger or unhappiness. Hodja's wife stared. He was red-faced, 

and his turban was gone. "What's happened, Hodja? Where's your 

turban?" she asked. Hodja beamed. "It remembered its childhood, 

dear," he said. "What are you talking about? Sometimes you sound 

crazy, Hodja."  

"It remembered the fun of childhood," he repeated, "and now it's outside 

playing with the other children and having a marvelous time."  

The boys, ashamed of their prank, could not help but admire Hodja's 

way of seeing things in this world. Sometimes, they realized, the man 

who seems a fool is, in truth, the wisest man. They quietly put the turban 

on the windowsill. 

 

Nasreddin Hodja was always kind and tolearnt for the children and he gave 

them moral lessons with his anecdotes. Nasreddin Hodja was always the victim of 

children’s practical jokes, but he always knew how to handle with the troubles. We 

can categorize the Nasreddin Hodja’s anecdotes in respect of the anecdotes’ topics. 
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Hodja included all the people and objects around him in his anecdotes. You can find 

common people in his anecdotes rather than just the distinguished ones.  
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CHAPTER III  METHOD 

3.0 PRESENTATION 

This chapter begins with the design of the study part in which the plan of the 

study is explained. The following  part presents information about the subjects of the 

study. Data collection procedures are given in the next part. Later, practice material 

which is applied to the experimental group subjects is given. Finally, the multiple 

choice test questions (data collection instrument) are presented. 

3.1 DESIGN OF THE STUDY 

This study relies on quantiative data and research analysis. Before starting 

the practice of using Nasreddin Hodja anecdotes a pre-test is applied to the subjects 

of the study.   

The test consists of 30 multiple-choice questions that is applied both to the 

control and experimental groups. The test is presented in below in the “3.3.5 

Questions” section. This test was applied to the experimental group before starting 

the practice sessions of English learning with Nasreddin Hodja anecdotes. At the 

same time control group took the same test as a pre-test.  

During the research, experimental group had a 3 weeks of English practice 

with Nasreddin anecdotes. Each week consisted of 3 hours of English lessons. 

During this period control group continued their classical content in English classes. 

The lessons of the experimental group were composed of Nasreddin Hodja anecdotes  

which included vocabulary, grammar, reading and listening practices and all the 

related activities were applied in the classroom to the experimental group subjects. 

At the end of the 3rd week a post-test was applied to both groups. Finally, 30 days 

after the post-test a delayed post test “retention test” is applied to the students.  

3.2 SUBJECTS 

The subjects of the research were 7th grade primary school students between 

the ages of 13 and 14. The experimental group consisted of 21 students who were 9 
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girls and 12 boys. The control group consisted of 19 students who were 8 girls and 

11 boys.  

 

3.3 DATA COLLECTION PROCEDURES 

Data collection procedures are categorized into three parts: before the study, 

during the study and after the study. In before the study part, how two groups were 

selected as experimental group and control groups is explained. It gives detailed 

information on the instruction in experimental groups. The final part explains the 

procedure after the study.  

3.3.1 BEFORE THE STUDY 

Two classes 7-A and 7-B were selected as experimental and control groups. 

After the selection a multiple-choice test was given to the students to measure their 

English level. This multiple choice test can be seen in the “3.3.5 Questions” section.  

3.3.2 DURING THE STUDY 

During 3 weeks experimental group took English classes in which 

Nasreddin Hodja anecdotes were used as learning tools. The practice sessions 

included gap filling exercises, reading passages, drama activities, listening exercices 

and multiple choice questions. All of the practice material is listed in the “3.3.4 

Practice Material” section. 

3.3.3 AFTER THE STUDY 

After the 3 weeks of practice sessions ended, a post-test was applied both to 

the control and experimental groups. 30 days after the post-test, a retention (delayed 

post-test) is apllied to the both groups in order to measure the long-term affects of the 

teaching with Nasreddin Hodja anecdotes.  
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3.3.4 PRACTICE MATERIAL  

Nasreddin Hodja and the Pot 

One day Nasreddin Hodja borrowed a pot from his neighbour. The next day 

he brought it back with another little pot inside. "That's not mine," said the neighbor. 

"Yes, it is," said Nasreddin Hodja. "While your pot was staying with me, it had a 

baby."  

 

 

 

Some time later Nasreddin Hodja asked the neighbor to lend him a pot 

again. The neighbor agreed, hoping that he would once again receive two pots in 

return. However, days passed and Nasreddin Hodja had still not returned the pot. 

Finally the neighbor lost patience and went to demand his pot. "I am sorry," said 

Nasreddin Hodja. "I can't give you back your pot, since it has died." "Died!" cried the 

neighbor, "how can a pot die?" "Well," said Nasreddin Hodja, "you believed me 

when I told you that your pot had had a baby, why don’t you believe it died?" 

1.Comprehension Questions 

Choose the correct answer for each question. 

1-Who was the owner of the pot? 

A) Nasreddin Hodja  

B) The neighbor 

C)The baby 
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2-How many times did Nasreddin Hodja borrow the pot?  

A)Once  

B)Twice 

C)Three Times 

 

3-Why was the neighbor happy to lend his pot a second time? 

A)He was greedy. 

B)He was a good neighbor 

C)He had lots of pots 

 

4-How many pots did he give back for the first time? 

A)none  

B)one 

C)two 

 

5-How many pots did Nasreddin Hodja return the second time? 

A)none 

B)one 

C)two 
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6-What probably happened to the pot? 

A)It died. 

B)Nasreddin Hodja kept the pot 

C)The neighbor took it back 

2.Gap-fill Exercise 

Read the anecdote again and fill in the gaps with appropriate words. 

One day Nasreddin Hodja  ________  a pot from his neighbour.Hodja   

__________him the same pot with a_________one. Then he asked to borrow the pot 

again.Hodja’s neigbor was happy to _________ him the pot again.However, Hodja 

did not _________the pot again.He told his neighbor that the pot had _________. 

 

The Profitable Shopping 

One day, Nasreddin Hodja went to town to buy new clothes. 

First he tried on a pair of trousers. He didn't like the trousers, 

so he gave them back to the shopkeeper. Then he tried a robe 

which had the same price as the trousers. Nasreddin was 

pleased with the robe, and he left the shop. Before he climbed 

on his donkey to ride home, the shopkeeper ran out.   

"You didn't pay for the robe!" said the shopkeeper.  

"But I gave you the trousers in exchange for the robe, didn't I?" replied Nasreddin 

Hodja.  

"Yes, but you didn't pay for the trousers, either!" said the shopkeeper.  

"But I didn't buy the trousers," replied Nasreddin Hodja. "I am not so stupid as to pay 

for something which I never bought." 
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1.Comprehension Questions 

Choose the correct answer for each question. 

1-How did Nasreddin Hodja go to shopping? 

A)on foot 

B)by donkey 

C)by camel 

 

2-What did Nasreddin do first in the shop? 

A)He tried on some trousers. 

B)He tried on a robe. 

C)He tried on a hat. 

 

3-What did Nasreddin try on next? 

A)a robe 

B)a pair of trousers 

C)a hat 

4-Which cloth did Nasreddin Hodja like best? 

A) the robe 

B) the hat 

C) the trousers 
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5-What did Nasreddin Hodja actually pay for? 

A)nothing 

B)the robe  

C)trousers 

 

2.Gap-fill Exercise 

Read the anecdote again and fill in the gaps with appropriate words. 

Nasreddin Hodja tried on a_________of trousers and a ________in a shop. 

He didn't like__________, so he gave them back to the shop-keeper. He walked out 

with the robe. The shopkeeper complained that Nasreddin didn't _________for the 

robe. Nasreddin said he _________for the robe by giving him the trousers. When the 

shopkeeper said that he didn't pay for the trousers either, Nasreddin replied that he 

didn't _________the trousers.  

 

Nasreddin Hodja and the Beggar 

One day, Nasreddin Hod ja was up on the roof of his house, mending a hole 

in the tiles. Suddenly, a beggar called him: 

"Hello! "  

"What do you want?" asked Nasreddin Hodja. 

"Come down and I'll tell you," called the beggar. 

Nasreddin Hodja was annoyed, but he was a kind man, so he put down his tools. 

Carefully, he climbed all the way down to the ground. 

