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THE EFFECTS OF EPICS ON INTERCULTURAL AWARENESS

BAHCE, Nuriye
M.A., Department of English Languagsathing
Supervisor: Assist. Prof. Dr. Ahmet ARSLAN

September 2008, 129 Bage

This study was conducted in two prep classes imegudl and 19 students
at SOFL, Selcuk University to determine whethemgsepics was beneficial for
intercultural awareness of second language leardersg the foreign language
learning process. The experimental group includigstudents was taught two
English and two Turkish epics and related actigitieere done. The control group
consisted of 19 students and no specific studynfi@rcultural awareness was done.
The students in that group got the cultural infaiorafrom the course book. Both
groups were given a questionnaire as a pre-tesagabt-test. It consisted of three
open-ended questions related to the attitudesuolests towards the target culture.
The results showed significant difference in theamgains of the samples. Teaching

epics proved to be effective on students’ intetraltawareness.

Keywords: Literature, Culture, Culture in ELT, Epics, CommBlements

in Epics, Intercultural Awareness.
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DESTANLARIN KULTURLER ARASI B ILINC UZERINE ETKILERI

BAHCE, Nuriye
M.A., Department of English Langaalgeaching
Supervisor: Assist. Prof. Dr. AhmAdit ARSLAN

September 2008, 12§eRa

Bu calsma, yabanci dil grenim slrecinde gencilerin kudlttrler arasi
bilinci Uzerinde destanlarin etkili olup olmgd belirlemek amaciyla Selguk
Universitesi Yabanci Diller Yuksek Okulunda biri,2digeri 19 @renci iceren iki
sinifta yapildi. 21 kilik deney grubuna belirlenen Ihgilizce ve 2 Tirkce destan
okutuldu ve gerekli adtirmalar yapildi. 19 kilik kontrol grubunda konumuzla ilgili
O0zel bir calgma yapilmadi. Kdilttrel bilgiler, ders kitabinda Naigi kadariyla
Ogrencilere aktarildi. Her iki gruba da 6n test va-sest olacaksekilde bir anket
uygulandi. Bu, @rencilerin yabanci kultire kar tutumlanyla ilgili 3 agik uglu
sorudan olgan bir anketti. Sonuclar, Uzerinde gdain renci gruplari arasinda

destanlarin kultirler arasi biling konusunda etiidiusunu gosternsiir.

Anahtar Kelime: Edebiyat, Kdultur, ingilizce Cgretiminde Kauiltr,

Destanlar, Destanlarda Ortak Ozellikler, Kultureas! Biling.
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ACTFL : American Council of Teachers of Foreign Languages
EFL: English as a Foreign Language

ELT : English Language Teaching

ESL: English as a Second Language

SOFL: School of Foreign Languages

TESOL: Teaching English to Speakers of Others Languages
CAH: Contrastive Analysis Hypothesis
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CHAPTER | INTRODUCTION

1.0. PRESENTATION

This chapter begins with background of the wtubhe purpose and
hypotheses of the study follow the problem statémBme next part is significance

of the study. The final part is devoted to the tations of the study.

1.1. BACKGROUND OF THE STUDY

“Learning a language without its culture igexipe for becoming a
fluent fool” (Bennett, 1993: 9).

While learning a foreign language, it is likéor its learners to need
cultural information for better communication. Slanly, meaningful language
learning requires context. That is to say, culamd language learning have a multi-
dimensional relationship. Foreign language learnsng window opening to new
horizons by building up connections to other c@gsirbut may also be a form of
assimilation promoted by the domination of its orét — especially when the
language itself is dominant in the world arena. S Hearners are unwilling to learn
the target culture and foreign language teachesssometimes find themselves in

the dilemma of trying to avoid creating fluent feol

Language teachers have been more interestib@ ipractical aspects of
communication. They often treat culture as suppteaieor incidental to “the real
task” (Fantini, 1997: x). Within the past decadese problems resulting from not
teaching culture with language have started tcebegnized. Language teachers try
to avoid turning out fluent fools by deliberatelglping students learn to experience
reality in a new way through culture. Many interoaéll and national foreign

language associations have begun to address tiiepr by incorporating culture



in their standards. In 1996, TESOL published ashitsl goal inESL Standards for
Pre-K-12 Student4o use English in socially and culturally apprate ways” (17).
Additionally, the national standards for foreigmdaiage education developed in
part with ACTFL, were based on “knowing how, whamavhy to say what to
whom.” The national standards were created with ulienate goal of foreign
language teaching being “the ability to communigatmeaningful and appropriate
ways with users of other languages.” Many linguigtal interculturalists have
started to address this problem with series suddeas Ways in Teaching Culture
(Fantini, 1997).

Literature is considered one of the best waged in teaching culture.
Literary texts such as radio programmes, videosnewspapers are important
resources for learners to learn the culture anaveneof life of the country. Novels,
plays, epics, and short stories are full of vivmhtext with their characters that
comes from different cultural background. GhosrO@Oocuses on the importance

of literature as in the following:

Literature can function as a change agent. a
good literature deals with some aspects of human
condition, and can thus contribute to the

emotional development of learners and foster
positive interpersonal and intercultural attitudes.

(171)

Epics are one of the valuable sources ofditee. Every culture has its
own epics and thus epics reflect the culture. Meeeoepics have something in
common. They have universal motifs. Second languegeers are interested in
similarities and differences of cultures. For tteason, epics can be enjoyable and

useful source of literature for intercultural awsess of learners.



1.2. THE PROBLEM

The problem which necessitated this studyas tiaching target culture
as information transfer lacks the advantages wtaabhing culture with the help of
literature offers to second language learners. $tudy aimed to research whether
using epics proves to be effective on the studentsicultural awareness. Hence,

this study seeks the answers to the following mrebegquestions:

Is there an influence of teaching epics on studemtercultural
awareness?
Which culture teaching style is better for studemtiercultural awareness:

using epics or information transfer from the books?

1.3. PURPOSE

The purpose of this study is to find out whetheardents’ intercultural
awareness could be enriched through an instruettoch emphasizes the role of
literature using epics in teaching culture. Namétys study seeks to find out the
difference between two distinct target culture keag styles: teaching culture

through epics and teaching culture as informatiandfer in the course book.

1.4. HYPOTHESES

Regarding to the research questions of the sthdyfollowing hypotheses
have been tested:

Teaching epics has an influence on students’ inlemal awareness

process. Moreover, teaching the target culture rep class students at Selcuk



University through the use of epics rather tharche® the target culture as

information transfer will have a remarkable effenttheir intercultural awareness.

1.5. SIGNIFICANCE

The results of the study may suggest ways to imgibe quality of the
culture related activities in specific and the dgyabf the language education in
general by generating positive attitudes of thelests toward the target culture at
SOFL.The instructional goals may be achieved maslye by making use of
teaching the target culture through the use ofditee such as epics, poems, folk

stories, legends, and fairy tales.

1.6. LIMITATIONS OF THE STUDY

The first limitation of the study was the numbertlod students in both the
experimental and the control groups. Because tmebeu of the subjects in the
experimental class was restricted to 21 and thebeurof subjects in the control
group was 19. Thus the number of subjects involueitie study was 40. The data
obtained from a larger group of students would hawvee reliable results.

The second limitation was the educational backgieuaf the groups.
Although the students were from the same facultigmt is to say, they were the
students of the Faculty of Economics and AdministeaSciences, Faculty of
Engineering and Faculty of Technical Education, &meir proficiency averages
more or less the same, there were some inequalitiesheir educational

backgrounds concerning the courses they had indagbol.

Another limitation was the period of the study. Ttwerriculum of the
course books was intense and we as the instructardo finish the weekly plan.

Thus, the study took two hours a week and it laktadweeks.



CHAPTER Il LITERATURE REVIEW

2.0. PRESENTATION

This chapter starts with a variety of definitiorfditerature. The next part
iIs “The Importance of Literature in ELT”. Under tHellowing title, ‘What is
Culture?”, the definitions of culture are given di@ulture in the Classroom” is
explained. In this chapter, Intercultural AwareniesELT Classes is also explained.
Afterwards, in the “What is Epic?” part, the defions of epic are given. This part
is included the epic hero, common elements of ejied common elements in the
English and Turkish Epics. It also includes comnetements in Beowulf and The
Book of Dede Korkut; and those in The Paradise lawst The Turkish Creation
Epic. In the last part, The Effects of Epics onefntltural Awareness are

mentioned in details.

2.1. WHAT IS LITERATURE?

Literature is generally associated with the writteadium such as a time-
table or a history book as well as short storiesets, poetry or dramas. However,
oral compositions such as “folk tales”, “epics” @pallads” are in the term
“literature”. Literature is not simply anything wten. Nevertheless, it is hard to

make a certain definition of literature.

The Oxford English Dictionary gives the followingfthition: “Literature
(noun) (u) 1. Stories, poems and plays especihtigd that are considered to have
value as art and not just entertainment” (Iz&Hot§94: 316).

Many authors, critics and linguist have puzzledraviat literature is. One
broader explanation of literature says that “litgreexts are products that reflect
different aspects of society. They are cultural whoents which offer a deeper



understanding of a country or countries” (Basnévi@unfold, 1993, in Clandfield,
2005: 1).Therefore, any work of literature helpstauscquire ideas about the time
and the place in which it was written.

On the other hand, some linguists say that “ther@iinherent quality to a
literary text that makes a literary text, rathersithe interpretation that the reader
gives to the text” (Eagleton, 1983 in Clandfieldd301) .Chapman (1982) defines
the role of literature as in the following:

Literature, the product of imagination, yet drawudie for its
subjects. It touches life in the real world aipaiints; indeed,
one of the criteria of literary greatness is thihaupower to
enter a wide range of experience and extent thianghage
our understanding of the human situation. Haasepted that
no aspect of human life can properly be excludaa fr
Iiterature, there can be no limitation on what lafithnguage

wil be used30).

Roger Rollin (1989) defines literature as “wordgyres, words”. He also
states that literature is “repeatable and recovetaHe means that literature should
be durable, that is, it should take the form ofrdten text, a recorded utterance, or
something transmitted orally like a saying, jokestim or epic poem. And he states
this point as follows:

The word literature, | wish to argue, should bel tsdesignate a
certain body of repeatable or recoverable actiwiroonication.
Later on | shall elaborate on the certain parthef tefinition,
which requires thexdusion of some repeatalsisoverable
communicative acts from the literary categbr/13).



The commentaries of literature above indicate th& not very easy to
make a certain definition of literature. Howeverhat is certain is the fact that
literature should be imaginative and have artiatid aesthetic merits. Texts, which
convey the attractive points, beauty and uglinessuiperior or inferior situations
and can create feelings of excitement among pebpteigh language, are called
literary works. As Tural (1999:18) points out tlilaé realities in literary works are
not the realities of life but are taken from lit@)d comprise people, situations and
incidents which are fiction. The writer of somestary work who was known 1,000
years ago was later forgotten and the work hasrbecanonymous such as epics,

tales, legends and folk tales (20).

2.2. THE IMPORTANCE OF LITERATURE IN ELT

Literature has always been a subject of study mguage teaching, but
until recently has not been given much emphasthienEFL classrooms. Teaching
English through literature has a long history serdiry works have been considered

the main tool in the process of foreign languagenmg.

According to Grammar- Translation Method, studemtye exposed to
literary texts, where there were sophisticatedsleid structures, and they were to
acquire proper linguistic habits. However, studemesre overwhelmed by the
vocabulary and syntax, so this approach could adffective. Too much time was
spent on explanation of words, namely “writing ianslations of unfamiliar words
to respond to the text” (Long, 2000: 42). The falwf this approach led to
language teaching based on situational dialogues staries that lacked the
authenticity the literary works provided beforen& 1970s the Communicative
Approach has spread through the world and clairhatlliterature does not help in

linguistic communication (Kaplan, 2004: 21). In faeticle, Benefits of Using Short



Stories in the EFL ContexErkaya (2005) states the fact about this issua dise
following:

In the nineteenth century, secondfforeign languagers
taught with the help of the Grammar TranslationHalet
Students would translate literary text from thersefforeign
language to their native language. When this mettexl
replaced by methods that emphasized structures and
vocabulary, literature was no longer used. In teesties,
methods such as Community Language Leaming,
Suggestopedia, The Silent Way, Total Physical iespod

The National Approach did not utiize the literattm teach
secondforeign languages, (@

It is clear that since 1980s literature has be@mgus the teaching of EFL
and has attracted more interest among the EFL ¢esclrurthermore, it has
realized that literature can be used to developcthial thinking competence of
learners and their language skills (Kaplan, 2009. 2And as Zafeiriadou says:
“many linguists such as Brumfit, Carter, Long andeos expressed their wish that
a new pedagogical approach for non-native spea&éisnglish should be created”
(Zafeiriadou, 2001: 2). Finally, the books that evg@ublished in the 90s, namely
Language through Literaturby Bassnett and Grundy ahderature by Duff and
Maley marked that literature shall find its rightplace in ELT (Kaplan, 2006: 25).

After expressing the general historical overviewlitdrature in ELT; at

this point we aim to clarify the importance of taéure in ELT.

It is naturally expected for EFL teachers to hddmrners acquire
communicative competence. Teachers give emphasgathing standard forms of
linguistic expression. In spite of gaining lingugsaccuracy, it is clear that EFL
learners still have difficulties in comprehendirg tcreativity and nuances of the



English language. It also includes the ability ngerpret discourse in all its social
and cultural contexts. Thus, the use of literatureEFL classroom may be a

powerful pedagogic tool for learners’ linguisticdeself-development.

Language has four skills: listening, speaking, mgdand writing.
Listening and reading skills are receptive skillseneas speaking and writing are
productive. In order to enable the students whml&mglish as a second language
to speak and write English the presentation ofptee skills is crucial. Literature
helps learners to increase these skills. Povey21B7 Brumfit and Carter (2000:
182) states the purpose of using literature in Uagg classes asLiterature wil
increase all language skills because literaturé edlent linguistic knowledge by giving evidence of
extensive and subtle vocabulary usage, and coampolexact usagé.

Brumfit & Carter (2000: 184) focuses on the importanceitefdture in
ELT classes: for literature provides us with a convenient souofecontent for a
course in a foreign language, and a truly notiorsjllabus will need to be
constructed round concepts and subject matter whdelelop incomplexity”
Furthermore Duff & Malley (1986: 124) state thandst attempts to provide
motivating and communicative material for learnen® strong in technique but

weak in any sense of developmental structure”

Collie and Slater (1996: 3) point out th#itérature is authentic materidl
In some texts, it can be seen that there are “atittiessamples of language, such as
travel timetables, city plans, cartoons advertisgs@nd newspaper or magazine
articles. Thus, students are exposed to a languhgdh is genuine as in the society

and which can be managed to the classroom context.

Again Collie and Slater (1996: 5) suggest thiaariguage enrichment is
one of the benefits of literatuteLiterature provides a rich context in which leai
and syntactical items are made more memorable. &wmof sentences and the
way of connecting the ideas may enrich studentsi amiting skills. Students who



deal with a novel, a short story or a poem, fotanse are expected to have the
ability to make inferences from the text by usimguistic expressions. Clandfield
(2007) suggests the benefits of literature for ldmeguage enrichment as in the

following:

Literature encourages interaction. Literary textsatten rich
in multiple layers of meaning, and can be effiyctiaged for
discussions and sharing feelings or opinions. Eamtiore, by
examining values in literary texts, teachers eagmieamers
to develop attitudes towards them. These valuesitindes
related to the world outside the classroom. Thiarsie
Iiterature educates the whole pergbn

Another reason related to using literature isféoe that literary texts can
teach culture. Literary texts such as radio prognasy videos, or newspapers are
important resources for learners to learn the omlland the way of life of the
country. Novels, plays, epics, and short storiesfall of vivid context with their
characters that comes from different cultural bagckgd.

If learners try to learn the language by the haflgiterature, they also
learn the culture of the target language. Languaug culture should be taught
together. Thus, we, as English language teachbmyld use literature in ELT
classes. In this way, learners naturally becomaeli@muvith the culture of the target
language. Teachers who want to bring literary texts the language classroom can
prefer to use activities according to their studemeed, language levels, and

cultural background.

Literature as a reading material can have a poweiffact on language
learners as literature is in any way the reflecbba culture and its elements. There
are three models which advices literature in ELhede are cultural model,
personal-growth model, and language model. CartéoBgg (1991: 28) in Kaplan

10



(2006: 25) suggests that “the Cultural Model” viewvditerary text as a product.
This means that it is threaded as a source ofrnmdton about the target culture.
This model is considered as the traditional apgraacteaching culture. Such a
model requires learners to explore and interpretdtcial, political, literary and

historical content of a specific text. Works ottature are the relics of culture and
through their study students understand and agtee@ultures and ideologies

different from their own in time and space. Savud2005) suggests that:

As to the teaching practices the model has beeniatsd
with a more teacher-centered, transmissive pedaguggle.
There is no specific language work done on allesttext is
seen as a product, a sacrosanct form and aboutwhic
students accumulate descriptions of critical sshawid
iterary movements, biographical facts about asthand
various synops¢s).

This model is largely rejected by EFL teachersgeinot only dose it tent
to be a teacher-centered but also there is lipplgodunity for extended language
work. Instead, the personal-growth model, whichoemages learners to draw on
their own opinions, feelings and personal expeasnbecomes popular. It aims for
interaction between the text and the reader in iEmghelping make the language
more memorable. After that, language model endbbasiers to access a text in a
systematic and methodical way in order to exemgggcific linguistic features. In
the Language Model the emphasis is given on largyueegthe literary medium
(Kaplan, 2006: 26).