"What do you want?" he asked, when he reached the ground. 

"Can you give a little money for a beggar?" asked the beggar. Nasreddin Hodja 

thought for a minute. 
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Then he said, "Come with me." He began climbing the ladder again. The 

beggar followed him all the way to the roof. While they were both sitting on the roof, 

Nasreddin Hodja turned to the beggar: "No, I can’t." Nasreddin Hodja said. 

 

1.Comprehension Questions 

Choose the correct answer for each question. 

1-Where was Nasreddin Hodja? 

A)at home  

B)on the roof 

C)at the market 

 

2-Who called Nasreddin Hodja? 

A)a beggar 

B)a neighbor 

C)a friend 

 

3-What did the beggar want? 

A)food 

B)room 

C)money 
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2.Gap-fill Exercise 

Read the anecdote again and fill in the gaps with appropriate words. 

Nasreddin Hodja was on the __________ when a ________ called 

him.Nasreddin Hodja reached the _________ but he was very _________.The 

beggar asked for some ________.Nasreddin Hodja wanted the beggar to climb up to 

the roof. When they reached the roof , Nasreddin Hodja said : “_____” to the beggar. 

      

The Smell of Soup 

One day, a poor man was walking past a restaurant. There was a large pot of 

soup on the table. The poor man held his bread over the soup, so the smell of the 

soup went into the bread. 

The restaurant owner was very angry at this, and he asked the man for 

money, in exchange for the smell of the soup. The poor man had no money, so the 

restaurant owner took him to Nasreddin Hodja, who was a judge at that time.  

Then Hodja took some money from his pocket. He held the coins next to the 

restaurant owner's ear, and shook them, so that they made a jingling noise. "What 

was that?" asked the restaurant owner. "That was payment for you," answered 

Nasreddin Hodja. 

"What do you mean? That was just the sound of coins!" objected the 

restaurant owner. "The sound of the coins is payment for the smell of the soup," 

answered Nasreddin Hodja.  
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1.Comprehension Questions 

Choose the correct answer for each question. 

1-What did the poor man see? 

A)a bowl of soup 

B)a bag of coins 

C)a loaf of bread 

 

2-The restaurant owner wanted money for_______. 

A)coins 

B)bread 

C)smell of the soup 

 

3-What did Nasreddin Hodja pay for the smell of the soup? 

A)a bag of coins 

B)the sound of the coins 

C)some bread 

4-Did the restaurant owner take any money? 

A)Yes 

B)No 

C)We have no idea 
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2.Gap-fill Exercise 

Read the anecdote again and fill in the gaps with appropriate words. 

One day, a ________ man was passing by a __________. He saw a large 

bowl of _________.He held his __________ over the soup bowl. The restaurant 

owner saw him  and got __________. 

The restaurant owner took the poor man to Nasreddin Hodja. Hodja shook a 

bag of ________and said to the restaurant owner : “Here is the __________ for the 

smell of the soup!” 

 

Wasted Life 

Nasreddin Hodja once had an old boat, which he used to carry people across 

the river.  

One day, he was taking an arrogant man to the other side. 

"What is the square root of the number nine?" asked the man. 

"I don't know," answered Nasreddin Hodja. 

"How do you spell elephant?" asked the man. 

"I have no idea," replied Nasreddin Hodja. 

"Didn't you study anything at school?" demanded the man, surprised. 

"No," said Nasreddin Hodja. 

"Then you wasted half your life," said the arrogant man. 

Nasreddin Hodja was silent for a while. Then he said: 

"Can you swim?" 

"No," said the man. 

"Then you wasted all of your life," said Nasreddin Hodja. "We are sinking." 
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1.Comprehension Questions 

Choose the correct answer for each question. 

1-What kind of question did the man ask first? 

A) language 

B) math 

C) history 

 

2-Can the man swim? 

A)We do not know. 

B)Yes. 

C)No. 

 

3-What was the problem? 

A)Nasreddin Hodja did not know anything. 

B)The boat was sinking. 

C)The man did not know anything. 
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2.Gap-fill Exercise 

Read the anecdote again and fill in the gaps with appropriate words. 

 

Nasreddin Hodja had a ________ and he carried people across the 

_________. One day, he took an _________ man into his boat. Nasreddin Hodja 

could not answer the man’s ________. The arrogant man said: “You wasted half of 

your _______” When Nasreddin Hodja learned the man could not _______, he said 

“You wasted all of your life!” 

The Soup of the Soup of the Soup of Rabbit  

One day, a visitor came to Nasreddin Hodja’s house. "I am your cousin 

from Konya," he said, "and I have brought you a rabbit " Nasreddin  Hodja was 

pleased. He asked his wife to cook the rabbit, and served the visitor a fine dinner.  

 

The next day another visitor arrived. "I am the friend of the man who brought you 

the rabbit," he said. Nasreddin Hodja invited him in and gave him a good meal. The 

next day another visitor arrived, and said he was the friend of the friend of the man 

who had brought the rabbit. Again Nasreddin Hodja invited him in for a meal. 

However, he was losing his patience. Visitors seemed to be using his house as a 

restaurant.  

 

Then another visitor came, and said he was the friend of the friend of the friend of 

the man who had brought the rabbit. Nasreddin Hodja invited him to eat dinner with 

him. His wife brought some soup and the visitor tasted it. "What a tasteless soup is 

this?" asked the visitor. "It tastes just like warm water." "Ah!" said Nasreddin Hodja, 

"That is the soup of the soup of the soup of the rabbit." 
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1.Comprehension Questions 

Choose the correct answer for each question. 

1-How many visitors came to Nasreddin Hodja’s house? 

A) 2 

B) 3 

C) 4 

 

2-How many of the visitors brought a rabbit? 

A)2 

B)1 

C)3 

 

3-Why did Nasreddin Hodja get annoyed? 

A)The visitors did not bring rabbit. 

B)The soup was tasteless. 

C)The visitors used his house as a restaurant. 

4-Which of the visitors brought the rabbit? 

A)first one  

B)second one 

C)third one 
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2.Gap-fill Exercise 

Read the anecdote again and fill in the gaps with appropriate words. 

One day, Nasreddin Hodja had a_________who claimed to be his 

________from Konya. The visitor brought a _________as a gift, and Nasreddin 

Hodja's wife made some _______with it, and served a fine meal. 

Then another visitor arrived, saying he was a __________of the cousin; then a third, 

who said he was a friend of the friend of the cousin. They didn't bring anything, but 

Nasreddin Hodja gave them a meal anyway. However, when the ________visitor 

arrived, Nasreddin Hodja became angry. Instead of soup, he served warm water. He 

told the friend of the friend of the friend of the cousin that it was soup of the soup of 

the soup of the rabbit. 

 

 

     The Pitcher 

 

One day Nasreddin Hodja had to send his daughter to 

the fountain to fill up their big, earthenware water pitcher. After 

handing the pitcher to his daughter, he slapped her on the face. 

`Don't break the pitcher!' he warned. People around who witnessed this, 

disapproved his behavior. 

`Hodja, the girl didn't break the pitcher,' they said, `she didn't even leave for 

the fountain yet. Why did you slap her?' 

“Ah, but, you see,” the Hodja replied, “It is no use to slap on her face after 

breaking the pitcher” 
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break             girl                face             fountain         pitcher       slap 

           

 

1.Now fill in the blanks with the appropriate words above. 

 

1) Mike washed his _______this morning. 

2) The women filled the ________with water. 

3) The man warned the child not to ________the  glass. 

4) The little _______cried when she could not see her mother. 

5) Jane stopped in front of a ________to drink water. 

6) The teacher shouldn’t ________on the students’ faces. 

 

2. Write (T)  “TRUE” or (F)  “FALSE” in the blanks according to the 

anecdote. 

1) Nasreddin Hodja sent his son to the fountain.____ 

2) Nasreddin Hodja slapped on his daughter’s face.____ 

3) The girl broke the pitcher.____ 

4) People approved Nasreddin Hodja’s behavior.____ 

5) Nasreddin Hodja slapped on the daughter’s face before she left for the 

fountain.___ 
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3. Answer the questions below. 

1) Who slapped on the girl’s face? 

2) Where did Nasreddin Hodja send his daughter? 

3) Did the girl break the pitcher? 

4) Did the people approve Hodja’s behavior? 

5) What is the moral lesson of the anecdote? 

 

4. Match the words with the pictures. 

             

a) Break 

b) Fountain 

c) Pitcher 

d) Slap 

e) Girl 

f) Face 
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The Recipe 

One day the Hodja and his friends were chatting about food in the coffee 

house. They were talking about recipes .All this talk of food was making everyone 

hungry. Finally when someone described how to make a superb stew of meat, 

Nasreddin Hodja asked him to write the recipe down on a piece of paper. Hodja put 

the recipe in his coat pocket and headed for the butcher. 

Hodja bought two kilos of meat and went towards home. 

Imagining a delicious dinner, Hodja put the recipe in his pocket. 

A large crow grabbed the meat and flew off. As the crow was 

flying with the meat packet in his mouth, Nasreddin Hodja put his 

hands around his mouth and shouted: 

`Alright then, take the meat! But you won't be able to enjoy it. I have got the 

recipe!’  

 recipe                  food               meat    grab     crow          delicious 

              

 

1.Now fill in the blanks with the appropriate words above. 

1) Richard bought two kilos of ________ from the butcher. 

2) You should prepare the _______ and drinks before the guests come. 

3) The thief tried to ________the woman’s bag. 

4) Can you give the ________ of the chocolate cake? 

5) Well ! The meal is so _________. 

6) A ________ is a kind of bird. 
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2. Write (T)  “TRUE” or (F)  “FALSE” in the blanks according to the 

anecdote. 

1) Hodja and his friends were talking about the birds.____ 

2) Hodja bought two kilos of fish.____ 

3) Hodja put the recipe in his pocket.____ 

4) A cat grabbed the meat.____ 

5) The crow did not grab the recipe.____ 

 

  3. Answer the questions below. 

1) Why did Hodja buy meat? 

2) What did Hodja’s friend write down? 

3) Who grabbed the meat? 

4) Did the crow grab the recipe? 

5) What is the moral lesson of the anecdote? 
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4. Match the words with the pictures. 

             

 

a) Grab 

b) Delicious 

c) Recipe 

d) Meat 

e) Crow 

f) Food 

 

Pumpkins and Walnuts       

  

One day Nasreddin Hodja was working in his little pumpkin field. When he 

stopped for a break, he sat under a walnut tree and pondered. 

 

`You Sublime Allah,' he said, `it's your business, but why do you grow huge 

pumpkins on weak branches, and little walnuts on a strong and mighty tree?' And as 

he was pondering, one walnut fell from the tree right onto his head. 
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`Great Allah,' he said as he massaged his bruised head, `now I understand 

why you didn't find the pumpkins suitable for the tree. What would happen to my 

head if this walnut were a pumpkin!' 

 Pumpkin     walnut      ponder    bruise    

        

   

  branch       weak           Strong 

        

 

1.Now fill in the blanks with the appropriate words above. 

1) Give me a few days to _______ over the problem. 

2) A ________ is a big , yellow fruit. 

3) There were many ______on the child’s skin after the accident. 

4) Naim Süleymanoğlu has very _________ arms. 

5) There is a big _______ tree in our garden. 

6) He is very _______ after his illness. 

7) Hodja slept under the ________ of the tree. 
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2. Write (T)  “TRUE” or (F)  “FALSE” in the blanks according to the 

anecdote. 

1) Nasreddin Hodja was working in a carrot field.____ 

2) A pumpkin fell onto Hodja’s head._____ 

3) Hodja’s head was bruised._____ 

4) Walnuts were suitable for the tree._____ 

5) Hodja understood the fact that were suitable for the tree._____ 

 

3. Answer the questions below. 

1) Where was Hodja working? 

2) Why did Hodja ponder over the pumpkins and walnuts? 

3) Who found the walnuts for the tree? 

4) What fell onto Hodja’s head? 

5) What is the moral lesson of the anecdote? 
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     4. Match the words with the pictures. 

 

a) Strong 

b) Branch 

c) Walnut 

d) Weak 

e) Bruise 

f) Ponder 

g) Pumpkin 

 

Donkey and Horse  

  

One day the hodja was going to the market place on his donkey. A rich 

acquaintance, riding a horse, caught up with him. He was looking for an opportunity 

to brag about his horse and look down on Nasreddin Hodja. 

 

`Hodja, Hodja, how is the donkey going?' he asked in a mocking tone. 

`The donkey is going on a horse.' the hodja said in return. 
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rich                    ride               horse            donkey         brag            acquaintance   

       

 

1.Now fill in the blanks with the appropriate words above. 

1) Sakıp Sabancı was a very ______ man. 

2) Hodja met a/an _______ on the way home. 

3) Nasreddin Hodja usually appears on his _______. 

4) I went to the town on _______ back. 

5) The man was _______ about his money. 

6) The children _______ on horses every weekend. 

 

2. Write (T)  “TRUE” or (F)  “FALSE” in the blanks according to the 

anecdote. 

1) Hodja was going to the market place.____ 

2) Hodja was riding on his horse.____ 

3) Hodja’s acquaintance was a modest man.____ 

4) The man asked his question in a mocking tone.____ 

5) “The donkey” in the last sentence refers to the man on the horse.____ 
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3. Answer the questions below. 

1) Where was Hodja going? 

2) Who was going on horse back? 

3) Was Hodja’s acquaintance a modest man? 

4) Who does “the donkey” in the last sentence refer to? 

5) What is the moral lesson of the anecdote? 

 

4. Match the words with the pictures. 

  

 

a) Acquaintance 

b) Horse 

c) Donkey 

d) Brag 

e) Ride 

f) Rich 
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Hot Soup   

One day Nasreddin Hodja's wife makes soup for dinner. During the rush of 

dinner preparation, she does not realize that the soup is still boiling hot when she 

brings it to the table. She takes the first spoonful ,when her mouth burns, tears come 

down from her eyes. 

`Dear, why are you crying?' the Hodja asks.  

`Oh, nothing.' says Hodja's wife, `I just remember my mother, may she rest 

in peace, she used to love this soup.' As she speaks, Nasreddin Hodja takes a 

spoonful of the soup. This time his mouth is burnt and tears come down his eyes. 

`Why are you crying?' asks his wife. 

`I am crying because,' the Hodja says, trying not to show his anger, `your 

good old mother died and left such a merciless daughter behind.' 

 

   boil       burn     cry               bring    remember      take 

     

 

1.Match and write sentences in “simple past tense”. 

 

1) Hodja’s wife _________ two spoons on the table. 
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2) Hodja’s mouth ________ because soup was so hot. 

3) Hodja’s wife ________ her dead  mother. 

4) The little baby ________because she was hungry. 

5) Hodja’s wife ________ some water for the soup. 

6) Hodja ________ a spoonful of soup into his mouth. 

 

2. Now rewrite the anecdote in “simple past tense”as shown in the 

examples. 

 

1.One day Nasreddin Hodja's wife makes soup for dinner.(simple present 

tense) 

 

One day Nasreddin Hodja's wife made soup for dinner. (simple past tense) 

 

2.She does not realize that the soup is still boiling hot. (simple present tense) 

 

She did not realize that the soup was still boiling hot. (simple past tense) 
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3.Write the verbs in simple past form. 

 

a) Make   _______ 

b) Do   _______ 

c) Realize               _______ 

d) Boil   _______ 

e) Bring   _______ 

f) Take   _______ 

g) Burn   _______ 

h) Come  _______ 

i) Cry   _______ 

j) Die   _______ 

k) Try   _______ 

l) Leave  _______ 

m) Remember _______ 

 

4. Answer the questions below. 

1) What did Hodja’s wife make for dinner? 

2) Was the soup hot or cold? 
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3) Why did Hodja and his wife cry? 

4) Did Hodja get angry? 

5) What is the moral lesson of the story? 

 

Beets and Figs  

  

One day Timur called Nasreddin Hodja. Timur was famous for his 

barbarity. Nasreddin Hodja feared him as much as the rest of the villagers. Nasreddin 

Hodja usually brought a gift to Timur. This time, he decided to take him beets. As he 

was on his way with his basket full of beets in his arm, he saw a friend. 

`Where are you going, Hodja Effendi?' 

`Timur called for me. I am taking him beets.' 