Through reading literature, the students can gatercultural awareness,
empathy, a tolerance for diversity, and emotiontdlligence. Ghosn (2002) made a
study on the possible contributions of literatuoethe language classrooms. She
claims that there are many reasons to use authaateture in EFL classes as it is

clear from the evidence of myths, epics, legends fatk tales that throughout

11



many centuries people were, are and will be intedes stories. She gives some
reasons why literature is a good medium for leay@atanguage:

First, authentic literature provides a motivatimgeaningful
context for language leaming... Second, literatusa c
contribute to language leaming. It presents néterayuage,
language at its finest, and can thus foster voagbul
development in context... Third, literature can ptemo
academic literacy and thinking skills, and prejieseners for
English medium instruction. Fourth, literature @anction as
a change agent: a good literature deals with saspedts of
human condition, and can thus contribute to theti@nab
development of leamers and foster positive intespel and
intercultural attitudeg171).

Similarly, Kachru in Brumfit and Carter (1986:@449) points out that
the use of literature develops cultural awarenesstudents. Literary texts contain
copious examples of practices, attitudes and Isetiepeople across the cultures of
the world. While these examples help to promoteragrehensive view of culture,
they can raise problems regarding the notion ofucalin the target language, as
well. This is because English is used across thidvas a first and second language
and a stereotypical view of the target culture eadanger the use of literature in

second language classrooms.

Literature can also help learners develop asméamotional intelligence
identified by Goleman (1995: 6, 3). Empathy, aneaspf emotional intelligence--
and a pre-requisite skill to tolerance--developsaasesult of experience and
interaction with others. Recent brain research ssiggthat ".repeated emotional
lessons of the child's life literally shape theibraircuits for that responselt has
been argued elsewhere that stories can contributievelopment of empathy by

providing vicarious emotional experiences, whidcke ldirect experiences, have the
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potential to shape brain circuits (Ghosn, 2002:-178). The highest mode of
empathic arousal is role-taking, the ability to gime how one would feel in a
situation of others (Hoffman, 1984: 103-131).

Related to the role of the stories, Meek (1995h&$ pointed out that
"Stories teach students the verb tenses of the grabstthe future when they are
intensely preoccupied with the presenitfaving learners act out parts of the story
and inviting them to use the language in their astories and role-plays will
provide a meaningful context for practicing thenfist For example, learners can be
invited to think what they would really miss if th@ad to move and then express
their ideas using the forms in the story. The dis@mn will also provide the teacher
with an excellent opportunity to model new langyagech as "If you had to
move...what would you miss?" The positive influerd stories on development of
second language learners' vocabulary and reading venting skills is well

documented.

But of course while selecting a story as a mateiwabe used in the
classroom, there are some criteria that shouldooe im mind. Ghosn (2002: 172—
179) claims that the story chosen for active usmukhinclude universal themes
because everywhere, in all parts of the world #zerers can easily identify those
themes as they are also valid for them and thdiureu It should also include
repeated grammatical structures and formulaic eswas, use of vocabulary that
provides synonyms and alternative expressiongl tii@se criteria are supported by
aesthetically pleasing illustrations that can helglarify the text, then the story in

question is applicable in language classrooms.
As explained, literature is a good means to hedpnlers develop a kind of

understanding which in the end enables them to amgrinterpersonal and

intercultural attitudes along with emotional deyateent.
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2.3. WHAT IS CULTURE?

The concept of culture is a broad subject and é@Bndions differ in
anthropology, linguistics, psychology and educatidhroughout the past fifty
years, there has been more interest in definingieul

As one of the earliest examples of this interesthia study of culture,
Pedersen (1936: viii) claims that culture providemetaphor better to understand
differences between groups of people as they relateone another. More
importantly, culture provides a metaphor for unterding different perspectives
within each of us as our different social roles pete, complement, and cooperate

with one another in our decisions.

Linton (1945: 32) states:A' culture is a configuration of learned
behaviours and results of behaviour whose compoekaments are shared and
transmitted by the members of a particular socidty.contrast to Linton, Useem
and Useem (1963: 169) points out that culture gueed not learned and it is
common manners of communities. Later, Triandis 419%) points out that there
are certain aspects that almost all researcherasselaracteristics of culture. First,
culture emerges in adaptive interactions. Secondture consists of shared
elements. Third, culture is transmitted across tpeeods and generation. More
recently, Lederach (1995: 9) claims that culturecrigsated in response to social
realities around people.

It may be useful to review some of the more basiindions of culture. A
dictionary definition revealed in New Webster's ooary of the English
Language (1984: 246) clarified the term dhe‘total of human behavior patterns
and technology communicated from generation to gio&’. Similar to this,
another definition of culture is provided in Longm®ictionary of Applied
Linguistics (1985: 70):the total set of beliefs, attitudes, customs, biehaand
social habits etc of the members of a particularisty.
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A more general definition of ‘culture’ postulated lhado (1986: 52)
highlighted the equivalence of ‘culture’ and thea{wof people”. Pedersen (1936:
viii) in Kroeber and Kluckhohn (1952) found overQl&lifferent definitions of
culture. For instance, culture is described ashimgs a stranger needs to know to
behave appropriately in a specific setting. Skid@81: 213) defines culture as “
set of schedules of reinforceménCheung (2001: 56) defines 'culture' as the

customs, values, laws, technology, artifacts ahdfaa particular time or people.

Triandis (1994: 21) in Kroeber (1917) suggeststural is as “super
organic” which means that it does not depend on gyba or |) is in it. Members
come and go; the cultures remain more or lessestdhirhan (1969: 56) defines
culture as a part of society which consists of material andrahovalues” It
contains all kinds of information, relations, habitustoms, general attitudes and
behaviour of a society. All these constitute a sdestyle of life which
differentiates one society from anther. It is diffit to provide an adequate
definition of culture. However, Triandis (1994) gagts using the following

approach:

There are many definitions of the conceypt, ancitheyll valid.
However, depending on what a particular investigsishes to
study, it may be optimal to adopt one or anothéweofmore
imited definiions. For example, if the investigals a
behaviourist, Skinner’s definition (culture is tafaschedules of
reinforcement) may be quite satisfactory; if theestigator is a
cognitive psychologist, a definition that emphegiracessing
may be optimal (22).

As seen there is a wide range of definitions relateculture. However, it

is possible to summarize all the definitions. T{i#169) makes a brief definition of

culture:
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Culure is a set of humarnmade objective and ecivig
elements that in the past have increased the [iitgbab
survival and resulted in satisfactions for theigipaints in an
ecological niche, and thus became shared amore)itus
could communicate with each other because theyahad
common language and they lived in the same timplaeel
(56).

Pedersen (1936:4) in Hines & Pedersen (198D1) points out that
there are two kinds of culture: Objective Culturel &ubjective Culture. Objective
culture refers to the visible “point-at-able” aatits or behaviours that are culturally
learned or derived, and that can be objectivelyntifled or pointed at by both
persons within and outside a given culture. Subjectulture refers to the
internalized feelings, attitudes, opinions and ag#ions members of a culture hold

the, although profoundly important to the cultuaee difficult to verify.

Howe& Page ( 1979:195-260) claims that in ortke work with a
culture, it is important to go beyond its more @ws objective and verifiable
symbols toward the more subjective perspectivengmbers hold.

2.3.1. CULTURE IN THE CLASSROOM

It is an established fact that the culture is iaherent part of the
language. Culture and language are inseparablewnde is taught implicitly in a
foreign language classroom. Byram (1990: 76-87imdateaching language and
culture cannot be separated from each other aredsréb language as a ‘key
opening the door of ‘culture’. In other words ‘tatganguage culture’ should be
placed in language teaching practice, be in cuurowr the way language teachers
present the material used in language teaching.guage and culture are
intertwined, and one will affect the other. Langei@ind culture have a kind of deep
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and symbolic relationship. Language stands fomthele culture because language
represents culture in the minds of its speakerswv@asely, culture also symbolizes
language and is summed in the economic, religiand,philosophical systems of a

country. Byram and Flemming (1998) state that:

When people interact in a language which is foteighleast
one of them, the shared meanings and values i¢scéor
those involved cannot be taken for granted in #yetivey are
when those involved are from the same languagg.grou
Leaming a language as it is spoken by a partiayiarip is
leaming the shared meanings, values and praacticésat
group as they are embodied in the lang@pe

As all we know, knowing a language goes beyond khewledge of
grammatical rules, vocabulary items and pronurmmabf these items. Successful
language learning requires language users to khatwctulture underlying language
in order to get the meaning across. Tseng (200@&)561-21.) suggests that culture
effects changes in individual perception and islvior expanding an individual's
perspective of the world. According to Stuart armtdh (1996),

Leaming about the lived culture of actual targgiguage
speakers as well as about one's own culture redoks that
assist language leamers in negotiaing meaning and
understanding the communicative and cultural iextghich
linguistic codes are usééB2).

Cultural content is a key to effective teaching dedrning a language

provided that problems arising from introducingtatg into EFL classroom are
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dealt with effectively and teaching strategies aearning materials are chosen
appropriately.

Also, Shanahan (1997: 168) states that culturalecdrprovides exposure
to living language that a foreign language studkiks. So, culture is not
something consisting of facts to be learnt, buelpfial tool to make learners feel

the need to speak and use the target language.

Changes in linguistic and learning theory suggest tulture can be used
as an important element in language classroomsnbay students say that they do
not want to learn about the culture of the targagluage. This might be because of

the fear of assimilation into what they perceivedamething strange to them.

In fact, most learners find positive benefits iross-cultural learning
experiences, nevertheless a number of people experisome psychological
blocks and other inhibiting effects of the secomdture. Douglas(1994: 173) in
Stevick (1976b) points out that learners can fiedination in the process of learning
a second language, alienation from people in th@me culture, the target culture,
and from themselves. Recently, McKay (2003: 131,44) discusses the cultural
basis of teaching English. McKay states that th@vgrg number of non-native
speakers of English makes this language distinttlaat results in teaching English
in a multilingual context since non-native speakieave no desire to learn the

culture of native speakers.

Through both language and culture, some univensgigpties bind us all
together in one world. The act of learning to thinkanother language requires a
considerable degree of mastery of that languagea bacond language learner does
not have to learn to think, in general, all oveniag Brown, H. Douglas (1994)

explains this mastery as in the following:
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As in every other human experience, the secondalgeg
leamer can make positive use of prior experieodesilitate
the process of leaming by retaining that whickell and
valuable for second culture leaming and seconguage
leaming(187).

It is clear that culture is an important part ahduage. Learning a
language includes learning the culture, as wellwelcer, it is not an easy and

simple process.

In the next part, we will try to explain the prosesf intercultural
awareness. The problems in this process and theitpes that can be useful and

helpful for teachers and learners are explainatetail.

2.3.2. INTERCULTURAL AWARENESS IN ELT CLASSES

Learning a new language is indee@ra land a long process. It is natural
for learners to have difficulty in acquiring thegdat language since each language
has its own unique structures and usages. Thereoaneally differences between
the two languages. Fishman (1972) explains themdiffces between languages as
in following:

Some languages recognize gender of nouns...whéeas ot
do not. Some languages build into verb systenmiéoogf
certainty or uncertainty of past, present, or ferartion. Other
languages build into verb system recognition cfileeshape,
and colour of nouns referred(th6).
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Learning a new language includes legrtie culture of the target language,
as well. Learning culture is an indispensable pérearning a second language.
Douglas(1994: 9) points out that learning the laggu of another culture is an
effective way to increase one’s information. Argeting preconceptions and
stereotypes from another culture’s viewpoint reggiiknowledge about the myths
and widely “understood” perceptions from that crdta viewpoint. It is also
important to know the right way to get more infotroa about the culture in

question so that the teaching/learning resourckdwappropriate.

Corbet (2003: x) claims that the language learneving between cultures
is an intercultural learner. He also focuses onirtercultural approach to language
teaching:“Intercultural approach emphasizes the ways in whianguage is used
by speakers and aims to improve four skills; regdimriting, listening and
speaking in order to help learners to acquire cratiskills” (2).

However, culture learning is a very difficult past language learning.
Thus, learners frequently have difficulty in leamithe target culture. In fact, they

are generally unwilling to learn about the culture.

It is in teachers’ hands to provide their desiréetrn about that culture. It
is teachers’ role to explain the importance of tissue. Language teachers can
make students aware that there are no such thswgaperior and inferior cultures
and that there are differences among culturesgsdhere are differences among
people from the same culture. The tension in thestbom environment should be
prevented as it inhibits the real and correct laggulearning. However, it is not
always easy for teachers to accomplish this gosleArners make negative transfer
of the native language to the target one, they llffieulty in learning the target
language properly and they become unwilling toridae language and its culture,
as well. It is expected for learners to have ouiural awareness between the
native and the target language. However, it isamogasy process. It is an ability of
learners that might be gained in language learmpiragess. Pedersen (1936: 9)
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explains the awareness dhe ability to accurately judge a cultural situatidrom
both one’s own and in the other’s cultural viewgdinSuch awareness requires

learners to have:

-awareness of cultural and linguistics differences;
-interest in the culture;
-sensitivity to the myths and stereotypes of tHauceg;

-appreciation of the importance of interculturadeing.

At the end of the learning process, learners apeeed to have these
features. Now, we will try to examine the problerasd the roles of teachers and

activities in this awareness process.

Up to now, two main perspectives have influencedtdaching of culture
in the field of English language teaching. One gied to the transmission of factual
and cultural information such as customs and haffitarget language speakers.
Learners are immersed in cultural readings, filne®tapes, recordings, realia
(cultural artifacts) and personal anecdotes (CarB603: 194). All that learners are
asked to do is to show a mastery of the informatiormost EFL course books, we
see parts and units allocated to teaching the reulddl the target language. The
approach adopted in these materials generally sé@rmgggest that studying the
culture only involves transmission of informati@garding the life and institutions
of the target culture. This approach, however,dsatain limitations. Kan (2006: 1)
points out that this approach does not mainly arfutnish learners with skills to

discover, interpret, and relate cultural knowledge.

The other perspective claims that language leameesl to learn how to
learn about other cultures rather than factual kedge about a specific culture. In
other words, equipping learners with skills anctstgies that will enable them to
discover cultural information is more beneficiat fanguage learners than stuffing

language learners’ heads with facts about a specifiture (Kan, 2006: 1). The
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learning tasks are shaped in a way that they pre@aiosity, tolerance, sensitivity,
and empathy in learners. Reinhold (2002: 73) pantshat the tasks are not aimed
to transfer cultural facts but to provide learnerth opportunities to learn how to
learn culture of others and to enjoy learning otbaltures while developing

tolerance and interest.

Today, English teachers have a lot of choicesnmgeof textbooks, and it
is surprising that many of them rely on uninterggtiextbooks that focus students'
attention on grammatical structures, and on pragtiasolation. Also, the activities
chosen are based on teacher-talk and student-fistgines as suggested by Cheung
(2001: 55-61). These practices are unlikely to Isadlents to develop a genuine
interest in learning English. Students lacking wation to learn a language need
variety and excitement. Teachers should help themmdtice that learning a

language is not just learning its grammatical ralled vocabulary items.

The reason for the use of cultural content in ctam® is that it will foster
learner motivation (McKay, 2000: 7). McKay believbst there should be a variety
of culture in the materials and not only an ovetlad western culture in ELT
classrooms. Besides, learning about a culture doemean accepting that culture.
If the role of the culture in the materials is jistcreate learner interest towards

contents and thus towards language, that is higgsyrable.

McKay (2000: 9-10) identifies three types of cudlumaterials: target
culture materials, learners' own culture matereisl international target culture
materials. For her, the best one is internatioaeyet language materials, which
supposedly covers a variety of knowledge from déife cultures all over the world
using the target language. That will most probahbyrease the learners' interest
rather than imposing only one culture all the tiamel prevent learners from having
the fear of assimilation into a specific culturagdaelp them respect other people's
cultures. Students' own culture should be discussgether with target culture. In
other words, home and target culture should beiated. Stuart and Nocon (1996:
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435) refer to this integration as 'Color Purpletcérding to Stuart and Nocon, this
synthesis is created when one becomes aware & owe' cultural lens (e.g. blue)
through the recognition that a person from anotiwture has a different lens (e.g.
red). Neither person can escape his or her ownralliens, but each can choose to
overlap lenses (e.g. purple) in order to undershatér the other's perspectives and
arrive at shared meaning. While using cultural eontin classrooms, teachers
should keep in mind that English is an internatidaaguage, and culture is an aid

to motivate our students rather than somethingettabght.

There are a lot of activities we can use in oussl@oms in order to create
interest towards the target language by using @lltontent. The key point is that
we should create a relaxing environment where tudesits can discuss their own
culture together with the target culture in meafuhgnd communicative tasks and
activities. This will ensure that students are dasemething with a purpose in their

mind.

The university model of didactic, lecture- basedsstoom teaching is
certainly one of the valuable ways a person camnledout another culture.
Harrison & Hopkins (1967: 3, 431-460) suggest foatpeople unfamiliar with the
culture, however, the experiential methods seefnate worked more efficiently.
Thus, we can say that for our students who tryetard English as a second
language, experiential methods are more useful.eMar; Pedersen (1936: 4-5)
suggests that experiential methods put emphasidesst formal, field- based
experiences and a two- way interaction betweenrht#acand learners. Teaching
increased awareness often relies on experient&icees such as role plays, role
reversals, and other approaches such as bicutibsa&rvation and experiences, and
guestions/ answers/ discussions. Sometimes criticalents and brief case studies
from the culture can be considered to increasenégar awareness of the culture
(1936: 13).
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Role- play is also a useful instructional technigunea sociocultural
approach. Students may be the main characterseafttdry and create a situation
within a different context. It can be an enjoyabhtivity for learners because they
produce everything in dialogues with the given abtars. Douglas( 1994: 174) in
Donahue and Parsons (1982: 359-365) examined theofusole plays in ELT
classes as a means of helping students to overcoihgal “fatigue”; role-play
promotes the process of cross-cultural dialogudendti the same time it provides
opportunities for oral communication. Kodotchigq2802: 8(7)) also discusses the
role of role-play in teaching culture for classromuggesting quick steps for

classroom implementation.