“Hodja Effendi, beets don't make a good gift.” advised the friend, `you 

should take him figs.' Nasreddin Hodja went home and re-filled his basket with figs. 

Sadly, the Hodja had no idea that the barbar ruler hated figs. When he offered his 

basket of figs to him, Timur ordered his men to throw the figs at Hodja's head. The 

men threw fis on Hoja’s head, but  the Hodja didn't seem to be annoyed at all. He 

was laughing and thanking Allah. 

`What are you laughing at?', Timur shouted, “Are you making fun of me? 

Why are you thanking Allah?” 

`Great Timur,' answered the Hodja, “I am thanking Allah for making me 

listen to my good friend. What would happen to my head if these were beets!” 



 116

 

barbar    fear       gift villager      laugh    beets          figs 

 

 

 

1.Now fill in the blanks with the appropriate words above. 

1) Susan received a _______ on her birthday. 

2) The students _________ at the teacher’s joke. 

3) There was _______ in the child’s eyes when she saw the snake. 

4) Sugar is made from_________. 

5) The ________ do shopping in the town. 

6) ________ is a kind of sweet fruit. 

7) Timur was a ________ emperor. 
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2. Now write the anecdote in “simple present tense”as shown in the 

examples. 

1. One day Timur called Nasreddin Hodja.(simple past tense) 

 

One  day Timur calls Nasreddin Hodja.(simple present tense) 

2.  Timur was famous for his barbarity. (simple past tense) 

 

              Timur is famous for his barbarity. (simple present tense) 

3.Write the verbs in simple past form. 

a) Call   ______ 

b) Is                 ______ 

c) Bring   ______ 

d) Fear               ______ 

e) Decide                          ______ 

f) See   ______ 

g) Have   ______ 

h) Hate   ______ 

i) Order   ______ 

j) Throw              ______ 

k) Shout   ______ 

l) Go   ______ 
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4. Answer the questions below. 

1) Who called Nasreddin Hodja? 

2) Was Timur a barbar emperor? 

3) Did Timur like the figs? 

4) What did Timur order his men to do? 

5) What is the moral lesson of the story? 

Making Halva  

One day Nasreddin Hodja wanted to eat halva. He wanted to make some but 

there was no butter, no sugar and no flour at home. The kitchen was empty, his 

stomach was empty and his pockets were empty. He dreamed of a huge plate full of 

halva and he got very , very hungry. Finally, he decided to walk down the road to the 

grocery store. 

`Do you have flour?' he asked the grocer. 

`I certainly do, Hodja Effendi.' 

`Do you have sugar?' 

`Yes, I do.' 

`Do you have butter?' 

`Yes, Hodja Effendi.' 

`So then, why are you waiting, my friend? Make yourself a good pot of 

halva and eat it!' 
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   flour    butter  sugar    hungry        full  X empty     pocket 

      

 

   1.Now fill in the blanks with the appropriate words above. 

1) I do not add ______ in my tea. 

2) The children are _________ , you should prepare some food. 

3) We need some_________ to make bread. 

4) My father likes _________ for breakfast. 

5) She had no money, her ______ were _______. 

    

 2.Now write the preparation of “halva”. 

Ingredients 

Put some butter into a pan... 

3.Fill in the blanks with “was” or “were”. 

1) There ______ no butter on the table. 

2) Hodja’s pockets _______ empty. 

3) There ______ flour to make halva. 

4) There ______ two plates of halva on the table. 
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5) There ______ not enough sugar in my tea. 

 

4. Answer the questions below. 

 

1) What did Hodja want to eat? 

2) Why didn’t Hodja make halva for himself? 

3) Where did Hodja go? 

4) Were there the ingredients for halva in the grocery store? 

5) What is the moral lesson of the anecdote? 
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THE PIPE 

 

The Hodja is going to town. The children are playing in the street. They see the 

Hodja and stop him.The Hodja asks what they want. They all wanted Hodja to buy 

pipes for them. The Hodja thinks for a short time and asys : “Okay”. 
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One of the children gives money and says : “ This money is for the pipe , do 

not forget my pipe!” The other children look at their friend but they do not give 

money for the pipes. 

The Hodja takes the money and puts into his pocket. Then, he leaves the 

children and says: “Good bye!” The children start to talking about Hodja and their 

pipes. They are waiting for Hodja. 

 The children are happy because they see Hodja. They run towards 

Hodja and ask: “Hodja, where are our pipes?” But , Hodja gives pipe to only one 

child. 
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The Hodja says: “I am sorry, I have only one pipe.” The children become 

sad  and ask: “ Why did you not bring any pipes for us?” Hodja answers: “ Your 

friend money for the pipe but you did not pay any  money.” 

Then , he says his famous saying : “Who pays the  money plays the pipe!” 

 

1.Read the story again  and answer the questions below. 

 

1) What do the children want Hodja to do? 

2) How many of the children gave  money for the pipes? 

3) How many pipes did Hodja buy? 

4) Did Hodja give pipes to all children? 

5) What is the moral lesson of the story? 
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2.Match the words with the pictures. 

a) Sad 

b) Money 

c) Pipe 

d) Give 

e) Happy 

f) Children 

 

DRAMA ACTIVITIES 

Characters: 

Nasreddin Hodja  

The child who gives the money 

The other children 

Hodja’s donkey 
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Ideas for Sets, Props, and Costumes 

The classroom can be used as setting but a scene of a town can be drawn on 

the board. The students can cut trees and houses out of colorful cardboards. 

Money is easily available. Pipe is the other prop, the students can easily find 

it or make one out of cardboards. 

Costumes of  Nasreddin Hodja can be provided from a mosque. 

 

SCENE 

Story-teller: Hodja is going to town. The children are playing in the street. 

They see Nasreddin Hodja. 

Children: Hodja , Hodja where are you going? 

Hodja: I am going to town. What do you want? 

Children: We want pipes. 

Story-teller: One of the children gives money. 

Hodja: Okay. 

Children: Good bye! 

Story-teller: The children start to wait for Hodja. Then, they become happy 

because they see Hodja. 

Children: Hodja, where are our pipes? 

Story-teller: Hodja presents a pipe to the child who gives the money. 

Hodja: Here is your pipe. 
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Story-teller: The other children become sad. 

Children: Hodja, where are our pipes? 

Hodja: I am sorry , who pays the money plays the pipe! 

 

TRAVELLING ON THE DONKEY 

 

 

One Sunday morning Hodja and his son decide to go to town. 

Hodja’s son rides on the donkey but Hodja walks. A stranger sees them and 

says: “ 

What a shame young boy! You are riding the donkey but your old father is 

walking.” 
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This time Hodja rides the donkey and the boy walks. A stranger sees them 

and says: “What a shame old man! You are riding the donkey but your weak and thin 

son is walking.” 

This time Hodja and his son ride the donkey together. After a short time, a 

stranger sees them and says: “You , two , are riding the poor donkey together.” 
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The Hodja and his son do not ride the donkey now. They start to walk in 

front of the donkey. Another stranger sees them and says: “How fool you are! You 

do not ride on the donkey, you have a donkey but you do not ride.” 

The Hodja gets angry and says to his son: “Every body speaks but we do not 

have to obey them. Let’s ride the donkey together!” 
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  walk           angry                 old                 shame              thin              fool 

 

 

1. Answer the questions below. 

1) Who rode the donkey first? 

2) Why did Hodja’s son  get off the donkey? 

3) Do Hodja and his son like the strangers in the anecdote? 

4) What would you do if you were  Hodja and his son? 

5) What is the moral lesson of the story? 
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DRAMA ACTIVITIES 

Characters: 

Nasreddin Hodja 

Hodja’s son 

Four strangers 

 

Ideas for Sets, Props, and Costumes 

The classroom can be used as a setting but some trees and houses can be 

made out of cardboards. Costumes can be found from the villages of the students. 

The donkey can be provided by making a mask out of cardboards. 

SCENE 

Story-teller: One Sunday morning Hodja and his son decide to go to town. 

Hodja’s son rides on the donkey but Hodja walks. 

First Stranger: What a shame young boy! You are riding the donkey but 

your old father is walking! 

Story-teller: This time Hodja rides the donkey and the boy walks. 

Second Stranger: What a shame old man! You are riding the donkey but 

your weak and thin son is walking! 

Story-teller: This time Hodja and his son ride the donkey together. 