“Here and There” is a useful role-play activitye#d by Collie and Slater
(1987).In “Here” by Collie and Slater (1987) in Kaplan (2006: 32-38)dents
imagine that a given character from a story liveshe contemporary world and
they are to predict that character's behaviour givan situation. The teacher may
prepare sets of situations and students act owutleaplay or write a dialogue.
“There”, a variation of the above activity, enab&tgdents to place themselves in
the story’s reality. They may act up a role plagganting how they would have
handled a given situation or what they would haaid.s

“Negative Etiquette” is another enjoyable activifyhis activity aims to
help students recognize and manage interculturabwariers with a bit of fun
component in it (Corbett, 2003 p: 110). In a nagagtiquette activity, students are
given some negative forms of etiquettes and inithiigl stage students learn some
facts related to a specific culture. In the nexget students role play these
situations. Kan (2006: 2) lists some situationg #tadents can simulate in pairs in

the classroom:
-Pretend to have never heard of Turkegd have no knowledge about its

location on the world map.
- Pretend to have never heard of Akatur
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- Say it would be better if Turkey haake football team instead of many.
- Tell that Raki is a traditional Gredink.

In this activity, based on the given situations shelent acts the role of a
foreigner telling annoying things about Turkishtau. The other student acts the
role of a Turkish student who has found himsel&isituation where a foreigner
tells negative things about Turkish culture and student needs to deal with the
foreigner peacefully. Afterwards, a class discusssoheld and students identify the
successful and unsuccessful strategies used by gbers during the role plays
(Kan, 2006: 2).

Some other materials and techniques such as readilmgs, games, and
culture assimilators are now available to langutegehers to assist them in the
process of acculturation in the classroom. For eglamstories that describe
learner’s experiences in other cultures also helpelbp intercultural awareness.
Making comparisons between different story contexid between stories and their
own life experience helps children gain insighbintultural concepts while learning
vocabulary of comparing and contrasting. The faaniWenn diagram is a useful
graphic organizer for comparisons. The completeaigrdim provides a useful
organizer for follow-up writing. Caution needs te lexercised, however, when
selecting multicultural stories. Stories that paytthe exotic or the quaint minimize
the shared universal human experience and stdregdil to show diversity within
groups build stereotyped images of other cultubesrhan-Sparks, 1993-4: 70(2)).

Today, with the help of technological developments, have access to
many sources easily and quickly. Almost all thet@d materials are on the Internet
in electronic forms and we can easily search angtlainytime. As a result, we do
not lack cultural content to use in our classroofsllen and Sato (2000: 6(12))
suggest practical techniques and a wide rangewtss for teaching culture in the

EFL classroom using three different parameters, elgmnformation sources,
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activity-types and selling-points and also Jorde#B{: 105) lists sources of cultural

information:

- Newspapers: these are a good source of culturarniation: local
papers will give more of a flavour of everyday lifetowns.

« Video: a number of published ELT video tapes agead visual source
of cultural information. (Today, we have CD/DVD s&ms of these video tapes,
which provide us with better quality.)

+ Talks/discussions: some topics may be suitablegiidng information
to students in a plenary session.

- Role play/dramatizations: these can be used t@iaidiscussion and
introspection.

» Culture quizzesltests.

Helot& Young (2005: 242) states that when learrnease intercultural
awareness during the language learning procesg,willealso have intercultural
competence. Corbet (2003: 1) also points out tha&t @ltimate goal of an
intercultural approach to language education isirdarcultural communicative
competence. Beacco& Byram (2003) assert that initeral competence can be

broken down into elements such as:

the abllity to interpret and assess. .. effected tiggpaneself
in the other’s place... or by adopting the poiniesfnof an
outside observer who can base his or her intetiaretaon
other systems of reference and other social empesie
Defined in this way intercultural education is asetial goal
of language education in that it contributes tospeal
developmer(63).
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It can be asserted that intercultural awarewessists of having some
different perspectives on communication with aedight culture. Interculturally

competent students should be able to...

- look at their own culture from the point of vieftheir own culture (i.e.

have a good understanding and awareness of thaicolture)

- be aware of how their culture isrsérom outside, by other countries or

cultures

- understand or see the target caltiom its own perspective (i.e.

understand and be aware of what other people tfittkeir own culture)

- be aware of how they see the tacghktire

According to Johns (1992: 197), the cultural teaghiobjectives of
language teachers do not include heightening stadeapacity to endure cultural
differences and trying to develop unresponsivengssstudents to cultural
differences but trying to promote genuine curiosatyd tolerance towards other
cultures. Furthermore, Sercu (2005: 2) supports tdea and claims that the
learners are encouraged to become the mediatawedetheir own culture and the
target one. In order to be these mediators, Si83; 203-204) explains Whorfian
Hypothesis. According to Whorfian( or Sapir- WHollypothesis, language
learners are only too well aware of the fact thetain aspects of a new language-
items of vocabulary, or grammatical features- oftteply concepts for which the
native language has no equivalent. Contrastive y&imalis founded on such
comparisons. One language has separate vocabtdarg for concepts which are

left undifferentiated in another language.
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CAH claimed that the principal barrier to secondglaage acquisition is
the interference of the first language system with second language system.
Douglas (1994: 93) points out that second langleaeing basically involved the
overcoming of the differences between the two systethe native and target
languages. Some rather strong claims were madbeofCAH among language
teaching experts and linguists. One of the strang@s made by Douglas (1994:
194) in Lado (1957: vii) in the preface to Linguistacross CulturesThe plan of
the book rests on the assumption that we can pradit describe the patterns that
will cause difficulty in learning, and those thatllwnot cause difficulty, by
comparing systematically the language and cultdréhe student.”

Then, in the first chapter of the book, Lado5191-2) continues: “.in
the comparison between native and foreign languesgethe key to ease difficulty
in foreign language learning... Those elements tmatsamilar to (the learner’s)
native language will be simple for him and thosnednts that are different will be
difficult”. An equally strong claim was made by Banathy, geraand Waddle
(1966: 37): The change that has to take place in the languagfgatdour of a
foreign language student can be equated with tfferdnces between the structure
of the student’s native language and culture amat thf the target language and

culture.”

It is certainly hard for teachers to preveagative transfer of the native
language, but it is their job to show the similagtand differences between the two
languages. By the way, they might make the lessoase enjoyable and more
creative. For instance, the monolingual teacherveark with visual materials from
the home culture, and co-operate with bilingualeagues and learners in finding
appropriate materials for comparison activitiesr{et;, 2003: 43).

As seen above, intercultural awareness is an riapo part of

comprehension, culture and language should bedddogether. After all, the more
cultural concepts we learn, the more languagetisilive gain; the more language
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we gain, the more competitiveness we have. Likenkra, teachers will have
difficulty in this process. However, there are wsdechniques that teachers can
utilize and by the way they can have the opporyugitaccomplish their goals.

2.4. WHAT IS EPIC?

The scope of epic is encyclopedic: it is the bigmahat tries to explain
everything. The poet does not just focus on telthmg story but attempts to include
all his knowledge and the whole of his experienBeck and Coyle (1984: 31-32)
shares this idea and claims that epic is the poémhaexamines everything, and
which intends to show that all of experience carabamilated into a pattern, that
everything makes sense and interconnects. Epidesguntributes to this: the poet
makes long digressions, comparing events in thig sboevents that we are familiar
with or events in other stories or history. Thiswcibutes to the inclusiveness of
epic, that it embraces all of life, and makes fahaerence, suggesting that

everything is part of a grand pattern.

Toohey (1992: 1) in Peck & Coyle (1984) definesceps the most
ambitious kind of poem:An epic presents the great deeds of a heroic figure
group of figures. The classical models are Hom@&dyssey and lliad, and Virgil's
Aeneid: they are massive narrative poems, focusma@ crisis in the history of a

race or culture.”

Meyer (2005: 21-28) defines epic as a lengthy, netvenarrative poem
ordinarily concerning a serious subject contairdetpils of heroic deeds and events
significant to a culture or nation. Likewise, Leg®(1943: 22) defines epic aarf
extended narrative poem, grand in scope, exaltestyile and heroic in the theme,

often giving expression to the ideals of a natioa cace.”
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Epic is easy to memorize. Tafli (2006: 2) pointst ¢hiat the scops
memorize the epics to recite them to their so@etier this reason the process of

epic started orally and passed on from one gewertdi other by word of mouth.

An epic centers on a hero of superhuman propottiooth normally and
physically, and the events in which he takes partoh great significance to a tribe,

race, or nation. Charlotte (1995) gives exampleth@point:

Art epics like the Aeneid and folk epics ke Béosa
examples of this type of poetry. There is alsegiogn which
the events concem mankind's battle with the fafcedl and
his struggle for a divine victory; of this, Paralisost is the
prime exampl63).

Within the epic, it is not difficult to recognizke folklore, customs, social
structure and the political issues of the sociégt it belonged to. Tafli (2006:2)
supports this view as in the followingin® epic, there is the reflection of the
traditions and myths of a culture or group of pegph addition to this, the deeds of
the major and functional characters are shapedh®seé traditions and myths.”

Tural (1999: 46) also supports this idea and gaesarticle of Arseven
(1943: 456) as an example. In the article includedhe Art Encyclopedia, he
states: Verses, which explain an incident or a victory c¢esaastonishmerit
Hence, it can be asserted that the myths, legdotidore, customs, social and

political issues of the group establish the bakancepic.

In the next part, we will try to examine the eperd
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2.4.1. EPIC HERO

Every nation has its own legends, tales, fables epids that reflect the
norms, beliefs and the lifestyle of the societyl tAkse parts of the literature have
something in common: They all have a hero or herretales, for instances, one
can see some common heroes easily both in theshuakd the other nations’ tales.
Arslan (1998: 297) points out that the hero “Kebogl is similar in Scottish, Irish
and Turkish Kars tales. It is “Riobaidh” in Scdttitales, “Jack” in Irish tales and
“Kecel” in Kars tales. Furthermore, Arslan alsotaetaand explains that people,
animals and supernatural elements are similardsetales, as well (298-344).

Like tales, hero is common in all the epics inwWwld and it has very an

important role in terms of the subject and the titf the epic itself.

The word itself is Greek- ‘heros’- and our initigiew of type is
conditioned by ancient Greek definitions (MillelQD: 2). When we look at the
dictionaries lists of definitions, we see that #ids used for ‘any free man’ or ‘any
gentleman’ from Homer’s archaic usage (2000: 3xfo€@ Word Power Dictionary
for Learners of English (2000: 322) gives the dabn of hero as & person who is

admired, especially for having done somethingdaiiffior good.

As Toohey (1992: 8) states that origins may beanhd but it is hardly
controversial to state that heroism and hero arthetheart of mythological and
historical epic. Hero simply means a model, a kiiddeal to be striven for or
imitated to the best of one’s abilities. Millar () gives the definition of hero as in

the following:
Here | think the person- the object of what mapalied hero

worship in the modem sense, or, in a regrettaliledrcessary
buzz- word, the ‘role-model- is replaced by a gags the
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object- hero is actually composed of a clusterdoficble
and perhaps imitable characterisii2s

The notion that a hero must be someone who atiasned fame —
immortal and always remembered fame- is undercuhbymember of instances of
heroes unknown or nameless (2000: 4). Toohey (1949®) points out that an epic

hero has some notable qualities:

- An epic hero is normally of superior social sttoa, often a king or
leader in his own right.

- He is usually tall, handsome, and muscular.

- He must be preeminent, or nearly so, in athlatid fighting skills. This
ability implies not only physical skill, but alsbe courage to utilize it.

- He is sometimes outstanding in intelligence.

- To display his heroic abilities the epic heroasgesome form of a crisis or
war or quest.

In the next part, the common elements in epiceaptained in detail.

2.4.2.COMMON ELEMENTS IN EPICS

Epic is arguably one of the earliest and most usaleof literary genres; it
is found in a developed form among the most anaciatiten records of cultures
from China to Greece and has been recorded asaradtive on every inhabited
continent (Havelock, 1963: 94, Finnegan, 1976: ZB)ral (1999) gives some

characteristics of epics as in the following:

Epics are national. They reflect the material anokam
aspects of the life of nations in detail. In epiosre is a
tendency to decrease the number of heroes infDrete.is a
leading figure in epics, the hero, a national chggwho has
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all the features of national conscience and igefilitere is a
relationship between epics, history and geogrdgbigs help
history like some sciences by enlighting somedseribich
are not recorded. Dede Korkut Epics are the bastgles of
this (59-60).

One can easily see the similarities between th&iSlepics such as Altaic
Creation, Manas, Ergenekon, Oguz, and Dede KoFart.instance, Arslan (1998:
277-295) asserts that the numbers “3, 7, 9 andads®tommon and very important
in these epics. They are also available and hageséime importance in the Irish

and the Scottish folk tales, as well.

Although the locations and the eras of epics diftee similarities of
conditions bring them into existence. They are wotten about common men in
everyday situations. They involve whole nations &edoes who are larger than
life, and they must be given their proper dimensiorperformance (Charlotte,
1995: 363-4). To illustrate this point, we can gikie creation epics as an example.
There are a lot of similarities between the creagpics of the Native Indians and
the Altaic creation epic in terms of the creatidrthe earth and the human ( Arslan,
2004: 71).

Aristotle, in Poeticschapters 23 and 24, specifies some common elements
of which an epic ought to have. Halliwell (1986:725 lists these characteristics.

Here are some:

- It must have a plot structure which is dramalycput together;

- It should present a single action with beginnimigdle, and end,

- Epic should have a unity that is not merely terapor sequential, nor
produced simply by concentrating on a single hero,

- An epic plot ought to be compact enough to bepggd as a whole unit,
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- An epic, like tragedy, should contain reversatognition, and calamity;
and finally

- An epic should conform mostly to the criteridnahat is probable.

As explained above, there are a great number ofnmemmelements in
epics. These common features are universal. Epesalso termed myths. The
experiences in the myths are common to all menweals Golden (1995) verifies

this characteristic of myth with his definition itf

Myths are stories or claims or images which arngeobthe
human collective unconscious, giving meaning t@hityyits

life, and its pursuits. A myth gives harmony arahing to the
cosmos. It usually involves a supra- natural or i)
rather than a naturalistic or materialistic apprdedo or
reading of the universe. It gives people meaninghaips
them to make sense of existence in the univeese, th
environment, because it tums into a Iving cosenasyld(3).

As Golden claims the myths are the reflectiohdiuman psyche and
this psychic experience is not an individual butadiective one. Myths involve
universal themes and these themes are common toeall These themes are the
things which constitute the meaning of life. Thosjths by means of symbols tell
the story of meaning of life and covertly enable teaders to grasp their reason for
living and function in life. Golden is affected bye theory of Jung. Jung studied on
a great variety of mythical and anthropological enai to amplify and illuminate
his theory of “collective unconscious”. Jung (1948l 9:4) claims thatihh myths,
as in dreams, the psyche tells its own staryd reflect the unconscious. Jung also
claims that every individual besides their persomaktonscious possesses a
collective unconscious which constitutes the deefsrer of the personal
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unconscious. The collective unconscious operatdspiendently of the ego on

account of its origin in the inherited structuretioé¢ brain. Its manifestations appear
in culture as universal motifs with their degreeattfaction. Images, symbols and
fantasies may be termed the language of the uniowssdMyths as products of

fantasy are the expression of the inner psychegharthe unconscious. Thus, it is
not surprising that all the epics appeal to theonscious of the human psyche.

There are some various contents of the collectimeonscious, called
“archetypes”. One of the well-known expressionstioé archetypes is myths.
Archetypes are recognizable in outer behaviorg@alty those that cluster around
the basic and universal experiences of life suchoigh, marriage, death and
separation. All of these issues are common in epfealvino (1956) supports this

view of Jung saying that:

These folk stories are the catalogue of the paitdatitinies of
men and women, especially for that stage of lédbstiny is
formed, i.e., youth, beginning with birth. . .deparime home,
and , finally through the trials of growing up, ttainment of
maturity and the proof of one’s humar(it80).

Likewise, generally, in all epics, the heroftsced to separate his
beloved mother passing through many obstacles ast$ tof courage which
symbolizes his psychic growth to find the man imhand reaches the state of
“individuation”, namely, “the Self”. In order to aeh the self, the hero has to go
through some certain steps. First of all he shgeldrid of his mother. Then, he has
to confront with his “shadow”, the enemy in him/ht8hadow” means the potential

of experiencing the hidden or unconscious aspédaiaeaself, both good and bad.
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Jung (al954, vol: 9: 20) states that inside evémnysothere is aface we
never show the world because we cover it with #regna, the mask of the actor.
But the mirror lies behind the mask and shows the tace’ The human conscious
tends to see this face in others. It projects @skdside onto others and thus
interprets them as enemies or as exotic presehatefascinate. In epics, in order to
confront his shadow, the hero fights with his eresnirafli (2006: 1) points out that
they are monsters, such as Satan, the disguisagiaing a wicked hag, a Serpent,
wicked angel, or underworld creature. Jung (al9&dl; 9) points out the

importance and necessity of confronting with “thedow”:

...If we are able to see our shadow and can bearirignow
about it, then small part of the problem has alyebden
solved; we have at least brought up the personahsuious.
The shadow is a lving thing part of the personaihd
therefore wants to live with it in some form. I cat be
argued out of existence or rationalized into hassildhis
problem is exceedingly difficult, because it nigt dmallenges
the whole man, but reminds him at the same tinhes of
helplessness and ineffectugi-21).

In epics, the heroes confront with man evil cresguranimals in the
darkness and fight with them in order to survivkeif journey is from light to dark
which adds a psychological character to their jeysn “The journey” is a common
element in every epic. Franz (1972: 81-82) dessrithe shadow asriotivating
creativity from outside the creatorFor instance, in Turkish Creation Epic, God
creates another gander, his opposite, Er-Kishi.coaotinue the application of

Jungian terms, Er-kishi is Kara-han’s shadow.
“Anima” is another potential patterning of archedgp Anima is the inner

feminine side of men and, animus, the inner maseudide of women. Jung (a1954,

vol: 9) explains the nature of the anima as follows
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Everything the anima touches becomes numinous-
unconditional, dangerous, taboo, and magical. Shina
serpent in the paradise of harmless man with gesmiltions
and stil better intentions. She affords the mostincing
reasons for not prying into the unconscious, anEADN
that would break down our moral inhibiions andeash
forces that had better been left unconscious siokskd28).

Franz (1978: 186) defines anima as the persatidin of all feminine
psychological tendencies in a man’s psyche, suckiagsie feelings and moods,
prophetic hunches, receptiveness to irrational @gpéor personal love, feeling for
nature... and this relation to the unconsciolisrough confrontation with anima,
one is tested both spiritually and morally. Aninga ¢ake many forms since people
have tendency to project it. Franz (1978) pointsane of the most frequent form

of anima:

In its individual manifestation the character ohan’'s anima
is as a rule shaped by his mother. If he feeldibathother
had a negative influence on him, his anima wahafixpress
itself in imtable, depressed moods, uncertaintgcurity and
touchiness... These anima moods cause a sort esslulin
fear of disease, of impotence, or of accidentswiiote life
takes on a sad and oppressive aspect... the anoftenis
personified as a witch or a priestess- woman whe Iieks
with “forces of darkness “and “the spirit world187).

In Turkish Creation Epic, if Er-kishi (the first mpis Kara-han’s shadow,

then Ak-Ana is his anima. Franz (1972: 81) says tika anima mediates creativity

in this myth, the anima’s mediation results indresation of the shadow.
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Jung (al1954, vol: 9: 28) also claims thé&r the son, the anima is
generally hidden in the dominating power of the motand sometimes she leaves
him with a sentimental attachment that lasts thieug life and seriously impairs
the fate of the adult. The son has to confront with his anima in ordegrtasp the
meaning of his existence and to become a man whwase of the role that he has
in the world. To reach the ‘Self’ is a must for gvéndividual. In every epic, the

hero deals with the anima in order to reach hif“Se

Jung (1948: 168) in Deger (2004: 15) also claimat tthe *“child
archetype” is also an important pattern. In myths, child is something that has a
peculiar importance. One of the most importantuiesgt of the archetypes is its
“futurity”. It implies a change in the personaliip the future. Child means
something evolving towards independence. Thisnt mat do without detaching
itself from its origins: abandonment is therefore necessary conditioh.As
mentioned above, in order to make a man out of &imshe child leaves his
beloved mother. After the child abandons his mothéhe wilderness, he exposed
to a lot of dangers. Though he seems helplessraragpable of protecting himself,
myths emphasize that the child- the hero- is eqdppith some superior powers to
deal with the dangers he is exposed to. In eplus,hero is exposed to some

problems and dangers. And, he has to leave hisentilprove his invincibility.

The hero will survive because nature herself gified the powers he has.
He is the symbol which brings the conscious andonscious together (Deger,
2004:15).

The archetype of ‘Syzygy’, which means the diviogme, is a pattern of
wholeness and integration. Jung (a1954, vol: 9c&oins that syzygy expresses the
fact that masculine element is always paired wiferainine one, among possible
projections of the pairs of the opposites, the nmabel female syzygy is the
commonest. When the two opposites become one ah gogver arises. This power
gives the strength to overcome all the difficultiekke the other archetypes, syzygy
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has a universal nature; man’s imagination is bdaythis motif. The symbols are

different but the content is the same. Syzygyaslg seen in epics. For example, in
the epic of “the Paradise Lost”, the divine coupl&dam and Eve, in “The Turkish

Creation Epic”, Ay-Atam and Ay-Va, and Doganay dfck are depicted as divine
couples. They give powers to each other.

Another archetype is the ‘Spirit’ and stands fothbgood and evil. As for
the good, it is often represented by a wise old mvhn, for Jung (a1954, vol: 9:
35), “symbolizes the pre-existence meaning hidden irchiaes of life’ He is the
model of wisdom, insight, goodwill etc... For exampla The Book of Dede
Korkut, that wise man is Dede Korkut .As for the evil, than is the evil-doer for
his or evil's sake. In The Turkish Creation Epibg tfirst man, Er-Kishi falls
because of his pride and ambition. Likewise, inaBeme Lost, Adam and Satan do

the same.

As Jung claims, these elements mentioned aboveoareon in epics. The
ultimate aim of the hero in epics is to reach ték through individuation process.
The individuation process requires the heroes tdergo many transformations
before becoming the SelfThe process itself involves another class of aggiext
which one calls the archetypes of transformatiohese transformations are not
personalities, but are typical situations, placesys, and means, that symbolize the
kind of transformation in questidbr(Jung, al954, vol: 38). These processes are
valid in every epic. Through inner transformatiardamany types of rebirth, the
hero is transformed into another being, differerant the person before the
transformation. This other being is the person im hhe larger and greater
personality maturing within him. As Jung (1948: 21bints out, in myths, the
psyche tells its own story, and the interplay o @rchetypes is revealed in its
natural setting as formation, transformation/ tkerreal Mind’s eternal recreation.
Thus, it can be asserted that the eternal minkisrind of humanity, the collective
unconscious and myths are means to tell the psyglual journey of humanity
through a hero. We can see this element in alkepic
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Related to the subject of this study, it is bettenarrow these common
elements into the English and Turkish Epics. Ineortb make it clear, these

common features are summarized and exemplifiebdridllowing part.

2.4.3. COMMON ELEMENTS IN THE ENGLISH and THE
TURKISH EPICS

In the Turkish language, the epic covers a wid@esad literary narrations
at different levels. Elcin (1997: 90-99) claims ttlihey are &pos, story, myth,
historical events, adventures, legends, speeclmesng, advice, biographies, tales,
and old sayings.However, in Western languages, national epicéedatpos are
expressions of great joy or great suffering of @rar a tribe in the quest of their
freedom, sovereignty and unity, and are a narratioavents occurring around a
symbolic hero (Tural, 1999: 69). Nevertheless, éhare some notable similarities

between the Turkish and English epics.

In both English and Turkish epics, it may be assethat there are two
types of heroes: the hero and the monster.

Both in Shamanism and in Islam, the hero is reghtdebe the god-like
creature that has the exemplary characteristicsdaed his best for the sake of his
nation. Tafli (2006: 1) claims that in the Sky-Gadd Shamanism, the hero is

selected by the Sky-God by means of trance andrdrea

Both in Paganism and in Christianity, the hero th@sexemplary features,
as well. He tries to defend his nation. As Cheri(i€/2: 125) points out that the
hero is a pure Christian in most of the Englishce@nd he generally depicts the

Christian motifs and allusion.
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It may be claimed that the hero has supernatunakpof inborn abilities
to fight against the monster both in English andkigln epics. Hero is “good”
having the admirable features; the monster is “bDa@Ving the evil's soul. This

belief is common both in the religions of the twatians.

The hero is fully supported by a sizable cast @&rabters, and he has to
face with powerful foes, giants, villains, or thevd itself. His duty is to save his
nation from the disasters. Tafli (2006: 1-2) poiois that the hero has to prove his
prowess to the lord, and has to deserve his Hienever abandons the fight.

In these two nations’ epics, the most common featigr the hero’s
‘journey’ as a Jung term. During the fight, he hasdeal with several various
difficulties. After the fight, he generally becomesature. Thus, this fight
strengthens his character in the way God wants.

It is better to explain and exemplify these sinilas in detail. Thus, we
have chosen two example epics from the two natiand, tried to display these
common elements in the English epic “Beowulf’, andthe Turkish epic “The
Book of Dede Korkut”; and later in the EnglishiefParadise Lost” and in the

“Turkish Creation Epic”.

2.4.3.1. BEOWULF and THE BOOK OF DEDE KORKUT

The Old EnglisirBeowulfholds a unique place as the oldest epic narrative
in any modern European tongue. Of unknown authpyshnhd dating in all
probability from the early eighth century, the pogimes brilliant presentment of
the spirit and embodiment of the heroic traditigerinedy, 1940: Introduction). As
Ker (1897: 158) has pointed out that Beowulf isreyle and unified poem. It is an
extant book, the book of the adventures of Beowmtitten out fair by two scribes
in the tenth century; an epic poem, with a prologiethe beginning and a
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judgement pronounced on the life of the hero ateti@ a single book, considered
as such by its transcribers, and making a claifmetgo considered. Tolkien (1958:
127) points outBeowulfis an Old English heroic epic poem of anonymous
authorship. This work of Anglo-Saxon literatureetato between thé"8 .Kennedy

(1940) explains “Beowulf” in detail:

It has come to be recognized that Beowulf is a piem
culivated craftsman, sophisticated rather thamjtize in
form, and influenced by literary and religious tied. Names
and incidents are related to the ruling house eflilanes.
These are the legends of the feuds of Continéata) teuds
of the Danes and Frisians, Heathobards, the Geats a
Swede§).

The influence of the Christian faith is marked. ®et was christened by
Wanley Poesis. In 1805 Sharon Turner translatexttsz verses into English. This
was followed in 1814 by J.J. Conybeare who pubtisha edition "in English
paraphrase and Latin verse translation.” In 1928. Rrchibald Strong translated
Beowulf into verse; but in 1921 he had declar&edwulf is the picture of a whole
civilization, of the Germania which Tacitus desesb Beowulf is an important
historical documerit(Strong, 1921: 2-3).

Beowulf consists of two stories. Beowulf is thedef both. The first one
Is an adventure of his youth in combat with two sters, Grendel who is attacking
the Danish mead hall called Heorot and its inhakstaand his mother; the second,
his victorious but fatal battle in old age agamstragon (1921.: xiii). Tolkien (1958:
17-18) claims that the gigantic foes whom Beowwal$ ho meet are identified with
the foes of God. Grendel and the dragon are reféaén language which is meant

to recall the powers of darkness with which Chaistmen felt themselves to be
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encompassed. They are the inmates of Hell, advessaf God, and enemies of
mankind. Beowulf moves in the world of the priméitderoic Age of the Germans,
nevertheless is almost a Christian knight. Abrahand Greenblatt (2000: 29)
argue in their introduction to Beowulf in thMorton Anthology of English
Literature that,"The poet was reviving the heroic language, stgtel pagan world
of ancient Germanic oral poetry [...] it is now wig believed that Beowulf is the
work of a single poet who was a Christian and théd poem reflects well-
established Christian tradition.'Cabaniss (1970: 101) argues that there are devera
similarities between Beowulf and the Bible. Firstdrgues, for similarities between
Beowulf and Jesus: both are brave and selflessencoming the evils that oppose
them, and both are kings that die to save theiplgedawrence (1928: 87) claims
that Beowulf constantly betrays his origin as &-@lle hero. A certain unreality

surrounds him as king; he is more at his easestsyar of monsters.

Briefly, Beowulf is considered as an historical poabout the pagan past
with the knowledge of Christian poetry (Tolkien,5B9 25). It is also regarded as a
priceless heritage from the earliest age of Engdisétry. Thus, Beowulf is indeed
the most successful Old English poem, and in it dl@ments, language, metre,

theme, structure, are all in harmony.

The Book of Dede Korkut is about the experienceKarkut, the ancestor
of Uydin. It is one of the oldest epic in the worlt consists of 24 episodes, 12
books. We do not have the full text of the epic dratext which was written in the
15" century is based on rumours on the Oguz tribeaT@O99: 108). The stories
were written in prose, but peppered with poeticspgses. Recent research by
Turkish and Turkmen scholars revealed, that thekfien variant of the Book of
Dede Korkut contains sixteen stories, which havenlteanscribed and published in
1998 (Erdem, 2005: 158-188). There was a brave calied Korkut Ata from the
Bayat tribe of the Oguz Turks. He knew everythimgl #old everything found by
magic. He was a hero. He is the narrator of theps®des and one of the characters
in them. He both knows the past and predicts thedu He was a brave man. The
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most important features of this epic are man-womaations and family (2005:
111).

The twelve stories that comprise the bulk of thekmwere written down
after the Turks converted to Islam, and the hemresoften portrayed as good
Muslims while the villains are referred to as imfis, but there are also many
references to the Turks' pre-Islamic magic and simsm, and it is clear that the
stories originated in a pre-Islamic past. The cott@ara Dede Korkut, i.e.
"Grandfather Korkut", is a widely-renowned sootheagnd bard, and serves to link
the stories together, and the thirteenth chaptethef book compiles sayings
attributed to him( Paksoy, 1990, vol: 29: 1).

These two epics are of great importance in thatrons. Although they
reflect their culture, they have something in commdhese similarities are

explained in the following comparative chart:

Table 1: Comparative Chart of Beowulf and The Book of Dedekat

Common Beowulf The Book of Deed Korkut
Elements
1-Epic centers on Beowulf is the model of Basat is the model of his
a hero of his nation- The Great. nation- Oguz Turks.
superhuman

proportions both
normally and
physically in
which he takes
part are of great
significance to his

nation.
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2-The hero has

notable virtues.

Beowulf embodies the
highest ideals of his time
and place such as loyalty,
unselfishness, valor, and a
sense of justice (Raffel,
1991: 23).

Basat has the features of
loyalty, justice, unselfishness
(Sakaoglu, 2003: 126).

3- Honor is very
important as well
as wealth and

status.

Beowulf proves his true
wealth and status through
his deeds as defender of

the Danes.

Basat proves it through his
deeds as the defender of the

Oguz Turks.

4- The hero has to
face and solve

some problems.

Major problem is the
danger of Grendel, the
mother of him and the
dragon for Beowulf's
society. He fulfills his
duties and with his
retainers solves the
problems and becomes a
hero (Donoghue, 2002: 37-
38).

In Book Ill, The Story of
Bamsi Beyrek, Salur Kazan
tries to find the infidels who
kidnap is family and tribe
members, other Khans of
society help him to defeat the
infidels (Gokyay, 1976: 21-
48).

5-Tibal life is
depicted.

Nordic Societies (The
Danes and the Geats)
reflected in their literary
works and in Beowulf
(Kennedy, 1940: x).

The Book of Dede Korkut is
taken from oral sources of the
ancestors of Oguz. It tells the
tribal life of Oguz (Basgoz,
1978: 312).
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6- The social,
cultural, and
religious values of
their times are

reflected.

Beowulf exemplifies his
heroic age by reflecting the
life style and values of the
society (Alexander, 1973:
15).

8 epic stories are the narration
of the heroic deeds of Muslim
Oguz Turks in their fights
against the heathens (Basgoz,
1978: 313). They show us the
values and beliefs of that

time.

7-Political issues

are explained.

Germanic heroic society is
described. The Anglo-
Saxon warriors were
organized within
“comitatus” structure that
in part was supported by
the heroic ideals, whose
focus was on the bonds
between a lord and his
warriors within a lord-
retainer relationship.
Beowulf establishes this
bond between warriors of
equal rank, warriors and
social betters, and between
retainers and lords (Evans,
1997: 86).

Comitatus- the structure of
social institution- has
common aspects with those of
Kurultay. Khans attend a
council where a comitatus
relationship exists. Bayindir
Khan-the supreme judge- and
his retainers try to solve the
difficulties in Kurultay
(Sumer& Uysal& Walker,
1991: xv).

8- Heroic deeds

are explained.

The Warrior has to repay
his lord. In battle, he has to
fight the enemies, to

protect his lord. Beowulf

Seven of twelve tales embody
the heroic deeds of the heroes,
Bogac Han, Bamsi Byrak,

Kan Turall, Yigenek; Basat,
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fights with Grendel, his
mother and the dragon to
protect his lord, Hrothgar
(Evans, 1997: 59).

Emren and Segrek (Sakaoglu,
2003: 123).

9-Relationships
with other tribes

are important.

Beowulf The Great'’s
services to Hrothgar The
Dane create a firm bond of
friendship between the two
men and their positions as
lord of the Danes and
representative of the Geats
(Cherniss, 1972: 45).

Inter-tribal relations are
important. And, inner- tribal
wage wars against one
another shows their prowess,
in the end they stop fighting
and live happily together
(Tafli, 2006: 12-13).

10-Marriage
between the both

sides is common.

Hrothgar, intends to marry
his daughter Freawaru, to
Frade, the son of the lord
of the Heathobards, to end
the fight between the tribe
and the Danes (Donoghue,
2002: 220-230).

Kan Turali marries the infidel
lord’s daughter, and the unrest
between these two societies
ends. The marriage between
two tribes creates a bond,
makes them kinsmen
(Binyazar, 1996: 39) (Lewis,
1974: 117-132). (Book VI).

11- Supernatural
elements are

intermingled with
the social rituals,
folklore, and the

religious belief.

Beowulf tries to bring
peace to his society and
wants to put an end to this
threat or chaos caused by
supernatural beings,
Grendel, his mother, and
the dragon (Tafli, 2006:
14-15).

Tepegoz and his fairy mother
of him are supernatural
characters. They create chaos
and Basat has to fight with
them (Owen, 2000: 86).
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12-Monsters have

Grendel is the cannibalistic

The giant, Tepegoz has a

something in giant, his vengeful mother human body, one single eye
common. eats people, and the fiery on the top of his head. It is a
dragon devastates the personification of malice,
country like a serpent. greed and destruction (Tafl,
They are the 2006: 17). Tepegoz is
personification of malice, considered devilish giant in
greed and destruction the disguise of a human being
(Tafh, 2006: 17). and the leader of the one-eyed
giants in Kaf Mountain
(Beydili, 2004: 168). He plays
with children, eats their noses
and ears. He is dismissed
from the homeland of Oguz
society and sent to Salhana
barrow (Tafli, 2006. 18).
13-Dwelling Grendel and his mother’s Dwelling place of Tepegoz is

places of monsters

are similar.

dwelling places are in
water. Dragon lives in a
barrow, guards treasure,
awakes in order to protect
treasure from the intruder
who branches it (Tafli,
2006: 18).

in a cave called “Salhana”.
Like dragon, Tepegoz guards
his treasure (Tafli, 2006: 18).

14- Sword is an
important

weapon.