Third Stranger: You , two , are riding the poor donkey together! 

Story-teller: The Hodja and his son do not ride the donkey now. 



 131

Forth Stranger: How fool you are! You do not ride on the donkey, you 

have a donkey but you do not ride 

Hodja: Every body speaks but we do not have to obey them. Let’s ride the 

donkey together! 

 

LISTENING ACTIVITIES 

Hodja’s Hair  

Hodja has an important meeting with the Sultan. He wants to look his best 

and he thinks he needs a hair-cut. So he goes to the barber. When he takes off his 

turban the barber sees something strange. Hodja’s hair is completely white but his 

beard is black. The barber asks him:  

“Hodja why is this? Your hair is as white as snow but your beard is as black 

as coal.” 

Hodja answers wisely: 

“Because my hair is twenty one years older than my beard” 

 

Fill in the blanks after listening to the anecdote. 

Hodja has an important ___________with the Sultan. He wants to look his 

best and he thinks he needs a _________. So he goes to the __________. When he 

takes off his _________ the barber sees something strange. Hodja’s hair is 

completely ________but his beard is black. The barber asks him:  

“Hodja why is this? Your hair is as white as snow but your ________ is as 

black as coal.” 
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Hodja answers wisely: 

“Because my hair is twenty one years _________than my beard” 

 

Get Out of Town  

It is a bad day for Hodja. The people of Aksehir are very angry with Hodja. 

They want him to get out of town. They go to the Sultan and ask him to help. He tells 

Hodja to come to him. 

“Hodja!” he says. “People of this town don’t like you. They all want you to 

move to a different place.” “But I like the people here Sultan I want them to move 

somewhere else.” “But Hodja” the Sultan went on: “You are one and they are many.” 

“Go where? It’s very easy for them” says Hodja. “They can all work together and 

build a new village in no time. They can build it anywhere they like. But so I am an 

old man, how can I all alone build a new house and prepare a new field all by 

myself?” 

Fill in the blanks after listening to the anecdote. 

It is a ______ day for Hodja. The people of Aksehir are very_________ 

with Hodja. They want him to get out of ________. They go to the Sultan and ask 

him to help. He tells Hodja to come to him. 

“Hodja!” he says. “People of this town don’t like you. They all want you to 

move to a different ______.” “But I like the people here Sultan I want them to 

_______ somewhere else.” “But Hodja” the Sultan went on: “You are ________and 

they are many.” “Go where? It’s very _______for them” says Hodja. “They can all 

work together and build a new _________ in no time. They can build it anywhere 

they like. But so I am an old man, how can I all alone build a new house and prepare 

a new field all by _____________?” 
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Hodja’s Trick  

In Hodja’s village, there is a very noisy, very unpleasant young man. He is 

always saying that he can do everything. “I am the best winner in the village.” He 

says one day. “Nobody can write better than me.” He says the next. Everyone is very 

tired of this boy. One day Hodja says to him: “You know I am not very intelligent 

and I don’t like it when people play tricks on me”. “Oh I am very clever.” Says the 

boy “Nobody can ever play a trick on me. “Are you sure young man?” Asks Hodja. 

“Quite sure” “Wow, wait here” says Hodja. “I must try to think of a trick to play on 

you.” After saying this Hodja walks away. Three hours later the boy is still standing 

there waiting for Hodja to return. A woman walks up to him and says: “What are you 

doing waiting in here?” “I am waiting for Hodja to find a trick to play on me.” 

Answers the boy. “You idiot” says the woman. “Can’t you see this is a trick? How 

much longer are you going to wait?” 

 

Fill in the blanks after listening to the anecdote. 

In Hodja’s village, there is a very noisy, very ______young man. He is 

always saying that he can do everything. “I am the best ________ in the village.” He 

says one day. “Nobody can write better than me.” He says the next. Everyone is very 

_______ this boy. One day_________ Hodja says to him: “You know I am not very 

_________and I don’t like it when people play tricks on me”. “Oh I am very clever.” 

Says the boy “Nobody can ever play a trick on me. “Are you sure young man?” Asks 

Hodja. “Quite sure” “Wow, wait here” says Hodja. “I must try to think of a trick to 

play on you.” After saying this Hodja walks away. Three ________ later the boy is 

still standing there waiting for Hodja to return. A woman walks up to him and says: 

“What are you doing waiting in here?” “I am waiting for Hodja to find a trick to play 
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on me.” Answers the boy. “You _________” says the woman. “Can’t you see this is 

a trick? How much longer are you going to wait?” 

Selling Vegetables  

One day, Hodja decides that he needs some money. Goes out into the 

country and buys some vegetables cheaply. Then he puts them on his donkey in two 

bags. One bag on each side of the donkey. Then he brings his donkey into the village. 

He wants to make people look at his vegetables so he shouts out: “Lovely, fresh 

vegetables for sale!” But every time he says “vegetables” the donkey makes a terrible 

sound. Again Hodja tries: “lovely, fresh…” and again the donkey stops him 

finishing. Hodja decides to go to the village square where he stops and shouts:  

“lovely, fresh…” and the third time the donkey makes this terrible sound. Hodja 

turns angrily to the animal, looks him in the eye: “Look!” he shouts. “Who is selling 

these vegetables? You or I?” 

 

Fill in the blanks after listening to the anecdote. 

One day, Hodja decides that he needs some ________. Goes out into the 

country and buys some ________cheaply. Then he puts them on his donkey in two 

bags. One bag on each side of the ________. Then he brings his donkey into the 

village. He wants to make people look at his vegetables so he shouts out: “Lovely, 

_________ vegetables for sale!” But every time he says “vegetables” the donkey 

makes a terrible sound. Again Hodja tries: “lovely, fresh…” and again the donkey 

___________ him finishing. Hodja decides to go to the village square where he stops 

and shouts:  “lovely, fresh…” and the third time the donkey makes this terrible 

sound. Hodja turns angrily to the animal, looks him in the _______: “Look!” he 

shouts. “Who is ________these vegetables? You or I?” 
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How old is your wife?  

One day, all the man in the tea house are talking about their wives. Some are 

talking nicely but most are complaining. “My wife is too fat.” Says one. “My wife 

never does anything at house.” Says another. “My wife is too old for me.” Says a 

third. “I want a young woman.” 

“Well” says Hodja. “I love my wife and she loves me.” “But Hodja” says 

the third man. “How old is she?” “Let me see!” begins Hodja. When we married I 

was thirteen years older than her. That was thirty years ago so I must be forty three 

years older than her now. I am sixty now so she must be seventeen. Why should I 

complain about a wife so young? 

 

Fill in the blanks after listening to the anecdote. 

One day, all the man in the tea house are talking about their ________. 

Some are talking nicely but most are complaining. “My wife is too ________.” Says 

one. “My wife never does anything at house.” Says another. “My wife is too 

_______ for me.” Says a third. “I want a young woman.” 

“Well” says Hodja. “I love my wife and she loves me.” “But Hodja” says 

the third man. “How old is she?” “Let me see!” begins Hodja. When we _________ I 

was thirteen years older than her. That was thirty years ago so I must be forty three 

years older than her now. I am ______now so she must be seventeen. Why should I 

________ about a wife so young? 
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A Good Fire  

One day, the weather is very dry. Hodja is cooking something, but he goes 

out to buy some eggs and forgets about his cooking. When he comes home his house 

is burning. But Hodja doesn’t worry. He sits in the garden and watches. His 

neighbors come running. They are very surprised see Hodja sitting down. They try to 

put out the fire but it keeps burning. One of his neighbors turns to him and says: 

“Hodja what are you doing? Your house is on fire and you sit here happily smiling.” 

“Yes” answers Hodja. “I am very happy. I won’t have bad bugs anymore!” 

 

Fill in the blanks after listening to the anecdote. 

One day, the weather is very _______. Hodja is cooking something, but he 

goes out to buy some ________ and forgets about his cooking. When he comes home 

his house is _______. But Hodja doesn’t worry. He sits in the _________ and 

watches. His neighbors come running. They are very surprised see Hodja sitting 

down. They try to put out the fire but it keeps burning. One of his neighbors turns to 

him and says: “Hodja what are you doing? Your house is on ________ and you sit 

here happily smiling.” “Yes” answers Hodja. “I am very happy. I won’t have bad 

_________anymore!” 
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A Generous Man  

One day, Hodja goes to Hamam. He is not well-dressed, he is only wearing 

his usual clothes. The Hamam workers do not think he is very important and only 

give him a small piece of soap and an old towel. They give him no help. When he 

finishes Hodja gives Hamam workers a gold piece. They are very surprised this is a 

very large tip. A week later Hodja comes to the Hamam again. This time the Hamam 

workers treat him like a king. They give him perfume, soap and the large burst of 

towel. They massage him and give him lots of help doing everything. Finally it is 

time for Hodja to leave. All the workers are standing at the door of the Hamam 

waiting for a tip. Hodja puts his hand in his pocket and gives each of them a small 

copper coin. The workers look very unhappy and disappointed but Hodja looks at 

them knowingly. These copper coins are for last time. The gold coins are for this 

time.  

 

Fill in the blanks after listening to the anecdote. 

One day, Hodja goes to ________. He is not well-dressed, he is only 

wearing his _______ clothes. The Hamam workers do not think he is very important 

and only give him a small piece of _______ and an old towel. They give him no help. 

When he finishes Hodja gives Hamam workers a ______ piece. They are very 

surprised this is a very large ______. A week later Hodja comes to the Hamam again. 

This time the Hamam workers treat him like a ________. They give him perfume, 

soap and the large burst of towel. They ________ him and give him lots of help 

doing everything. Finally it is time for Hodja to leave. All the workers are standing at 

the door of the Hamam waiting for a tip. Hodja puts his hand in his ______and gives 

each of them a small copper coin. The workers look very unhappy and disappointed 

but Hodja looks at them knowingly. These ________ coins are for last time. The 

gold coins are for this time.  
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Left or Right  

One day, a group of religious men come together for a meeting in Hodja’s 

village. They have very little business and when it is finished they begin talking 

about many different things. After a few minutes they begin talking about funerals. 

One of them asks: “In a funeral people walk behind the coffin. Well, I want to know 

something. Should we walk on the left of the coffin? Or on the right?” Immediately 

the group starts arguing. One half thinks very strongly that left is correct. The other 

thinks that right is correct. They continue to argue until a man sees Hodja walking 

by. “Let’s ask Hodja” he says. “I am sure that he will know.” So they invite Hodja in 

and ask him for his opinion. “Left side, right side who cares? What does it matter if 

you are not inside!” 

 

Fill in the blanks after listening to the anecdote. 

One day, a group of __________men come together for a meeting in 

Hodja’s village. They have very little __________and when it is finished they begin 

talking about many different things. After a few minutes they begin talking about 

__________. One of them asks: “In a funeral people walk behind the ________. 

Well, I want to know something. Should we walk on the left of the coffin? Or on the 

right?” Immediately the group starts arguing. One half thinks very strongly that 

__________ is correct. The other thinks that right is correct. They continue to argue 

until a man sees Hodja walking by. “Let’s ask Hodja” he says. “I am sure that he will 

know.” So they invite Hodja in and ask him for his _________. “Left side, right side 

who cares? What does it matter if you are not _________!” 
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Buying and Selling a Donkey  

Hodja does not have a lot of money. One day he decides to sell his donkey. 

He goes to the market, but nobody is interested. “Strange” thinks Hodja. “This is a 

good donkey” But he waits and waits. After a few hours a young man comes up to 

him. “That is not a very good animal, I give you ten gold pieces for it. “what? 

But…But…” says Hodja. “Give me twenty” In the end Hodja takes fifteen gold 

pieces for the animal, but he is very sad. Because he knows the animal worth at least 

twenty-five pieces. Then he sees that the young man is selling the donkey. “Look at 

this beautiful animal” he tells the people in the market. Strong, happy, healthy, how 

much will you give?” the crowd all like the donkey and they offer higher and higher 

prices for it. “Twenty pieces” says one. “Twenty-five” says another. “thirty-five” 

says the third. “Stop, stop, stop” shouts Hodja. “Fifty pieces” pays the young man 

and walks home with the donkey. When his wife hears the story she is surprised and 

angry: “you fool, can’t you even sell a donkey?” “Doubt” says Hodja. I know fool, 

you don’t know how valuable this donkey is. Its worth fifty gold pieces, how could I 

sell a donkey that valuable. 

 

Fill in the blanks after listening to the anecdote. 

Hodja does not have a lot of ________. One day he decides to sell his 

__________. He goes to the market, but nobody is interested. “Strange” thinks 

Hodja. “This is a good donkey” But he waits and waits. After a few hours a young 

man comes up to him. “That is not a very good animal, I give you ten 

__________pieces for it. “what? But…But…” says Hodja. “Give me twenty” In the 

end Hodja takes fifteen gold pieces for the animal, but he is very sad. Because he 

knows the animal worth at least twenty-five pieces. Then he sees that the young man 

is selling the donkey. “Look at this beautiful animal” he tells the people in the 

________. Strong, happy, healthy, how much will you give?” the crowd all like the 
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donkey and they offer higher and higher prices for it. “Twenty pieces” says one. 

“Twenty-five” says another. “thirty-five” says the third. “Stop, stop, stop” shouts 

Hodja. “Fifty pieces” ________ the young man and walks home with the donkey. 

When his wife hears the story she is surprised and angry: “you fool, can’t you even 

sell a donkey?” “Doubt” says Hodja. I know fool, you don’t know how valuable this 

donkey is. It’s worth fifty gold pieces, how could I sell a donkey that ________. 

A Long Job  

It is spring and there is a lot of building work in Hodja’s village. Opposite 

Hodja’s house a man is building a house.  As a result there is a lot of earth in the road 

and Hodja is very unhappy about it. Early one morning his neighbor goes out into the 

street and is surprised to see Hodja digging a hole in his garden. “What are you doing 

Hodja?” he asks. “You see all this dirt laying in the road. Well, nobody is doing 

anything about it, so I am digging a hole for it.” When the hole is finished, I will put 

the earth in this hole.” “But Hodja” asks his neighbor. “What will you do with the 

earth from the hole you are digging now?” “Dig another hole for it of course!” 

 

Fill in the blanks after listening to the anecdote. 

It is ______and there is a lot of building work in Hodja’s village. Opposite 

Hodja’s house a man is building a ________.  As a result there is a lot of earth in the 

road and Hodja is very _______about it. Early one morning his neighbor goes out 

into the street and is surprised to see Hodja digging a ________ in his garden. “What 

are you doing Hodja?” he asks. “You see all this dirt laying in the road. Well, nobody 

is doing anything about it, so I am ________ a hole for it.” When the hole is finished, 

I will put the ________in this hole.” “But Hodja” asks his neighbor. “What will you 

do with the earth from the hole you are digging now?” “Dig another hole for it of 

course!” 
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3.3.5 QUESTIONS 

A)Choose the correct answer for each question. 

1. My sister washed her_______by herself.  

A) pencil  C) face 

B) computer  D) eyes 

2. The little _______ cried when she lost her mother.  

A) girl  C) boy 

B) man    D) father 

 

3. I can’t cook this meal without its ________.  

A) television  C) delicious 

B) mountain  D) recipe 

 

4. Sam bought two kilos of _______ from the butcher.  

A) bread  C) water 

B) meat  D) fruit-juice 
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5. There were  _______ on the woman’s face after the accident.  

A) branches  C) clovers 

B) flowers  D) bruises 

6. Richard’s father is so _______ that he can lift heavy bags.  

A) rich  C) strong 

B) weak  D) poor 

7. Jane met an old _______ on the way home.  

A) acquaintance C) pumpkin  

B) horse)   D)walnut 

8. Barbara ______ her mouth when she drank the hot soup.  

A) brought             C) cried 

B) remembered  D) burnt 

9. We should buy a  _____ for Susan because today is her birthday.  

A) fig  C) beet 

B) gift  D) villager 
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10.Tim has no money. His pockets are _______.  

A) full  C) empty 

B) poor  D) hungry 

11. Can you give some _____ for my coffee?  

A) salt  C) sugar 

B) flour  D) butter 

12. I need a lot of ________ to buy a house.  

A) pipes C) donkeys 

B) money D) flour 

13. You should be ______ to live longer.  

A) happy  C) rich 

B) sad  D) poor 

14. My grandmother is too _______to run fast.  

A) young  C) angry 

B) strong  D) old 
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15. ____ on you! How can you chew gum in front of your teacher?  