Beowulf uses his sword to

kill the dragon.

“In this cave, like the sword
of Beowulf, the sword of
Tepegoz is hung.”
(Kaplan,1958:151)
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15-Theme,
characters, and
political issues are
based on the
belief of the

society.

There are Biblical
(Christian) and Paganistic
Motifs: Grendelis
described as “evil™:
“Grendel was spawned in
that slime... By God,
punished forever in the
crime of Abel's death....”
He haunts the moors,
shows his wild, untamed,
evil nature.

Beowulfhas a religious
motif (pure Christian):

“Our Holy Father had sent
Beowulf as a sign of grace,
a mark of his favor, to help
us defeat Grendel and end
that terror.”

Beowulf is tame, civilized
the epitomy of goodness/
purity. (Beowulf didn’t

fight evil in the wild
manner but without
weapons/ unarmed (1.
Battle). Dragon is a symbol
of “sin” (Foley, 1992:

496).

Sky-God belief with its cults,
Shamanism and later Islamic
doctrines are common.
Actions and aspects of the
heroes and the monsters
depend on the belief systems.
Basat is observed as a
Muslim. Tepegoz prays like a

Muslim after Islam.
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After clarifying the similarities between Beowulhd The Book of Dede
Korkut, it is necessary to mention the differenbesveen them. The geographical
location, the period of composition and to somesekthe form and structure are
different. The geographical location of Beowulfiis the northwest of England.
Orchard (2003: xiii) states that the location ofnBelf is around the Baltic Sea and
North Sea where Swedes, Jutes, Geats, Danes, Heatdds and Frisions lived.
However, the location of The Book of Dede Korkuaieund the Caspian Sea and
Black Sea (Tafli, 2006: 1). Beowulf was put downtiwg some time between the
middle of the seventh and the end of the tenthucgraf the first millennium, in
Anglo-Saxon or Old English. However, The Book ofdeeKorkut was put down
writing in the ninth century (Ergin, 1989: 56). &tture is also different. Beowulf
consists of three tales and the deeds of a sirggle but The Book of Dede Korkut
consists of twelve tales, a prologue, the deedswise man- Dede Korkut, and in
each tales, there is more than one single heraon Fodifferent, as well. Beowulf
was put down into writing in a verse but The BodlDede Korkut was put down
into writing in alternating verse and prose (Ta#006: 1-2). Finally, in The Book
of Dede Korkut, there is a wise man near the her@esle Korkut. He gives
valuable advice to Oguz Turks but in Beowulf, thexyenot such a man. Beowulf

himself is considered as the wise man.

Moreover, there are differences between the detdifhe themes. For
instance, Beowulf- the hero does not belong tosthmety of the Danes, but comes
from Geatland but he protects them from the disdsyekilling Grendel, and his
mother. However, Basat- the hero belongs to thezGspeiety and saves Oguz
people by killing Tepegoz. Furthermore, Beowulf sloeot interact with the
enemies, he does his job respectively but Baskt képegoz after long speeches
with it. There is a magical ring that the motherT&pegoz gives him, it protects
Tepegoz. In contrast, Grendel has no ring like.th&ae parents of the monsters
have differences. Tepegoz’s mother is a fairy wormad his father is a shepherd
called Konur Koca (Gokyay, 1976: 172-3).Howeverréhis no clue about the
father of Grendel and the parents of the dragorat®#to the hero, the ends of the
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epics are also different. Beowulf gets the fatalmnd after killing the dragon and

died but Basat kills Tepegoz without getting thalfavound but with victory.

2.4.3.2. THE PARADISE LOST and THE TURKISH CREATION
EPIC

Paradise Lost is an epic poem in blank verse bylitik-century English
poet John Milton. This epic has generally been iclened one of the greatest works
in the English language. It was originally publidhe 1667 in ten books; a second
edition followed in 1674 redivided into twelve b@kThe poem concerns the
Judeo-Christian story of the Fall of Man: the téamtipn of Adam and Eve by Satan

and their expulsion from the Garden of Eden.

Milton's purpose, stated in Book I, i®'justify the ways of God to negh
26) and elucidate the conflict between God's etdanasight and free will (Milton,
1909: 88). Milton incorporates Paganism, classi€aleek references and
Christianity within the story. The poem grappleshwmany difficult theological
issues, including fate, predestination, and thenifixi The main characters are
Satan, Adam, Eve, the Son of God, God the Father.

Turkish Creation Epic comes out in the Altaic- Y&uera. It is regarded
as one of the first Turkish epics; it was found and written by V. Radlov. It
begins with the creation of Er-kishi, the first mamd his disobedience to God
Kara-Han. Afterwards, the creation of mankind (@gle) and their disobedience
are followed (Sepetcioglu, 1969: 1-37). The epidswith the fall of man as in the
Paradise LostThe epic is full of religious motifs which are vesymilar to Islam.

The main characters are God Kara-Han, Ak-Ana, EhikDoganay and Ece.
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These two epics belong to two different nationsweeer, they own the

same motifs and messages for mankind. The comnsoneeits of these two epics

are shown in the following comparative chart:

Table 2: Comparative Chart of Paradise Lost and Turkish tredpic

Common Elements

The Paradise Lost

Turkish
Epic

Creatio

1- Epic centers on the
Fall of Man, and the
expulsion from the
Heaven because of the
disobedience to God.

Satan is the first to be
ungrateful for God the
Father’s blessings. He is
unrest owing to the
creation of first man and
becomes disobedient to
the God, and falls from
Garden of Eden called
Paradise.

Adam and Eve eat the
forbidden fruit of the
Tree of Knowledge and
fall from Paradise.

Er-kishi, the first being
God Kara-Han creates,
develops into the devil
“Erlik” (Yener, 1965:
289). He falls from
Heaven because of his
pride and ambition.

Ece and Doganay eat the
forbidden fruit of the

Tree of Humanity and

fall from Heaven.

2-Main characters have

weaknesses.

Satan symbolizes the
evil itself. He has pride
and ambition. Adam has
curiosity about the
creation and universe;
and he has a great love
for Eve. Eve knows her

beauty, and her vanity

Er-kishi represents the
evil itself. He loves
himself so much and he
is so ambitious. Doganay
loves Ece and unable to
resist her desires. Ece is
aware of her beauty and

is not a strong person, so
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makes her disobedient.

eats the forbidden fruit.

3- ‘God’ motif has

some similarities.

God the Father creates
everything and doesn’t
prevent the fall of
mankind.

“I may assert Eternal
Providence,and justify
the ways of God to

men...”

God Karahan doesn’t
prevent the fall of
mankind for their free
will. “God wanted men
to live in harmony, but
they forgot God and
gave way to dark Erlik
(ibid).”

4- Epic is generally
composed of

conversations.

Conversations are
between Adam and the
angel Raphael about the
creation and universe.
Adam and the angel
Michael talk about the
fall of man to spread

God’s messages.

Kara-Han and Ak-Ana
talk about Karahan’s
loneliness and Ak-Ana
urges him to create. Er-
kishi and Karahan talks
about Er-kishi's
disobedience, his desires

and evil ideas.

5- God chooses some
characters to guard
important places or

people or things.

Michael guards the gate

of Heaven.

Snake guards the Tree of
Humanity and a furless

dog guards the people.

6-“Light” and “Dark”

motifs are common.

Angels, God and his
grace are light. “God
fills with this light so
that he can tell his

God symbolizes light.
“...the light was the eyes
of God Kara-han...”
Er-kishi is depicted as
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divine story” (Book III).
Satan and Hell are
depicted as dark. “And
mad’st it pregnant: what
in me isdark lllumine,
what is low raise and
support;(Book 1), “Shall
lead Hell captive
maugre Hell, and show
the powers oDarkness
bound”( Book III).

dark. “Thedark cloud
knotted in Er-kishi's
heart.” God:

“Under earth is water;
under water is earth;
under all, darkness; Into

this darkness you shall

go,...

7- The beginnings
display similarities.

It begins with the Man’s
disobedience, and the
loss thereupon of
Paradise, then touches
the prime cause of his
fall—the Serpent, or
rather Satan in the
Serpent; who, revolting
from God, and drawing
to his side many legions
of Angels, was, by the
command of God,
driven out of Heaven,
with all his crew, into

the great Deep (Book ).

Er-kishi’s disobedience
is clear at the beginning
of the epic. “Hey, God,
now you see that | am
strong;...
without your leave, |
chose to dive; | dove and

wet your feathers"

8-The evil character

has a purpose.

Satan envies the
creation of man and

wants them. At the end,

God Kara-Han’s enemy,
Er-kishi envies the

creatures and wants
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he reaches his goal and
they disobey the God

and falls of Heaven.

them. Finally, he is able
to seduce them.

9- Tree is holy.

God forbids Adam and
Eve to eat the fruit of
the Tree of Knowledge.
“Tree of Knowledge
was forbidden them to
eat of under penalty of
death” (Book IV).

The Tree stands as the
navel of the creation and
as the Tree flourishes, so
does the creation
(Eliade, 1964

269ff).God forbids Ece
and Doganay to eat the

fruit.

10- Religious motifs

are important.

God is the creator and
one part of Christian
Trinity. God’s biblical
speeches are evident.
He loves his creation,
and defends
humankind’s free will.
He presents his love
through The Son,
Christ. God tells his
angels what will happen
next, gives his
reasoning behind his
actions in theological
terms. God the Son,
Jesus Christ is the
second part of Trinity.

He delivers the fatal

God Kara-Han is the
lord of three realms of
air, water and land
(Campbell, 1990:
15).God loves his
creation but doesn't
prevent man’s fall in
order to defend
humankind’s free will. It
is the belief of God in

Islam.

55




blow to Satan’s forces;
sending them down into
Hell before the creation
of Earth.

(All the information except (All the information except

marked ones is from Milton, marked ones is from

1909: 87-358.) Sepetcioglu, 1969: 1-37.)

As well as the similarities, there are also sonfteinces between these
epics. Paradise Lost begins with the fall of andeten the Heaven and their
conversation between each other. Turkish Creatipic Btarts with the words of
God Karahan and conversations between Karahan dadnA. Moreover, in
Paradise Lost, The Son of God- Chris has an impbriale. He tries to protect
human but in Turkish Creation Epic, there is nathsa character. Finally, Paradise
Lost finishes with the leaving of Adam and Eve frdhe Paradise but Turkish

Creation Epic continues after the leaving of Dogeauad Ece from the Heaven.

2.5. THE EFFECTS OF EPICS ON INTERCULTURAL
AWARENESS

It is absolutely believed th#&arners of a second language are unwilling to
learn the culture of the target language. Theynarteinterested in it because they
learn only information about the target cultureislfjust the information transfer.
Learners aren’t engaged in the culture itself. THey't see the similarities and the
differences between the two languages. Howeveheifstudents find a chance to
compare the target and their own cultures, they beypme interested in learning

the culture of the target language.
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Literature can be a useful tool to teach culturéheftarget language. Both
literary scholars and applied linguists are engageddeveloping students’
linguistic, literary, and cultural competence at lalvels of the undergraduate
curriculum. But whereas literary scholars or lirgjsiresearch the subject matter—
for example, the target language, literature, ttuce—applied linguists investigate
the process of transition that students experiaaxehey apply their linguistic,
literary, cultural resources to the study of anotlaguage and culture. In her
article “Language and culture: A social semioticgpective”, Kramsch (2002: 8-
15) calls these resources “social semiotic,” a teamowed from the linguist M. A.
K. Halliday, to refer to the way language functidmsth as expression of and as
metaphor for social processes of meaning makingid8s everyday conversation,
these social processes include the production eception of literary texts as well
as the reproduction and critical interpretation codtural values, attitudes, and
beliefs.

Reflecting the culture itself, epic may be a powknrhaterial for learners’
intercultural awareness. Epics may catch studettishtion because they have a lot
of similarities. They are not only national butalsniversal. They also have some
supernatural elements. However, they are real.negarcan find learning epics
enjoyable. Moreover, they may find them interestamgl different from ordinary

lessons. Tural (1999) marks the importance of apim the following:

In an epic, there are situations or events whiatstibote,
develop the feelings of sel- confidence, identijtie
evaluated by the person himself, or by his famiy the
society; the role he adopted; expressions forhigpiness,
anger and sorrow; extraordinary births and deaths;
concealed or open ties with invisible powers; tigey the
hero with his horse, sword, helmet, armour; hatiogls with
the concepts of woman, love, family, moraliy,litfide
friendship; his resistance against financial sinifgr his
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comprehension and the interpretations of the ctsap
motherland, ancestor, mother, father, brotherijiaiations
toward sexuality and the continuation of the gdioerehis
characteristics for leadership; the power of hisidedge; his
stance against those who damage the unity inysdagt
contributions to laws and ethics; his psychologiaatl
physical relationship to the Creat@0-21).

All these features are the cultural indicatorschrshow the differences
of a hero in his own society of foreign societi€sese cultural indicators date back
into history and turn epics into a special histaribook and a national cultural
encyclopedia. As Tural (1999: 39) points out thae cof the most important
elements, which penetrate into culture, is -undedlgt epics with historical,
literary, social and ethnological- folkloric valuEsr instance, in his introduction to
the Kojojash volume, the internationally renownegd§z writer Chingiz Aitmatov
in Koeumkullklzl (2004) notes: If other peoples/nations displayed their past
culture and history in written literature, sculptjrarchitecture, theatre and art, the
Kyrgyz people expressed their worldview, pride digphity, battles and their hope
for the future in epic gentgKojojash, 1996: 6). Halliday (1978) also emplzasi

the epic poetry as in the following:

...language not only serves to facilitate and suppher
modes of social action that constitute its enviemipbut also
actively creates an environment of its own, sangakissible
all the imaginative modes of meaning, from backyesdip
to narrative fiction and epic poetry. The contéxtga part in
determining what we say; and what we say playstanpa
determining the context. As we leam how to mesieam to
predict each from the oth@; 3).
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If so, epics may be valuable materials in ELTSs&s as a useful guide to
the paths of intercultural awareness. However,ingathe culture is not useful for
learners to aware the culture. That is just thermhtion transfer. It can’t help
learners’ intercultural awareness. It can be asddlat learners should be aware of
the intercultural similarities and differencesislteachers’ job to make the learners
be aware of them. It may be useful for student®&al Turkish epics which display
similarities in English epics. Students can be ergoto both nations’ epics and
asked to see the similarities and differences bamtwtbe two epics. Afterwards,
students can be exposed to the related activikpkieed in 2.2. These activities
can make the lessons enjoyable. By the way, stadeay be willing to learn the

target culture.

This process is hard not only for learners but &sdeachers. Moreover,
this process can be long. We, as English teackbmyld be patient and willing
during the process. At the end of the processnéarcan have intercultural

awareness, as we wish.
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CHAPTER IlI METHOD

3.0. PRESENTATION

This chapter begins with the design of the study ipawhich the weekly
plan of the instruction process is given in stagdse following part presents
information about the subjects of the study. Datigection procedures are given in
the next part. Later, data collection instruments explained. Finally, researcher

role is presented.

3.1 DESIGN OF THE STUDY

In this study, qualitative research method was uséé evaluation of the
instruction process was performed through the tpiale research methods. These
were semi-structure questionnaire and observata@asn It was aimed to collect
data thoroughly from the students by the help ahissructure questionnaire
including three open-ended questions. The inswnotif the study was performed

by the researcher.

In the analysis of the data, descriptive analysishhique was used.
Descriptive analysis is the classification and shenmary of the data gathered and
then getting the results. The data obtained arararmed and interpreted. In this
kind of analysis, quotations from the interviewbservation notes or other data-
gathering techniques can be used in order to teflee participants’ opinions
impressively (Yildirrm & Simsek: 2006: 224). In shstudy, quotations from the

semi-structure questionnaire were used.

The instruction in experimental groagted four weeks. One week before
the instruction, the questionnaire was given tdlibée experimental and the control
group. During the instruction weeks, two Englislice@nd two Turkish epics were
the focus in the experimental group. The aim wasttmact the attention of the
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students to the similarities and differences betwé&go epics from different
cultures. In control group, the lessons continuszbeding to the school curriculum,

no study was performed.

3.2. SUBJECTS

The study took place at SOFL during the spring tefnthe 2007-2008
academic year. Selcuk University students take pghaficiency exam at the
beginning of each academic year. Their score aetkam determines whether they
need to take the preparatory classes for one y&aed by SOFL.

The instructors were assigned to teach two morrdlagses and one
evening class during this particular term. Sinee dtudy required two classes- one
experimental group and one control group- two nagrelasses were selected for
the study. Each class had almost the same placaestnaverage, which is why;

they were called as Class 39 and 40, followingama&her according to test results.

Considering nearly all the students have negatitieudes towards the
target culture, - it was decided to choose one x@atal class as an example. The
pre-test including three open-ended questions wasdo two classes in order to
see the attitudes of students towards the tardaireu The answers given to the
questions about the target culture showed thastilndents were mostly against the
English culture. The students gave similar answeetbe questions given. Thus, the
experimental and the control groups were chosedoraty. According to the
random choices of the groups, class 40 was usdbleasxperimental group and

class 39 was used as the control group.

The number of the students in experimental clasilig control group;
the number of students is 19. There were 6 girts Hh boys in the experimental
group, and 7 girls and 12 boys in control groupl #ubjects are taking the
preparatory year for the first time.
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3.3. DATA COLLECTION PROCEDURES

Data collection procedures are categorized inteethparts: before the
study, during the study and after the study. Ifoteethe study part, how two
groups were selected as experimental and contoolpgris explained. In the second
part, the instruction of the study is introducedgives detailed information on the
instruction in experimental groups week by weeke Timal part explains the

procedure after the study.

3.3.1. BEFORE THE STUDY

Two classes, Prep 40 and Prep 39 were selectdueasxperimental and
control groups. A semi-structured questionnaireludiog three open-ended
guestions was given to the students in two claasdsthe students were asked to
answer them in detail in order to see their atétudo the English culture (See
Appendix A). The questionnaire showed that the extisl both in Prep 40 and Prep
39 were mostly against the target culture. Thug, dass was chosen randomly as
the experimental group. It was Prep 40. Prep 3@rneahe control group.