A) fool  C) slap 

B) shame  D) face 

 

16. The school manager has an important _______. 

A) classroom             C) recipe 

B) meeting    D) town 

 

17. ______ Mike ride his horse yesterday? 

A) Do  C) Did 

B) Is   D) Are 

 

18. Jane _______ study English last week. 

A) wasn’t  C) isn’t 

B) doesn’t  D) didn’t 

 

19. Which one is different? 

A) took  C) burnt 

B) brought    D) boil 
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20. George _______ ill so he didn’t come to school yesterday. 

A) did  C) were 

B) was  D) is 

 

21._______ invented the telephone? 

A) When B) What  C) Who  D) How many 

 

22._______ sugar do we need to make the cake? 

A) How old   B) How many   

B) How much           D) How often 

 

23. There _______ no butter in the fridge yesterday. 

A) are  B) is   C) was   D) were 

 

24. _______ there any students in the school last week? 

A) Are  B) Is    C) Was  D) Were 

 

25. Which one is different? 

A) bought  B) remembered C) brought  D) took 
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B) Choose the correct answer for each question after reading the story. 

 

 

Jack and the Beanstalk 

 

Jack was a little boy. He lived with with his mother. They had no money so 

they decided to sell their cow. Jack sold his cow to an old man and the man gave 

Jack magic beans. Jack’s mother got angry and threw away the beans. The next 

morning Jack saw a huge beanstalk in the in the garden. He climbed the beanstalk 

and saw a castle. There was a giant in the castle. The giant saw Jack and tried to eat 

Jack. Jack escaped and took a bag of gold coins. Jack and his mother were happy in 

the end. 

 

26. Why did Jack sell his cow? 

A) He did not like it. 

B) He needed money. 

C) His mother did not like it. 

D) The cow was ill. 

 

27. Who bought the cow? 

A) Jack  B) Giant C) Old man  D) Jack’s mother 
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28. What did the old man give Jack? 

A) magic beans B) a bag of gold coins    C) a cow D) money 

 

29. Who threw the beans in the garden? 

A) giant B) Jack  C) old man  D) Jack’s mother 

 

30. Jack and his mother were _____ at the end of the story. 

A) unhappy  B) poor  C) happy  D) angry 
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CHAPTER IV   RESULTS  

 
4.0 PRESENTATION 

This chapter is made up of the results of the study. First, the analysis of pre-

test scores of experimental and control groups is given. Secondly, the analysis of the 

post-test scores of the experimental and the control groups is explained. The 

following part is the comparisons of the pre-test and post-test results within both 

experimental and control groups. The last part is made up of the comparisons of the 

pre-test and retention test (delayed post-test) results within both the experimental and 

the control groups. 

4.1. PRE-TEST 

Since the study aimed at testing the affect of Nasreddin Hodja and humor on 

ELT, it was necessary to include a pre-test to determine whether the experimental 

and the control groups were equivalent at the beginning of the experiment. A second 

purpose of the pre-test was to obtain baselines which would be used to compare and 

evaluate the results of the post-test and retention test. 

The scores obtained from the pre-test is presented in Figure 4.  
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Figure 4 Pretest Scores for the Experimental and Control Groups 

 

 

The pre-test, which consisted of multiple types of questions which include 

multiple choice, fill in the blanks, true-false and picture-word match questions was 

administered to both groups on the same day. The raw pre-test scores of the 

experimental and the control group were used to calculate the means and the standard 

deviations of the groups. Table 1 displays the results of this statistical analysis. 

 

Table 1. Independent Samples T-TEST Analysis for Pre-test Scores 

 

 
     GROUPS 

 
   N 

 
    Mean 

       
          Std. 

Deviation 

 
       -t- 

 
   p 

EXPERIMENTAL 21 19.45 3.67 

CONTROL 19 14.11 3.48 

 
1.45 

 
0.230 
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According to Table 1, the average scores of the experimental group were 

calculated as 19.45 ± 3.67, the control group as 14.11 ± 3.48. An Independent 

Samples T-Test analysis of the pre-test for the experimental and control group was 

computed, the t value being 1.45 at the 0.23 level of significance. This shows that 

there is no significant difference between the experimental and the control group (P > 

0.05). As a result, both groups were equal in terms of their English level prior to the 

experiment.  

4.2 POST-TEST 

The aim of the post-test, which was administered to the same groups after 

the education with the contribution of humor of Nasreddin Hodja, was to compare 

the groups’ improvement in their English knowledge.  

The post-test scores are presented in the Figure 5:  
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Figure 5 Post-Test Scores for the Experimental and Control Groups 

 

 

To test the hypotheses of the study, experimental and control group results 

were compared using T-Test. The statistical results are presented as follows:  
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Table 2. Comparison of the Experimental and the Control Group for the  
               Post-Test Results 
 
 
 

 
GROUPS 

 
   N 

 
    Mean 

       
          Std. 

Deviation 

 
       -t- 

 
   p 

EXPERIMENTAL 21 20.48 4.48 

CONTROL 19 15.26 3.84 

 
1.31 

 
0.000 

 
 

According to Table 2, the avarage success of the experimental group was 

19.52 correct answers with the standard deviation of +4,29. On the other hand the 

students of control group had a 15.26 avarage of correct answers with the standard 

deviation of + 3.84. To testify whether or not there is a difference between the 

experimental and control group results, an Independent Samples T-Test analysis of 

the post-test results for the experimental and control group was computed. As we can 

see from the Table 2, the t value is 1,31 at the 0.001 level of significance. The result 

show that there is a significant difference (p<0.05) between the experimental and 

control groups’ post test results.  

Secondly, pre-test and post test results were compared to find whether or not 

there is a significant difference between experimental and control groups. The 

statistical results are presented as follows: 
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Table 3. Comparison of the Pre-test with Post-test Results within the 
Experimental Group 
 
 
 

THE 
EXPERIMENTAL    

GROUP 

 
   N 

 
    Mean 

       
          Std. 

Deviation 

 
       -t- 

 
   p 

PRE-TEST 21 14.95 3.66 

POST-TEST 21 20,48 4.48 

 
1.78 

 
0.000 

 
 
 

According to Table 3, t value computed by the application of Independent 

Samples T-Test, is 1.78 at the 0.000 level of significance. In other words, there is a 

significant difference between the pre-test and post-test results (p<0.05). The success 

of the experimental group improved from mean 14.95 to 19.52 correct answers.    

Lastly, pre-test and post-test results were compared within the control 

group. The statistical results are presented as follows: 

 
Table 4. Comparison of the Pre-test with Post-test Results within the                      
    Control Group 
 
 
 

THE CONTROL     
GROUP 

 
   N 

 
    Mean 

       
          Std. 

Deviation 

 
       -t- 

 
   p 

PRE-TEST 19 14.11 3.47 

POST-TEST 19 15.26 3.84 1.98 
 
0.168 

 
 
 

According to Table 4, there isn’t any significant difference within the 

control group with the result of the t value (1.98) at the 0.168 level of significance 

calculated by T-test. In other words, the success of the control group for the pre-test 

with the mean of 14.11 did not change during the post-test with the mean 15.26. 
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Consequently, these results failed to reject Hypothesis 1: The students who 

are taught through humor of Nasreddin Hodja will score significantly higher on the 

post-test than the students who are taught through traditional techniques. Therefore, 

the hypothesis of the study was verified. 

 

4.3 RETENTION TEST (DELAYED POST-TEST) 
 

Thirty days after the immediate post-test, a retention test (delayed post-test) 

was administered to the both groups in order to find out the data necessary for testing 

the second hypothesis of the study. The results of the retention test is presented in 

Figure 6.  
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Figure 6 Retention Test Scores 

 

To test the hypotheses firstly, pre-test and delayed post-test results were 

compared within both groups using T-Test. The statistical results are presented as 

follows: 
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Table 5. Comparison of the Pre-test with Retention test Results within the 
   Control Group 

 
THE CONTROL 

GROUP 

 
   N 

 
    Mean 

       
          Std. 

Deviation 

 
       -t- 

 
   p 

PRE-TEST 19 14.11 3.48 

RETENTION TEST 19 15.37 3.30 1.87 0.129 

 

According to Table 5, t value, which was computed as 1.87 at the 0.129 

level by the application of Independent Samples t-test, showed a significant 

difference within the control group. In other words, the subjects in the control group 

did not increase significantly their delayed-post test scores when contrasted with 

their pre-test results. 

Secondly, independent samples the test value is computed in order to 

compare the pre-test and retention-test values of the experimental group. The results 

of the statistical analysis are presented in Table 6:  

 

Table 6. Comparison of the Pre-test with Retention test Results within the  
              Experimental Group  
 

 
THE 

EXPERIMENTAL 
GROUP 

 
   N 

 
    Mean 

       
          Std. 

Deviation 

 
       -t- 

 
   p 

PRE-TEST 21 14.95 3.67 

RETENTION TEST 21 20.05 3.69 

 
1.93 

 
0.000 

 
 
 

According to Table 6, there is a significant difference within the 

experimental group as a result of the t value (1.93) at the 0.000 level of significance 

calculated by T-test. In other words, the experimental group also increased their test 

scores on the delayed post-test when compared with their pre-test results. 
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To strengthen the analysis another independent samples t test is computed 

within the retention test. The results are presented in the Table 7:  

Table 7. Comparison of the Experimental and the Control Group for the 
              Retention Test Results 

 

 
 

GROUPS 

 
   N 

 
    Mean 

       
          Std. 

Deviation 

 
       -t- 

 
   p 

EXPERIMENTAL 21 20.05 3.69 

CONTROL 19 15.37 3.30 

 
2.17 

 
0.000 

 

 

According to Table 7, the average post-test scores of the experimental group 

were calculated as 20.05 ± 3.69, the control group as 15.37 ± 3.30. Accordingly, a T- 

test conducted on the scores of the retention test revealed a significant difference 

between the two groups (p=0.000). In other words, the experimental group scored 

significantly higher than the control group.  

This showed that the ELT through humor of Nasreddin Hodja showed 

significant affect of students’ English learning level. Both pre-test/post-test 

comparison and pre-test/retention test comparison proved that children who were 

taught through humor of Nasreddin Hodja were more successful according to their 

test scores.  

Accordingly, these results failed to reject Hypothesis 2: The students who 

are taught through humor of Nasreddin Hodja are significantly higher on the 

retention test than the students who are taught through traditional techniques. 

Therefore, the second hypothesis of the study was verified.
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CHAPTER V  CONCLUSIONS AND FURTHER IMPLICATIONS 

 

5.0 PRESENTATION 

 

This chapter is devoted to the summary of the study and implications for practice 

and further research. 

 

5.1  SUMMARY OF THE STUDY  

 

 This study was conducted to determine whether the use of Nasreddin Hodja 

anecdotes is beneficial in teaching children English as a foreign language. The 

experimental group including 21 students was taught English through Nasreddin 

Hodja anecdotes and the activities related to the Hodja anecdotes were performed by 

the experimental group. The control group consisted of 19 students and they 

continued the lessons according to the curriculum. Both groups were given a multiple 

choice test as a pre-test and post-test. The results showed significant difference in the 

mean gains of the samples. The use of Nasreddin Hodja anecdotes proved to be 

effective in teaching children English as a foreign language. 

 

5.2 IMPLICATIONS FOR PRACTICE IN THE FIELD OF ELT AND WIDER 

CONTEXT 

 

 Nasreddin Hodja anecdotes can be applied to all kinds of  language areas. The 

anecdotes help to enhance the four skills: reading, listening, writing, and speaking. 

Furthermore, anecdotes can be used to teach vocabulary and grammar effectively. 

The main benefits of using Nasreddin Hodja anecdotes in teaching children English 

as a foreign language according to the study results are listed below: 
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1. The anecdotes increase the learners’ motivation and they are involved in the 

language learning process more actively.  

2. The anecdotes improve listening skills. The learners are eager to learn the end 

of the anecdote so they listen to the Hodja anecdotes carefully. 

3. The anecdotes arouse the learners’ interest to read more in the target language. 

The children are curious about the end of the anecdote so they read them 

attentively. 

4. The anecdotes help the learners to improve their writing skills. At the end of 

each anecdote they write about the moral lesson of the anecdote. 

5. Hodja anecdotes encourage the learners to talk in the target language because 

they provide them with an authentic and native context. They discuss the 

moral lesson after reading or listening to the anecdote. 

6. The Nasreddin Hodja anecdotes enhance the learners’ word power. Students 

come across new words and terms in every anecdote. Sometimes they guess 

the meaning of the word and sometimes they look up in a dictionary. 

Therefore, their vocabulary is increased. 

7. The Hodja anecdotes enable the children to apply the linguistic rules to their 

communication. In this way, their communication skills are improved. 

8. The anecdotes include moral lessons. Nasreddin Hodja conveys social 

messages in each anecdote, so learners can improve their critical thinking and 

critical reading. 

 

 

 The results of the study implicate that children learn English better through 

native cultural humor. Hodja anecdotes can be used in the language courses for 

several purposes. The language teacher can use the anecdotes to introduce a new 

subject and attract the students’ attention or the teacher can use the anecdotes as a 

break just after a difficult and boring subject. 
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 Apart from Nasreddin Hodja anecdotes, the language teachers should allot 

time for other types of humorous materials such as puns, riddles, tongue twisters, or 

cartoons in order to create a stress-free language learning environment for children. 

 

5.3 IMPLICATIONS FOR FURTHER RESEARCH 

 

One of the implications of this study is, the other types of native folk 

literature should be used to teach the foreign language.  

What is more, the results of a larger-scale study will be more reliable due to 

the smallness of the sample size in this study. 

Nasreddin Hodja anecdotes should be used to teach morals of a nation. 

Hence, the use of  Nasreddin Hodja anecdotes in any kind of school subject should 

be encouraged. 

In conclusion, the foreign language is already a challenge for the children, 

hence, the use of native folk literature should be applied to the foreign language 

courses to decrease the burden of the foreign culture on language learners. 
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APPENDICES 

APPENDIX – A : GLOSSARY 

 

Akshehir: A town of Konya, Central Anatolia which hosts Hodja’s tomb today.        

Allah: The name of God among Muslims. 

Azrail: An Angel in Islam religion appointed to take people’s lives. 

Efendi (effendi) : Turkish efendi A title of respect or courtesy in Turkey; a man of 

high education or social standing in an eastern Mediterranean or Arab country. 

Eskishehir: A city in Central Anatolia, Turkey. Hortu, where Nasreddin Hodja is 

supposed to have been born, is a village in this city. 

Halva: A desert made of sesame seeds and sugar. In Hodja's stories a simpler 

variation is prepared by flour, butter and sugar. This latter kind is a common food for 

people with limited means. It tastes great, has nutritional value and easy to make at 

home. 

Hammam(Turkish Bath): The Turkish variant of a steam bath, which can be 

categorized as a wet relative of the sauna. 

Hodja: A devout Muslim man who is respected for his knowledge of Islam and who       

may perform a specific duty within an Islamic community; teacher. 

Kadi: Local judge, in charge of minor disputes. 

Keloglan: (literary translation "bald boy") A dear character in Turkish folk culture 

depicting a young man who is bald, naive, and honest.  

Konya: A city in central Anatolia, Turkey. 



 165

Madrasah: Arabic word for educational institution. 

Mohammed: The founder of the religion of Islam and is regarded by Muslims as a 

messenger and prophet of God. 

Sejukian: Designating certain Turkish dynasties which ruled large parts of Asia 

from the 11th to the 13th centuries, or the Turkish people associated with these 

dynasties (often as contrasted with Ottoman).  

Sultan: Head of the Ottoman Empire, ruler, monarch, sovereign. 

Tamerlane(Timur): A14th-century conqueror of much of Western and Central 

Asia, founder of the Timurid Empire and Timurid Dynasty (1370–1405) in Central 

Asia, and great great grandfather of Babur, the founder of the Mogol Dynasty. He 

was famous for his tyranny and barbarity. 

Turban: A Muslim man's headdress, consisting of a long length of cotton or silk 

sash wound around the head or around a small cap. 

Turkish Lira:The currency of Turkey. The symbol is TL. 
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APPENDIX – B :CHILDREN HAVING FUN WITH THE 

ANECDOTES 
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