3.3.2. DURING THE STUDY

This part of the study includes the instructioneThstruction lasted four
weeks. During the instruction, the experimentalugravas presented with two
English and two Turkish epics. The students wednded by a video camera
during the study in order to see their changingabadur and attitudes toward the
study. The instruction process is explained weewéek in the following sections.

3.3.2.1. First Week Activity

In the first week, the students were first askedetd “Beowulf”. The aim
was to see the attitudes of students towards ahsBrepic. Related activities such
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as guessing the subject of the epic, putting thetupes in the correct order,
matching the paragraphs with the paragraph topicsl a@answering the
comprehension questions were performed. The desvdf the first lesson are in

the following:

OLD ENGLISH EPIC
BEOWULF
1. Look at the pictures and key words below, amhtuess what the epic
IS about.
Key Words: armour, supernatural, cave, treasumggair, monster, sword,

knight, fatal wound.

2. Look at the pictures, and then guess the cooreler of the epic.

3. Read the epic “Beowulf”. Were you right aboud tirder?

4. Read the epic again and match the paragraghghv paragraph topics
in the following:

a) Beowulf and Grendel’s mother ( )  b) Beowarifl the dragon ( )
c) Beowulf and Grendel () Tde danger of Grendel ( )

5. Read the epic again and answer these questions.

1. Why did Beowulf go to Denmark?

2. Where did Grendel and his mother live?

3. How did Beowulf kill Grendel and his mother?
4. What did the King of Denmark give Beowulf?
5. Why did not the knights fight the dragon?

6. Why did Beowulf put on his armour again?
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BEOWULF

(1)Once upon a time, there was a horrible monstedted Grendel. He
was half man half monster. He lived in Denmark. @ag, he went to the king’s
castle. The king and his men tried to kill the nbenbut their swords were useless.
A knight called Beowulf heard about the problem amht to Denmark to help the
king.

(2)That night, Beowulf and his men took off themaur and put away
their swords and went to sleep. The monster cartee the castle and killed a
knight. Beowulf woke up and fought the monsterphiged off an arm! Grendel

went back to his home in a lake and died.

(3) Grendel's supernatural mother was very angry d@ime next night she
went to the castle and killed a knight. In the nign Beowulf went to the lake. He
killed Grendel's mother with a special sword. WhHencame back, the king was

very happy and gave Beowulf presents and money.

(4)Beowulf went back to his country and becameng.ke was king for
fifty years. However, one day, a dragon came tabistry, and it attacked people.
It lived in a cave with treasure. The dragon wasyveig and breathed fire. The
knights were afraid and they did not want to fitgte dragon. King Beowulf was an
old man but he put on his armour again and wenth#® dragon’s cave with his
men. At the end of the fight, Beowulf killed thagdm but he got a fatal wound and
died.

In the second lesson, the students were askedtb“ée Book of Dede
Korkut (Basat & Tepegoz)”. The aim was to attrdw students’ attention to the
similarities and differences of the two differemqtics. The related activities were
just the same as the ones in the previous lessbware shown below:
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THE BOOK of DEDE KORKUT
BASAT & TEPEGOZ

1. Look at the pictures and key wdrdkbw and then guess what the epic is
about.
Key words: ring, cave, treasure, monster, superagtarrow, sword,

victory, invulnerability, defeat

2. Look at the pictures, and then guess the cooreler of the epic.

3. Read the epic “Basat and Tepegoz”. Were ydut egout the order?

4. Read the epic again and match the paragraphshatparagraph topics

in the following:

a) The death of Tepegoz ( )

b) The destruction and bargain of Tepegoz ( )
c) How Tepegoz became a monster ()

d) Plead for help ( )

5. Read the epic again and answer these questions.

1. Why did Aruz Koca dismiss Tepegoz from the Otyibe?
2. Where did Tepegoz start to live then?

3. Why could not Oguz Turks defeat Tepegoz?

4. Why did Basat want to kill Tepegoz?

5. How did Basat kill Tepegoz?
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BASAT AND TEPEGOZ

(1) Once upon a time, there was a horrible monstdled Tepegoz, a
giant with one eye. His mother was a fairy womad lis father was a shepherd of
Aruz Koca. He was grown up in Oguz tribe. The Oburks fed it and looked after
it. Tepegoz was playing with the children. Mearayht began to eat their ears.
Aruz Koca got angry and told it to go away. Theesnptural mother of Tepegoz
got very angry and gave him an invulnerability ring protect him against
everything. Tepegoz began to live in a cave cdliadahane” with treasure.

(2)The Oguz Turks put away their swords and arraws fought against
Tepegoz. However, it was useless. He began to gaz People. He killed 60 men.
He defeated the great heroes of the Oguz, and Bedeut was called to stop the
danger of Tepegoz. Dede Korkut went to its cavelko Tepegoz wanted 60 men to
eat a day. At the end of the conversation, twoisgrnen plus a daily feed of two

men and five hundred sheep were given to Tepegoz.

(3)The situation was better but still two men weady eaten by Tepegoz.
Oguz people, especially mothers, were sad. Oneatheeypf the sad mothers went to
the tent of a warrior named Basat who just returriemn a battle. The mother
pleaded for her son, and informed Basat that Tepetiso killed Basat's brother,

Kiyan Seljuk.

(4) Basat decided to kill Tepegoz but his mothet atfier Oguz Khans did
not want Basat to do it. At the end, Basat fought Wepegoz and with the strength
of God defeated him, wounding him in the eye, &ed tutting off his head with
the sword of Tepegoz. Dede Korkut prayed for hinthie victory.
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3.3.2.2. Second Week Activity
In the second week, students were asked to findsthelarities and
differences between the two epics read in the ptsviveek with the help of Venn

diagram. They just used words to complete the dragas in the following:

Similarities and f&ifences

BetweeBeowulfandBasat& Tepegoz

1. Work in groups and complete the Venn diagramh wite similarities and
differences between “Beowulf” and “Basat & Tepeg@rst using the words (See

Appendix B for the sample made by the students.).

Beowulf Basat and Tepegoz

Afterwards, the students were asked to completeaat ¢n the following
by making sentences with the words in the Venn rdiagin order to see the
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similarities and differences better. The aim wasnike the students aware of the

similarities and differences between an Englisitc @pid a Turkish one.

2. Use the words above and complete the followindetatriting the similarities

and differences between the epics (See Appendot @rf example.).

Beowulf Basat & Tepegoz

Similarities

Differences

Then, students were asked to perform a role-plag. d&im of the role-play
was to make the students have interplay betweetwihespics. The students were
exposed to be the characters of the two epics endua a dialogue related to the

given situation as in the following:

ROLE-PLAY

Work in pairs, read the situation below, follow te&ages and write a

dialogue according to the given situation, thencacttthe dialogue.

Student A is Beowulf, student B is Basat, and studkis Tepegoz.

-Beowulf hears about Tepegoz in Oguz tribe, waotkdlp Oguz Turks
and decides to kill him. He comes to the Oguz tmyi and finds Basat. They
decide to kill Tepegoz together but they need adgdan. (Seé\ppendix D for an

example dialogue prepared by students).
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3.3.2.3 Third Week Activity

In the third week, the students were first exposedead “The Paradise
Lost” by John Milton. The students were asked tdque related activities such as
guessing the subject of the epic, putting the pgstun the correct order, matching

the paragraphs with the paragraph topics and finttime/false statements as in the

following:

PARADISE LOST

1. Look at the pictures and key wordteland then guess what the epic is

about.
Key Words: disobedient, angel, Hell, idden, naked, punishment, painful,

apologize, sacrifice, evil, expel.
2. Look at the pictures, and thensgue correct order of the epic.
3. Read the epic “Paradise Lost”. ®gyu right about the order?

4. Read the epic again and matchptdmagraphs with the paragraph topics

below.
Punishment () Adam &we’s Leaving the Paradise ( )

Satan’s Terrible Plan ( ) iBgtthe Forbidden Fruit ()

5. Read the epic again and write T if the statet is true, write F if the
statement is false.

1. Satan decided to fight against tlaakmd. ( )

2. God warned Adam and Eve about S#tan.

3. Eve did not want to eat the forbiadieit but Adam did. ( )

4. Satan was punished but Adam andviare not. ( )

5. Adam and Eve were grateful to tha 8w his sacrifice. ( )
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PARADISE LOST

(1) Satan and his army of angels were lying in Ibiiening lake. They
were disobedient to God so they were sent to ldalled Chaos or Darkness. They
built a terrible palace called Pandemonium. Theywnpled a battle against
humanity and Satan started his journey. He flewadh but God saw Satan flying.
Satan came to the earth as a handsome angel. Wted, was guarding the earth,
let him enter the earth and see the creation of .Gdolwever, Gabriel, who was
guarding the gate of Paradise, saw Satan in thed@arof Eden while he was
whispering in the ear of Eve as she was sleepimdpri@l dismissed Satan from the
Eden.

(2) God sent Raphael to warn Adam and Eve. Rdphg#ained what
Satan did and how he fell from the Paradise. Thet meorning, while Eve was
working in the garden alone, Satan came as a sndkestarted to talk about her
beauty. He also showed her the Tree of Knowledgsas a forbidden fruit. God
did not let them eat the fruit of it. However, Eate the forbidden fruit and decided
to share it with Adam. Adam agreed to eat the treitause he did not want to leave
Eve. After eating the fruit, they fell asleep. Whkisgy woke up, they were naked so

they immediately covered themselves with leaves.

(3) As Adam and Eve ate the forbidden fruit, Gedt $is Son to judge
them. Eve was punished with painful childbirths aotbmission to her husband.
Adam was punished with a painful battle with nata@med hard work. Satan
returned to hell in victory. However, all the ang@h the hell became ugly monsters

and reptiles. Satan became a horrible snake, ak Welas his punishment.

(4) Adam and Eve apologized to God and with hissSeish God decided
to send his Son to earth to sacrifice himself agfaihe evil Trinity- Sin, Death and
Satan. God sent Michael to expel Adam and Eve thenParadise. He explained
the possible future of humanity until Son came dowearth. Adam and Eve were
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thankful that the Son sacrifice and Adam held Eheisd as they were leaving the
Garden of Eden.

In the second lesson, the students were askedatb “Wdtaic Creation
Epic”. Here, our aim was to increase the intercaltawareness of the students.

The activities applied in the first lesson werefpened as in the following:

ALTAIC CREATION EPIC

1. Look at the pictures and key words below, amh thuess what the epic
is about.

Key Words: disobedient, induce, punishment, fdlen, dismiss, painful.

2. Look at the pictures, and then guess the cooreler of the epic.

3. Read the epic “Altaic Creation Epic”. Were yaght about the order?

4. Read the epic again and match the paragraphshatparagraph topics
below.

( ) Eating the forbidden fruit ( ) Treeldbimanity

( ) Disobedience of Er-kishi ( ) LeavingtHeaven

() Punishment

5. Read the epic again and write T if the stateneeirue, write F if the

statement is false.

1. God Kara-han created Er-kishi because he wa® afo)

2. God Kara-han did not give Er-kishi the peoplevamted. ( )
3. Nobody was interested in Er-kishi. ( )

4. Doganay wanted to eat the forbidden fruit, ak.\ye

5. God gave punishments to all the creatures itdtraven. ()
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ALTAIC CREATION EPI

(1) There was no noise, no breathe, only waterthia loneliness, God
Kara-han was flying in the shape of a white gotsefelt himself alone. Suddenly,
someone called his name from the water. That waanak She appeared with a
fascinating beauty. Ak-ana suggested him to creliten, Kara-han created Er-
kishi. They started to fly together, God Kara-haasvabove, Er-kishi was below.
They became closest friends. However, Er-kishi etwhy he was flying below,
and why they are not equal. While he was thinkingua the answers, he fell into
the water and splashed Kara-han. He began to thingk he was stronger than
Kara-han were, he made Kara-han wet. However, Guahkhis intention; Er-kishi
became disobedient to God. Thus, God Kara-han ddcid send Er-kishi under

water, into the darkness.

(2)As Er-kishi was in the darkness, there was & geowing above the
earth. It was dry so Kara-han created branchesyésaand birds. There were nine
branches. However, it was still dry. God Kara-haeated nine people in the roots
of the branches. The woman between the south anadbotith went to the man in the

south, she was very attractive.

(3) Kara-han called Er-kishi to see his creation-Kishi was shocked to
see the new creation and he wanted some of thdgkopKara-han did not let him
take the people. He only let Er-kishi the peoplecheld induce. Er-kishi became
happy because this was not a punishment. Howewg-Kan created snake and
dog to guard the people. Er-kishi met the peopld taiked about the forbidden
fruit in the garden. No one except the woman instheh was interested in Er-kishi.
The name of the woman was Ece and man was Dogdiney. were a happy
couple. After a while, Er-kishi came again whilemgvbody was sleeping. Ece and
Doganay were not sleeping. Er-kishi began to talkete in the shape of snake.
Unfortunately, he gave her the fruit, Doganay bebber not to eat it but it was too

late!l... She put half of the fruit into Doganay’sunth.
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(4) Every body woke up and saw them. All the creatbegan to wait for
their punishment. God Kara-han came and asked mumssto the snake, the dog,
Ece, Doganay, and Er-kishi. He dismissed them ftben Heaven to the earth.
Doganay’s punishment was hard work to feed his Ifgnice’s punishment was
painful childbirths and old and tired body, the &eawould be the enemy of the

human and the dog was not the man’s best frienchaomg.

(5) Finally, Er-kishi would be like this forever,na the people who
believed him would be evil, too. As they were legathe Heaven, God Kara-han
wanted the people to call him “Ulgen”, and the naofeEr-kishi became “Erlik”.

He warned the people against Erlik on the earth.

3.3.2.4. Fourth Week Activity

In the fourth week, the students were firstly ask@dind the similarities

and differences between the two cultures’ epick wie help of Venn diagram as in

the following:

Similarities and Differences

Between ParadikestandAltaic Creation Epic
Work in groups and complete the Venn diagram wli similarities and

differences between “Paradise Lost” and “Altaic &i@en Epic” just using the

words.
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Paradise Lost Altaic Creation Epic

The aim of this activity was to make the studemtara of the similarities
and differences between the two different culturepics. The students made

sentences using the words in the diagram. (Seefslyp& for the sample.)

In the second lesson, the students were askecerform a role-play-
“Here and There”. This activity is offered by Celland Slater (1987) in Kaplan
(2006: 32).In “Here, students imagined that a giglearacter given in the epic lived
in the contemporary world and they were to prethet character’'s behaviour in a
given situation. In “There”, students were askeglace themselves in the story’s

reality. The role-play activities are in the follmg:

ROLE-PLAY
HERE & THERE

Work in pairs; choose one of the situations beldrite a dialogue
according to the given situation, and then actlo@tdialogue.

HERE

1. Adam and Eve is a happy couple but they are veoy.pbhey always
dream about being rich. One day, Eve makes a decaid explains it to Adam.
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The plan is to rob a bank and be rich. Adam kndves it is a terrible idea but he
also knows that he cannot live without her. He canlecide what to do but he has

to make a decision.

THERE

2. Ece and Doganay is a happy couple in the PagaHce wants to eat the
forbidden fruit but Doganay knows that it is wromde also knows that he cannot
persuade her and loves her so much. Both of them teamake a decision but it is
not easy.

They acted up a role-play presenting how they whalke handled a given
situation or what they would have saiee Appendix F for the sample.)

However, the students in control group were notosep to anything
related to epics. They continued to learn the thimgthe course book as in the
curriculum. In the course book, the things relatedhe target culture were just
information transfer and it was given in the “Cu#f\Corner” parts.

3.3.3. AFTER THE STUDY

After the study, both experimental and control grevere given the same
questionnaire and evaluated. The results of theipgrovere examined to see
whether the opinions of the students about theetarglture have changed or not

during the process.
Moreover, in order to see the opinions of the stiglén the experimental

group related to the study, a lesson dig®ge Appendix G) was used by the

researcher. The students were expected to writeitleas according to the given
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prompts Lesson diary was in students’ native language abttie students could

express themselves more comfortably.

3.4. DATA COLLECTION INSTRUMENTS

The data collection procedure was overwhelming b&eat was hard to
decide the most appropriate research instrumeris tgsed in the study. Related to
the subject of the study, classroom observationesnoand semi-structured
guestionnaire were considered as the most usefuibiments.

3.4.1. Semi-structured Questionnaire

To understand the attitudes of students to thestarglture was the first
step in the study. However, it was not easynasure the attitudes and opinions of
the students. Therefore, questionnaire was coresides the most useful instrument
to decide what the students think about the targktire. It was decided to employ
semi-structured type. The semi-structured questiaere prepared with the help of
seven instructors who are experts on their fiefderder to make the instrument

reliable.

The questionnaire included three open-ended quessti@s related to the
English culture. The students were asked to anseerquestions, express their
opinions and give the reasons to the answers. Uibstignnaire was held in Turkish
as it was believed to be easier for the particppamtexpress their thoughts in their
native language. It was used as the pre-test béferstudy both in experimental

and control group in order to see the attitudestwdents to the English culture.

The guestionnaire was also used as the post-testthé study in order to
see whether the opinions of students changed or not
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3.4.2. Classroom Observation

In addition to learn the attitudes of students befihe study, it would be

better to observe the behaviours and opinionseoéthdents during the study.

Classroom observation was held in a naturalistassszbom setting. The
students were not controlled in any way. Whole stiasm observations were
recorded without preparing any preliminary categ®rio look at. The data were

collected by means of video camera.

A video-camera recording was used to record oraincanication in the
classroom with the researcher and the studentsyettimal attitudes of the students
toward the target culture and the comparison beiviee target and native cultures.
Every changing behaviour was recorded. The recgsdivere transcribed after the
observations. To provide reliability, two indepentiésteners were asked to listen

to the recordings and read the transcripts.

Moreover, observation notes were performed by #searcher during the
instruction process.

3.5. RESEARCHER ROLE

The instruction of the study was performed by tesearcher. The
researcher was the teacher of the experimentaltt@aontrol groups. The data

were collected and interpreted by her. Moreovee, ¢dlassroom observation was
held by the researcher herself during the lessb8O&L.
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CHAPTER IV RESULTS

4.0. PRESENTATION

This chapter is made up of the results of the stkahgt, the analysis of
pre-test scores of experimental and control greugven. Secondly, the analysis of
the classroom observation is explained. The nattip the analysis of pre-test and
post- test scores of the control group. The anslykpre-test and post-test scores of
the experimental group is the following part. Thextnpart is the analysis of post-
test scores of experimental group and control grbepson diary after the study is

the final part.

The interpretations of the results are given wité help of the students’

opinions given in the questionnaire as the preaedtthe post-test.

4.1. ANALYSIS OF PRE-TEST SCORES OF EXPERIMENTAL
GROUP AND THE CONTROL GROUP

Below this heading, the comparison of the pre-testults of the

experimental and the control groups is given.

The students in both experimental and control grauere asked three
open-ended questions in the semi-structure questios They were related to the
English culture. The aim was to see the attituddte students towards the target

culture.

The students were expected to answer the questiodstail. Naturally,
there were not only negative opinions but also tpasiones among the answers.
Yet, in this study, our aim was to specify the negsattitudes of the students about
the target culture. Thus, the results were basedhennegative answers in the
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questions. Here are the results of the answersngbse the students to each

guestion:

Question 1: Is learning the English culture necessa while learning
English?

For this question, the results are analyzed botlexiperimental and in
control groups. In experimental group, 9 out ofskddents were strongly against
the necessity of learning culture in learning EstgliHere are some interesting
opinions of the students:

“Definitely no. Learning English doestnoean learning the English culture,
as well.” (Student 3)
“It is not necessary to learn the Englishlture while learning English.”
(Student 4)
“It is not necessary. Language and cultise& whole but the English culture

is not a culture to learn. It can be separated fritva language.’(Student 5)

In control group, 6 out of 19 studentsrevagainst the necessity of learning
the English culture while learning English. Here aome interesting answers of the

students:

“l think it is not necessary because werdd have to learn the culture.”
(Student 1)
“For me, it is not because it takes usdaray from our culture.” $tudent 5)

“No, it is not because there is not a gootture like ours.” Studentl5)
Therefore, between the experimental and contraliggpthere is a slight

difference related to the percentages of the ststleagative and positive answers.

The difference is shown in the table below:
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Group N Negative % Positive %

Experimental Group 21 42.9 57.1
Pre-test

Control Group 19 31.6 68.4
Table 3 Question 1

According to the table 3, 9 (42.9 %) out of 21 stud in experimental
group and 6 (31.6 %) out of 19 students in congmalup believed that English

culture was not necessary in learning English.

This shows that the number of the students whoneggtive ideas about
the target culture is similar in both groups. Thusan be considered that they were

nearly equal in terms of their attitudes aboutdinget culture prior to the experiment.

Question 2: Do you enjoy learning about English ctire while learning
English?

In experimental group, 10 out of 21 students ditlike learning about the

English culture. Here are some opinions of theesttsl

“I hate it. We learn a foreign culture with our mey” (Student 4)

“No, | do not enjoy. English is international andarning English can be
useful but it is not useful to learn the Englishtute. Turkish culture should be
learnt. The English culture and English language aot a whole so we can only
learn the language.(Student 5)
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“No, | do not enjoy it because it seemsifathe English were assimilating
their culture.” (Student 15)
“No, it is boring for me.(Student 18)

In control group, 7 out of 19 students did not gngarning the English

culture. Here are some answers of the students:

“No, | do not really enjoy it because it is ridi@us and boring.”(Student
1)

“No, | do not enjoy it because it is opposite outtare.” (Student 4)

“I am not interested in the English culture; ourliture is superior to other
cultures’ (Student 15)

Therefore, between the experimental and controlgpit is concluded

that there is again a slight difference relatedh® percentages of the students

negative and positive answers. The comparisonag/shin the table below:

Group N Negative % Positive %

Experimental Group 21 47.6 52.4
Pre-test

Control Group 19 36.8 63.2
Table 4 Question 2

According to the table 4, 10 (47.6%) out of 21 shig in experimental
group and 7 (36.8 %) out of 19 students in corgroup did not enjoy learning the
English culture. This reveals that both groups wesaerly equal in terms of their

interests in the target culture prior to the expenit.
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Question 3: Is it useful to learn the English and Tirkish cultures with the

help of comparison?

In experimental group, 10 out of 21 students thodight it was not useful
to learn the English and Turkish culture at thees#éme. Here are some opinions of

the students:

“It is useless to compare two languages. Our cuwtushould be
independent. On the contrary, it will be harmfulStudent 2)

“We do not learn English to affect our culture w learn it to make our
country developed.{(Student 4)

“No! Do not interfere our culture.(Student 5)

“I have not seen such a comparison here. | learglEBh for its grammar
and communication.(Student 6)

“No, they are really different. It is useful to leaseparately.”(Student 8)

In control group, 12 out of 19 students thought thavas not useful to
learn the English and Turkish culture at the same.tHere are some opinions of

the students:

“No, they are completely different. There is nodée learn the details; it
is enough to learn English to communicate withfdreigners.” (Student 1)

“No, they are opposite, so we can have difficuftyi@arning the English
culture.” (Student 2)

“I have no idea but it is enough to learn the laage.” (Student 5)

“I do not think it will be useful. Every culture iadependent.”(Student
10)

Therefore, between the experimental and controupmgp it has been

figured out that there is not much difference eato the percentages of the
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students’ negative and positive answers. The diffee is shown in the following

table:
N Negative% Positive %
Group
Experimental Group 21 47.6 52.4
Pre-test
Control Group 19 63.2 36.8
Table 5 Question 3

According to the table 5, 10 (47.6%) out of 2ddsints in experimental
group and 12 (63.2 %) out of 19 students in corgroup thought that it was not
useful to learn the English and Turkish cultureshat same time. That is to say,
most of the students in both groups were againktaiom the cultures with the help

of comparison.

4.2. THE ANALYSIS OF CLASSROOM OBSERVATION

The data gathered not only through pre-test antttpes but also through
classroom observation. For this type of observatiosdeo-camera recording and
observation notes of the searcher were used. Dutlieg observation, every
changing behaviour was recorded. The classroommadigen is explained week by

week.
4.2.1. Analysis of the First Week Session
In the first week of the instruction, there were stdents. While they

were reading “Beowulf”, it was marked that they vgenerally against the English

epic because they believed that the elements ssidcheamonster- Grendel-, his
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supernatural mother, and the dragon in the epiewet real and not natural.
Furthermore, the students were unwilling to dealhwthe epic. Some of the

students’ opinions during the lesson are givemafollowing:

“The monster is ridiculous, we don’t have any merst (Ahmet)

“The hero is against three monsters but he caret wintil the end. That is
not real.” (Ziya)

“The theme is supernatural, 1 don’t believe. We dareal epics.”

(Aysegul)

However, some of the students were interestedarefic. Moreover, they

were happier than they were in the daily lessons.

After reading “Beowulf” and answering the relatagegtions, the students
were expected to read “Basat & Tepegoz”. The stisd@vere recorded more
interested in this epic than they were in the pnesione. They examined the
pictures, read the epic and answered the questiditsgly. Some of the students’

opinions are in the following:

“This epic is very nice. It is real.{Ahmet)

“The epic is more realistic because there is nogdna.” (Omer)

Besides, it was observed that the students gotisacdpwhen they saw the
similarities and differences between the two epidgy expressed their opinions.

Here are some of the ideas:

“We have also a monster. It is even uglier thanr@ied.” (Cihan)

“The mother of Tepegoz is also supernaturd&eref)

“The theme is same. The hero fights with the mosis{dahmut)

“In Beowulf, the hero died but in our epic, the beatlidn’t die. Superiority
is more important for us.{Tuba)
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Finally, by means of video camera, every changelmglviour and opinions

of the students were recorded during the first wegderiment.

At the beginning of the study, the students wereilling to deal with the
English epic because they found it was unreal. Theay negative attitudes about
the English epic, “Beowulf”. However, they liketlet Turkish epic much more.
They also stated that they liked the English versiba Turkish epic. When they
read the two epics, they immediately started to mame them. As they were
making comparison, they seemed to be more intet@sthe study. They were also
recorded as they were enjoying the study. Besgtmse of the students stated that

they did not know that there were supernatural nesasn the Turkish epics.

It may be asserted that the first week experimesd the same as it was

expected to be.

4.2.2. Analysis of the Second Week Session

18 students were in class during the second westkuction. They were
exposed to study on the similarities and differsnaiethe epics read in the previous
week. They studied on the Venn diagram and fourel dimilar and different
vocabulary in the epics.

In this activity, the students easily rememberbd themes and the
vocabulary of the epics. They could easily found tommon vocabulary used in
both epics but they had a little difficulty in fimd) the differences between the
epics. They generally enjoyed the activity, as &swnot an ordinary and usual
practice for them. Most of the students were eagertomplete the diagram but

some of them were not. Here are some opinionseostildents:

“Everybody is doing the same thing. It is boringOmer)
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“It is difficult for us.” (Okan)

“It is so easy, look at the key word4Emine)

Afterwards, the students were asked to completehhet using the words
they wrote in the Venn diagram. In this step, th&lents were supposed to write
sentences related to the similarities and diffezsraf the two epics. In this activity,
the students had difficulty in writing the sentemceith the words in the Venn
diagram. The instructor helped a lot in this stépwever, the students did not like
the activity. It was assumed that there were tvasoas why the students did not
like the activity. First, this kind of activity waabove the level of the students.
Secondly, the previous activity was about the samigect so the students got
bored.

Finally, the students were exposed to write a diadoabout a given
situation and act it out. The aim of the role-plegs to make the students study on
both cultures together. The characters of bothsepiere in the same dialogue. At
the beginning of the activity, the students gotitextabout the characters. It was
understood that this kind of activity was realljeetive to increase the cultural

awareness of the students.

However, they were not willing to write the dialeguSo, they were
allowed to use some Turkish phrases and proverbsate the dialogue enjoyable.
They really enjoyed the activity. They laughed & daring the preparation and
presentation. There were some reasons why theg titte activity. First, the main
characters of the English and Turkish epics wegettter. Moreover, they liked to
act those characters and they could use Turkisisphr as well.

4.2.3. Analysis of the Third Week Session
In the third week of the instruction, there were st8dents. They were

firstly expected to read the English epic “Paradisst”. They were interested in
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key words and photographs. However, they had difficin guessing the topic of

the epic and guessing the correct order of theggmnaphs. While reading the epic,
it was recorded that they found the epic hard. Téwmyld not understand on their
own so the instructor helped them in order to m#ienm understand the text.
Despite the difficulties, they enjoyed to match greagraphs with the paragraph
topics. In the last exercise, they were recorded tiey easily found the true and

false statements.

Afterwards, the students read the Turkish epic diltCreation Epic”.
They were amazed to see the key words and photogjnaere similar. They easily
guessed the topic of the epic and put the photbgrago the correct order. They
also easily match the paragraphs with the paragigpbs. They found the true and

false statements with no difficulty, as well.

It can be asserted that the students were morecstéel in this week’s
epics than the ones in the previous weeks. Thefivaton was higher because the
subject of the epics was interesting and enjoy&dsiéhem. Here are some of the

students’ opinions:

“Women are always weak (Ahmet)
“Men are also weak because Adam ate the fruit, els.w(Sibel)

“Men are only weak because of his lovéMahmut)

Surprisingly, some of the students were recordeat they liked the
English epic much more than the Turkish epic. Hare some of the students’

opinions:
“The English epic is better because it is much nregd.” (Tuba)

“There are a lot of things which | do not like imrkish epic. They are not

real.” (Nevriye)
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4.2.4. Analysis of the Fourth Week Session

In the last week of the instruction, there werestilents. They studied on
the Venn diagram as in the second week’s experiniérty completed the diagram
with the vocabulary both finding the similaritiesdadifferences between the epics
of the previous week. The students easily compléteddiagram finding out the
common elements and different points of the epiitsnparing to the differences,
the students found the similarities much more gagil the next step, the students
tried to make sentences orally with the relatedabotary in the diagram. They
became pleased since they were able to make mdéansentences during the

preparation.

The second activity the students in pairs perfornved a role-play called
“Here and There”. They chose a situation, wrotéabodue and act it out in front of
the class. Most of the pairs chose “Here”. Theyestdhat they liked to bring the
characters back to the earth. Two pairs chose €rh&uring the preparation, all
the students appeared to be enjoying the actiVitgy were impatient to read out
the dialogues they wrote. It was really enjoyabldigten to the role-plays for both
of the students and the instructor. At the enchefdctivity, it was seen that all the

students were happy with their work.

4.3. ANALYSIS OF PRE-TEST AND POST-TEST SCORES OF HE
CONTROL GROUP

Comparing to the experimental group, no study wasdied in the control
group. The lessons continued as they were supgodeel While the experimental
group was in an intense study with epics, the sitsdan control group were not
performed anything special about the cultural iss@reign cultural information

was transferred through the main course and redmtings.
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The students in this group were again asked timteeview questions after
four weeks. It has been concluded that there i¥ferehce in pre-test and post-test
answers of the students. Related to the first twestjons, the negative answers
increased. However, positive answers increasethird juestion. The results are

explained in the following:

Question 1: Is learning the English culture necessa while learning
English?

Control Group N Negative % Positive %
Pre-test 19 31.6 68.4
Post-test 19 47.4 52.6
Table 6

In pre-test, 6 out of 19 students were againsnteessity of learning the
English culture while learning English. That iss@y, 6 (31.6 %) out of 19 students
believed that English culture was not necessarjeamning English. After four
weeks, 9(47.4%) out of 19 students stated thahileguthe English culture is not

necessary in learning English.

Table 6 has revealed a significant difference withe control group. In
other words, the subjects in the control group gedrtheir opinions related to the
necessity of learning the English culture. It cansken that the number of students
who have negative attitudes towards the targetitias increased. Three students
changed their opinions. The different opinions ltgse students are shown in the

following:

“While learning English, it is necessary to leatretEnglish culture. It can
help us to speak.(Student 3) At first, this student believed theessity of culture
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learning. However, after four weeks, it was markaat his opinion changed as in
the following:
“While learning English, it is not necessary to leahe culture because |

do not believe it is useful.”

Another example is student ‘4t is good to some extent to speak to the
English.” On the contrary, after the four-week process, shadent gave a different
answer to the questioriit is not necessary to learn the culture. | am rging

abroad. Vocabulary and the structure are enoughnfer”

The last example is student®is necessary to learn the English culture
but it is not effective to make the language e#slyelps to have general cultural
knowledge.”After the four-week process, he statéthere is no need to learn the

culture.”

Question 2: Do you enjoy learning about English ctdre while learning
English?

Control Group N Negative% Positive%
Pre-test 19 36.8 63.2
Post-test 19 42.1 57.9
Table 7

In pre-test, 7 (36.8 %) out of 19 students didemgby learning the English
culture. After the four-week process, 8(42.1%) @iut9 students began to think the
same. According to the Table 7, the number of thgative opinions has slightly

increased.

Two students previously stated that they likednesay the English culture,
and then they began to think the opposite. Howewee, student previously stated
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that he/she did not like learning the culture lad¢t he surprisingly declared that he
liked it. The other students were thinking as ia fire-test. Here are the different

answers of the students:

Student 2 stated in pre-teS¥.es, | like learning it because By the way, |
can learn how to behave when | see the Engligtoivever, in post-testWhen a
person learns something new, he can enjoy learthiagulture but only if he learns
his own culture. In fact, if he learns his own oudt, there is no need to learn any

other.”

Student 10 stated in pre-teSOf course, | enjoy learning it because
learning a different culture provides to have amadabout their people.’Yet,
he/she changed his/her opinion in post-tdétt say yes, it is a lie but to learn a

language, but it imecessary to know the culture. So, | have learn it”

Student 18 had a positive answer about this questiopre-test yet, in
post-test the answer was differentl do not enjoy it because for me the best
culture is ours.”But later:“l always like to learn something new, | would lik@

learn the English culture, as well.”

Question 3: Is it useful to learn the English and Uirkish cultures with the

help of comparison?

Control Group N Negative % Positive %
Pre-test 19 63.2 .86
Post-test 19 47.4 52.6
Table 8

According to table 8, in pre-test, 12(63.2 %) dul® students thought that it

was not useful to learn the two cultures at theesame with the help of comparison.
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However, in post-test, the number decreased. 8%¢)7out of 19 students thought that it
was not useful. Three students changed their omnemd began to think that it was

useful:

Student 2 stated in pre-te$tto, they are different cultures so we have difficu
in understanding."However, in post-testit can be useful because we learn theirs, they

learn ours.”

Student 5 stated in pre-te4thave no idea but for me, learning the languagie |
enough.” However, in post-testiit can be useful to understand the value of our

culture.”

Student 10 stated in pre-teé$tdo not think it is usefubecause every culture is
independent and different from the otheldddwever, in post-testit is of course useful

to learn the differences between them.”

On the contrary, compared to the pre-test, oneestugtudent 6) stated a
negative answerilt is fruitful because we can see the similaritiesd differences.”

However, in post-testit may not be useful because we can have problems.

Table 8 has also revealed that in pre-test, wHile83 36 of the students
mentioned that it was useful to compare two cu#tuia post-test, the rate has
increased to 52.6 %. In other words, in pre-testutients and in post-test 10
students believed that it was useful to learnciéures at the same time with the

help of comparison.

Considering all the differences between the preded the post-test in the
control group, it can be easily understood thatrtbgative opinions of the students
related to the target culture increased in a mohltus, it can be asserted that the
students were not glad to learn the target cuthm@ugh the information transfer in
the course book.
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4.4. ANALYSIS OF PRE-TEST AND POST-TEST SCORES OF HE
EXPERIMENTAL GROUP

After the study of epics in experimental groupyés noted that there was
a considerable change in terms of students’ opsmionpost-test. Here are the

results of three questions in pre-test and post-tes

Question 1: Is learning the English culture necessga while learning
English?

Experimental Group N Negative % Positive %
Pre-test 21 42.9 57.1
Post-test 21 19.0 81.0
Table 9

In pre-test, 9(42.9%) out of 21 students wegairsst the necessity of
learning the English culture while learning Englisfowever, in post-test, 4(19.0%)
out of 21 students stated that learning the Engtishure is not necessary in

learning English.

Table 9 has revealed a significant difference witthe experimental
group. In other words, most of the subjects in expental group changed their
opinions related to the necessity of learning thglish culture. It can be seen that
the number of students who have negative attitbolards the target culture has

decreased. Unlike the pre-test, six students clehtiggr opinions and gave positive
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answers to this question. Other three studentshsiil the same idea. Surprisingly,
one student gave negative answer on the contratiietqpre-test. The different

opinions of these students are shown in the folgwi

Student 3 stated in the pre-testtt is certainly not necessary because
learning English does not mean learning the cultdtrés our culture to provide us
a better and a peaceful life and compete with ttieerocountries so we have to
learn and teach our culture....However, in post-test this student changed his
opinion to some extentBefore learning other cultures, we have to leararo

culture but if we do this, we can learn the Englisitture, as well.”

Student 4 stated in pre-teslt is not necessary to learn the culture. We
learn something about the English culture in ouok® but this is a wrong study.
The English reflect their opinions with our money'..Yet, in post-test;lf we use

that knowledge, it is necessary to learn the celtur

Student 7 shortly stated in pre-testt is not necessary for me.In post-
test:“It is necessary because learning something negoi and enjoyable.”

Student 8 shortly stated in pre-teé®{o, it is not necessary.In post-test:

“Yes, it is necessary because learning differefiuces is always good.”

Student 11 stated in pre-test:do not think it is necessary to learn the
cultures of the nationalities while learning thdanguages.” In post-test:“It is

necessary because it is nice to learn new things.”

Student 18 stated in pre-teSio it is not necessary for me because it is
not our language and culture. To communicate inlishgs enough for me.In
post-test!l think | have totally changed my mind now. Whew yearn the culture,

it is easier to learn the language.”
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Unlike the above examples, student 6 gave a pesinswer in pre-test but
a negative answer in pos-t-te$t:is necessary but to know everything about that
culture is not good.”In post-test:* It is not necessary but in fact if there is
information about our culture, we become more ieséed in lessons and motivated

to learn the all the subjects of the lesson.”

Question 2: Do you enjoy learning about English ctdre while learning

English?

Experimental Group N Negative% Positive%
Pre-test 21 47.6 52.4
Post-test 21 33.3 66.7
Table 10

In pre-test, 10 (47.6%) out of 21 students did apnjoy learning the
English culture. After the four-week process, 783%8) out of 21 students began to
think the same. Thus, three students have chargaddpinions. According to the

Table 10, the number of the negative opinions bamalecreased.

Three students previously stated that they didiketlearning the English
culture, and then they began to think the opposite. other students were thinking
as in the pre-test. Here are the different ansofetise students:

Student 3 stated in pre-test: have not been interested in this culture
because it is impossible to enjoy learning othdtuzas until we learn our culture
well...” Yet, in post-testilf | live according to my cultural norms and ifdo not

feel assimilated in one’s culture, | can enjoy l@ag the English culture.”
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Student 11 shortly stated in pre-test: do not enjoy learning it.”
However, in post-test! enjoy it. It is enjoying and useful. We also teaomething

new.

Student 13 stated in pre-te8tearning something about the literature is
bad for me but social culture may be gooddbwever, in post-testil really
enjoyed this study. | learned something new abwmaitBnglish culture but it is not

enough. It will be useful to learn more about théwre in detail.”

Question 3: Is it useful to learn the English and Uirkish cultures with the

help of comparison?

Experimental Group N Negative % Positive %
Pre-test 21 47.6 52.4
Post-test 21 23.8 76.2
Table 11

According to table 11, in pre-test, 10(47.6 %) @®1 students thought that it
was not useful to learn the two cultures at theesame with the help of comparison.
However, in post-test, the number decreased. O(28.8 %) out of 21 students thought
that it was not useful. Six students changed th@itions and began to think that it was
useful and one student was previously thinking ithatas useful but later he began to
think the opposite:

Student 2 stated in pre-tedt is unnecessary to compare two cultures. They
should be independent. Otherwise, learning can denful.” Yet, in post-test'lt is
useful because similarities and differences betwibencultures make the language

learning easy.”
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Student 3 stated in pre-te¥4Eirst, we have to learn our culture. We can also
learn other cultures but it can effect us. We showit lose in that culture. Otherwise, we
can betray our country. So, we have to learn odiuce; and then we can learn the
others.” Yet, in post-test‘l am not sure about its benefits to language laagnbut |
think it helps us to see the similarities and tifiei@nces among the cultures.”

Student 4 stated in pre-teS#Ve do not learn English to interfere it in our
culture. We learn English to get our country to laeel of contemporary civilizations.”
However, in post-testYes, it is useful because when we know our cyltuig easier to

keep in mind the similarities between the two cestli

Student 11 stated in pre-té$t language learning, it is ridiculous to compare
the cultures.”Yet, in post-testUp to me, it is extremely useful because we camléhe

similarities and differences between the Englisth @&’

Student 16 stated in pre-té$tis not useful to mix these two culturesd’ post-
test:“It is useful just for language learning. We shouldk compare them for any other

reason.”

Student 21 stated in pre-tedh fact, | think it will not be so useful because
there are differences between thernm”post-test‘Up to me, it can be useful. We can
learn the similarities and differences between tilve languages. It provides us to
appreciate the languages from the different panfitgiew. We can also see the positive
and negative sides of them. The differences datigeiages stem from the cultures so it

is useful for us to learn the cultures with thephafl comparison.”
Table 11 has also revealed that in pre-test, vBflegl % of the students

mentioned that it was useful to compare two cuiuia post-test, the rate has

increased to 76.2 %. In other words, in pre-tdststudents and in post-test 16
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students believed that it was useful to learnciléures at the same time with the
help of comparison.

45. ANALYSIS OF POST-TEST SCORES OF THE
EXPERIMENTAL GROUP AND THE CONTROL GROUP

Considering all the three questions in the quesadon, it is clear that there
Is a significant difference between the experimeata the control groups related
to the post-test scores. Here are the resultsegbadist-test in both groups:

Question 1: Is learning the English culture necessa while learning
English?

Post-test N Negative % Positive %
Experimental Group 21 19.0 81.0
Control Group 19 47.4 52.6
Table 12

According to table 12, the negative attitudes & #xperimental group
were calculated as 19%, and the control group a&%4.7The positive ones of the
experimental group were 81.0% and those of thercbgtoup were 52.6%. This
showed that the experimental group scored signtfichigher than the control group in
terms of the positive attitudes.

Question 2: Do you enjoy learning about English cture while learning
English?
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Post-test N Negative % Positive %

Experimental Group 21 33.3 66.7
Control Group 19 42.1 57.9
Table 13

According to table 13, the negative attitudes @& #xperimental group
were calculated as 33.3%, and the control gro2ak’. The positive ones of the
experimental group were 66.7% and those of therabgtoup were 57.9%. This
showed that the experimental group scored higlaertte control group in terms of the
positive attitudes.

Question 3: Is it useful to learn the English and Tirkish cultures with the
help of comparison?

Post-test N Negative % Positive %
Experimental Group 21 23.8 76.2
Control Group 19 47.4 52.6
Table 14

According to table 14, the negative attitudes af #xperimental group
were calculated as 23.8%, and the control group7a&. The positive ones of the
experimental group were 76.2% and those of thercbgtoup were 52.6%. This
showed that the experimental group scored signtfichigher than the control group in

terms of the positive attitudes.
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4.6. LESSON DIARY AFTER THE STUDY

Taken the results of the post-test in experimegralp, a lesson diary was
applied in order to see the opinions of the stugleptated to the study (See
Appendix G). It was prepared in students’ own laggiin order to make them feel
relaxed and comfortable for their answers. Takenaoihinions of the students in the
experimental group, it was concluded that thereeveelot of common comments of
the students. Two students’ answers are in thergpas examples (See Appendix
H for a girl student’s answers, and Appendix | #boy student’s answers.). Here

are the results:

| have learnt the following:

- 4(19%) out of 21students have learnt that tlaeeedifferent cultures and
point of views.

- 11(52.4%) out of 21 students have learnt thatyeealture has its own
culture but there are similarities between themyal. Cultures can affect each
other.

- 5(23.8%) out of 21 students have learnt the ejhieg have just read and
they have also learnt the importance of readingthe

- 1(4.7%) out of 21 students has learnt about hjisto

| had difficulty in understanding the following:
- 4(19%) out of 21 students had difficulty in matg the paragraphs with

the paragraph topics and pictures.
- 2(9.5%) out of 21 students had difficulty in tirg the dialogues.
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- 4(19%) out of 21 students had difficulty in coanipg the two different
cultures.

- 5(23.8%) out of 21 students had difficulty in enstanding the reading
texts.

- 3(14.3%) out of 21 students had difficulty in nsters and supernatural
elements in the epics.

- 1(4.8%) out of 21 students had difficulty in unstanding why this kind
of studies started so late and lasted for a litthe.

- 1 (4.8%) out of 21 students had difficulty in enstanding which epic is
real and which one is not.

- 1 (4.8%) out of 21 students had difficulty in enstanding English itself.

| have liked the following:

- 5(23.8%) out of 21 students have liked the comspar of the two
cultures in terms of epics.

- 6(28.6%) out of 21 students have liked the epics

- 5(23.8%) out of 21 students have liked that thesdbns have become
enjoyable and different.

- 3(14.3%) out of 21 students have liked writing thalogues.

- 3(14.3%) out of 21 students have liked the neeabaolary.

- 1(4.8%) out of 21 students has liked the pictures

| have not liked the following:

- 9(42.9%) out of 21 students stated that thereewething they did not
liked and everything was very enjoyable and useful.
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- 5(23.8%) out of 21 students have not liked thateépics are supernatural
and ridiculous.

- 1(4.8%) out of 21 students has not liked toridae English epics.

- 1(4.8%) out of 21 students has not liked that ¢épécs are hard to
understand.

- 1(4.8%) out of 21 students has not liked tocattthe dialogues in front
of the class.

- 1(4.8%) out of 21 students has not liked to riedepics in English.

- 1(4.8%) out of 21 students has not liked to brihg worksheets
regularly.

- 1(4.8%) out of 21 students has not liked that f#ssons have been
recorded by a video camera.

- 1(4.8%) out of 21 students has not liked to hdifculty in learning
some parts of the epics that are opposite to digiae.

106



CHAPTERV  CONCLUSIONS AND FURTHER IMPLICATIONS

5.0. PRESENTATION

This chapter presents the summary of the study iamdications for
practice and further research.

5.1. SUMMARY OF THE STUDY

This study was conducted to determine whether dp@us an influence for
intercultural awareness of second language learaeiSOFL. The experimental
group including 21 students was taught selectech@igh and 2 Turkish epics.
Related activities were performed. The control grofi19 students was not taught
epics. The lessons continued according to the atdam. The students learned
about the target culture as information transfemfrthe course book. Both groups
were given a questionnaire as a pre-test and at@sist The semi-structured
guestionnaire including three open-ended questiwwas about the attitudes of
students towards the target culture. The resutisvetl significant difference in the
mean gains of the samples. Using epics in teadhi@darget culture proved to be
more effective for intercultural awareness of secdanguage learners than

information transfer from the books.

5.2. IMPLICATIONS FOR PRACTICE IN THE FIELD OF ELT
AND WIDER CONTEXT

The results of the study implicates that a studentercultural awareness
necessitates an emphasis on literature. Studeats many opportunities for using
literature in class since they do not enjoy leagrabout the target culture as the
information transfer. Furthermore, they find thistating and then, they become
unwilling to learn about the target culture. Howevevhen they learn about
literature, especially comparing the target culamd their own one, they become to
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enjoy the lessons and be willing to learn. For thugpose, epics are one of the best

means of literature.

While teaching the culture, teachers will see thimrmation transfer is not
enough for students’ intercultural awareness. ht ttase, epics will be a suitable
source for them. Epics reflect the cultures buhatsame time they have something

in common. The differences and similarities catehdtudents’ attention.

Apart from epics, teachers should allot time fegular use of other
literary woks such as legends, poems, fairy taled short stories during class.
Additionally, teachers should start with short pds of time and gradually increase
the use of materials and should provide opporemito share information that is

interesting, humorous, dramatic or unknown.

5.3. IMPLICATIONS FOR FURTHER RESEARCH

One of the implications of this study is, the réswf a larger-scale study
will be more reliable due to the smallness of umgle size in the study.

What is more, the use of literature systematidaltystudents’ intercultural
awareness in class should start as a part of aluncfrom the beginning of one’s
education and must be applied during all the Ehdéssons.

Students are able to recognize and develop thesopal awareness
through the comparison of two cultures. Therefoomtrastive analysis in teaching
culture should be encouraged.

As a conclusion, before helping students with tiv&rcultural awareness,

teachers should be trained with the necessary ifpods to apply related activities

in the classes.
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APPENDICES
APPENDIX A

Sevygili Gzrenciler,

Selcuk Universitesi gitim Fakiltesiingilizce Gsretmenlgi Bolumirnde

yuksek lisans yapmaktayim.

Bu, &grencilerin dil @&reniminde, kultirler arasi bilince destanlarin letiki
konulu bir yiuksek lisans tezidir. Bu ylzden yabaddin kultiri konusunda

belirtecgginiz gorisleriniz tezimin konusuyla dgudan ilgilidir.

Bu ankette yer alacak glinceleriniz kesinlikle gizli kalacak, sadece tez

calismam icin kullanilacaktir.

Sorulara samimi ve durist olarak cevap vermeniz @oémlidir. Lutfen
bitlin sorulara cevap veriniz. Zaman ayirip ankdéfsrpasinda yer alarak bana

yardim ettginiz icin ¢ok teekkir ederim.

Nuriye BAHCE
Selcuk Universitesi
Yabanci Diller Yiksekokulu
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INGILIZCE OGRENIMINDE KULTURUN ROLU
KONUSUNDA GRENCILERIN GORUBLERI

1- Ingilizce @renirken, ingiliz kiltirini de grenmek gerekli midir?

Lutfen agiklayiniz.

2- Ingilizce @renirken, Ingiliz kalturt ile ilgili bilgileri 6grenmekten

hoglaniyor musunuz? Litfen aciklayiniz.

3- Ingiliz kultara ile Tork kalturinu karlastirmali  gsrenmek, dil

Ogreniminde yararl olur mu? Lutfen aciklayiniz
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APPENDIX B

Similarities and Differences

Between Beowulf and Basat& Tepegoz

1. Work in groups and complete the Venn Diagram with the similarities and

differences between “Beowulf” and “Basat & Tepegoz” just using the words.

Beowulf Basat and Tepegoz
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APPENDIX C

2. Use the words above and complete the following table writing the similarities and

differences between the epics.

Similarities

Beowulf Basat & Tepegoz
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APPENDIX D

ROLE-PLAY

Work in pairs, read the situation below, follow the stages and
write a dialogue according to the given situation, then act out the

dialogue.

Student A is Beowulf, student B is Basat, and student C is
Tepegoz.

-Beowulf hears about Tepegdz in Oguz tribe. wants to help Oguz
Turks and decides to kill him. He comes to the Oguz territory and
finds Basat. They decide to kill Tepegéz together but they need a good
Y peg g ) g
plan.
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APPENDIX E

Similarities and Differences

Between Paradise Lost and Altaic Creation Epic

1. Work in groups and complete the Venn diagram with the similarities and differences

between “Paradise Lost” and “Altaic Creation Epic” just using the words.

Paradise Lost Altaic Creation Epic
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APPENDIX F

ROLE-PLAY
HERE & THERE

Work in pairs; choose one of the situations below. Write a
dialogue according to the given situation, and then act out the
dialogue.

HERE

1. Adam and Eve is a happy couple but they are very poor.
They always dream about being rich. One day, Eve makes a decision
and explains it to Adam. The plan is to rob a bank and be rich. Adam
knows that it is a terrible idea but he also knows that he cannot live
without her. He cannot decide what to do but he has to make a
decision.

THERE

2. Ece and Doganay is a happy couple in the Paradise. Ece
wants to eat the forbidden fruit but Doganay knows that it is wrong.

He also knows that he cannot persuade her and loves her so much .
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APPENDIX G
LESSON DIARY

Ders No: Tarih:

Akademik Dont:

Bu calsmada aagidakileri ¢cok iyi Grendim:

Asagidakileri anlamakta zorluk ¢ektim:

Bireysel Dont:

Asagidakileri sevdim:

Asagidakileri sevmedim:
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APPENDIX H

DERS GUNCESI

Ders No: Tarih: 16. ou 2 o0¥

Akademik Doniit:

Bu galismada asagidakileri ¢ok iyi 6grendim:

By  colnmde oyar oiﬂy!{?'"f‘ {c!rki\ sekilde ynn' okl
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;:f‘\fdtfm e ‘o&l\»ffr deho ;;J\ On\odtr})‘w\\ Lor ko tHie.

Asagidakileri anlamakta zorluk gektim:

Ubu}uloma borusanda baa  elsglaen \gcf}'lan'tumlv an‘aren'lefa
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¢
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APPENDIX |

DERS GUNCESI

Ders No: 3 Tarih: {6.04.2093

Akademik Déniit:

Bu ¢alismada asagidakileri ¢ok iyi 8grendim:
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